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laiknd eaMy 

प्रिय सपु्रि पाठकों, 

भगवान मनकामनेश्वर की अहतैुकी कृपा से हमारे संत पाल टीचसस टे्रप्रनंग कालेज, बीरप्रसंहपरु- समस्तीपरु की वाप्रषसक पप्रिका 

'अपराप्रजता’ का यह छठा अंक आपके समक्ष िस्ततु करते हुए हम सभी को अपार हषस और गवस का अनभुव हो रहा ह।ै अपराप्रजता, 

जो न केवल अप्रिगता और सशप्रिकरण का ितीक ह,ै बप्रकक प्रशक्षा के उस आलोक का भी द्योतक ह ैजो अज्ञानता के अंिकार को 

चीरकर ज्ञान का िकाश फैलाता ह।ै यह पप्रिका हमारे िप्रशक्षओु, िाध्यापको और कमसचाररयों के समपसण, रचनात्मकता और आयषु 

की तरह दीर्सकाप्रलक उत्साह का अप्रमट हस्ताक्षर ह।ै हमें इस बात का भी हषस ह ैप्रक हम अपने संस्थापक स्वगीय पी.पी.एन. प्रसंह के 

प्रदखाए मागस का अक्षरसः अनकुरण कर रह ेहैं। 

प्रशक्षा वह आशीष ह,ै जो समाज को संबल िदान करता ह ैऔर भावी पीप्रियों के प्रलए िगप्रत का मागस िशस्त करता ह।ै हमारा 

SPTTC  इस दशसन को हृदयंगम करते हुए भावी प्रशक्षकों को न केवल शपै्रक्षक ज्ञान और कौशल से ससुप्रजजत करता ह,ै बप्रकक 

उनमें नैप्रतकता, संवेदनशीलता और नतेतृ्व की वह आलोकीय चतेना भी जागतृ करता ह,ै जो अपराप्रजता की भांप्रत कभी पराप्रजत 

नहीं होती। इस अंक में संकप्रलत लेख और अनभुव हमारे प्रवद्याप्रथसयों के प्रवचारों, सपनों और उनकी शैप्रक्षक यािा के प्रवप्रवि रंगों को 

उजागर करते हैं, जो गोप्रवंद की तरह जीवनदायी और िेरणादायक हैं। 

आज का यगु तकनीकी नवाचारों और वैप्रश्वक चनुौप्रतयों का यगु ह।ै ऐसे में िप्रशक्ष ु प्रशक्षकों की भपू्रमका पहले से कहीं अप्रिक 

महत्वपणूस हो गई ह।ै हमें ऐसे प्रशक्षक तैयार करने हैं जो न केवल पाठ्यपसु्तकों का ज्ञान दें, बप्रकक प्रवद्याप्रथसयों में आलोचनात्मक 

प्रचंतन, रचनात्मकता और सामाप्रजक प्रजम्मेदारी का वह आयषुमय उत्साह भी जागतृ करें। अपराप्रजता का यह अंक इस प्रदशा में 

हमारे ियासों का एक छोटा सा, प्रकंतु सशि प्रचिण ह।ै 

हम अपने प्रवद्याप्रथसयों और प्रशक्षकों को उनके अमकूय योगदान के प्रलए हाप्रदसक िन्यवाद दतेे हैं, प्रजन्होंने इस पप्रिका को 

आलोकमय और जीवंत बनाया। साथ ही, हम पाठकों से अपेक्षा करते हैं प्रक आप इन रचनाओ ंको पिकर न केवल िेरणा ग्रहण 

करेंग,े बप्रकक अपन ेप्रवचारों और सझुावों से हमें और सशि करन ेके प्रलए िोत्साप्रहत भी करेंगे। 

अंत में, आइए हम सब प्रमलकर प्रशक्षा के इस पप्रवि ज्ञान के प्रवमशस को िेरणादायक, जीवनदायी बनाए,ँ ताप्रक हम एक ऐसे 

भप्रवष्य का प्रनमासण कर सकें  जो ज्ञान, करुणा और समानता के रप्रव से जगमगाए और हम एक प्रवकप्रसत भारत के प्रनमासण में अपनी 

आहुप्रत समप्रपसत कर सकें । 
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M‚ jksyh f}osnh  

çkpk;kZ 

ckS) fHk{kq la?k dk laxBu vkJeO;oLFkk ds vkn'kksaZ ij fd;k x;k Fkk vr% ckS) fogkj f'k{kk ds dsaæ cu x;sA fHk{kq 

thou esa czãp;kZJe] okuçLFkkJe rFkk lU;klkJe dk leUo; gksus ds dkj.k fogkjksa esa f'k{k.k dk;Z dks çeq[krk feyhA 

czkã.kksa ds xq:dqyksa ds lkFk&lkFk vc ckS) fogkjksa esa Hkh v/;;u dh lqfo/kk,¡ miyC/k gksus ls f'k{kk dk O;kid çlkj 

gqvkA bu fogkjksa ds Nk=ksa ds vkn'kksaZ] xq:&f'k"; laca/kksa rFkk vuq'kklu ds fu;e vkfn ij ckS) la?k ds çlax esa fopkj 

fd;k x;kA cq)&dky esa jktxg̀] oS'kkyh] JkoLrh rFkk dfiyoLrq vkfn uxjksa esa dbZ çfl) fogkjksa dk fuekZ.k gqvk 

tks ckS)  

f'k{kk ds çeq[k dsaæ cu x;sA vkxs dqN çeq[k ckS) f'k{kk dsaæ ¼ckS) fogkjks½ ds fo"k; ij çdk'k Mkyk x;k gSA 

r{kf'kyk fo'ofo|ky; orZeku ikfdLrku ds jkoyfiMh ls 18 ehy mÙkj dh vksj fLFkr FkkA ftl uxj esa ;g 

fo'ofo|ky; Fkk mlds ckjs esa dgk tkrk gS fd Jh jke ds HkkbZ Hkjr ds iq= r{k us ml uxj dh LFkkiuk dh FkhA 

;g fo'o dk çFke fo'ofo|ky; FkkA tc dh fo'o dk nwljk  fo'ofo|ky; ukyank fo'ofo|ky; gSaA tks fd ex/k esa 

orZeku fcgkj jkT; ds ukyank ftyk esa fLFkr gSaA r{kf'kyk dh LFkkiuk lkroha bZlkiwoZ esa dh xbZ FkhA r{kf'kyk 

fo'ofo|ky; esa]iwjs fo'o ds 10]500 ls vf/kd Nk= v/;;u djrs FksA ;gka 60 ls Hkh vf/kd fo"k;ks a dks i<+k;k tkrk 

FkkA 326 bZLoh iwoZ esa fons'kh vkØe.kdkjh fldUnj ds vkØe.k ds le; ;g lalkj dk lcls çfl) fo'ofo|ky; gh 

ugha Fkk] vfirq ml le; ds fpfdRlk 'kkL= dk ,dek= loksZifj dsUæ FkkA r{kf'kyk fo'ofo|ky; dk fodkl fofHkUu 

:iksa esa gqvk FkkA bldk dksbZ ,d dsUæh; LFkku ugha Fkk] vfirq ;g foLr`r Hkw Hkkx esa QSyk g qvk FkkA fofo/k fo|kvksa 

ds fo}ku vkpk;ksZ us ;gka vius fo|ky; rFkk vkJe cuk j[ks FksA Nk= #fpuqlkj v/;;u gsrq fofHkUu vkpk;ksaZ ds ikl 

tkrs FksA egRoiw.kZ ikB;Øeksa esa ;gka osn&osnkUr] v"Vkn'k fo|k,a] n'kZu] O;kdj.k] vFkZ'kkL=] jktuhfr] ;q)fo|k] 

'kL=&lapkyu] T;ksfr"k] vk;qosZn] yfyr dyk] gLr fo|k] v'o&fo|k] eU=&fo|k] fofo| Hkk"kk,a] f'kYi vkfn dh f'k{kk 

fo|kFkhZ çkIr djrs FksA çkphu Hkkjrh; lkfgR; ds vuqlkj ikf.kuh] dkSfVY;] pUæxqIr] thod] dkS'kyjkt] çlsuftr 

vkfn egkiq#"kksa us blh fo'ofo|ky; ls f'k{kk çkIr dhA r{kf'kyk fo'ofo|ky; esa osruHkksxh f'k{kd ugha Fks vkSj u gh 

dksbZ fufnZ"V ikB;Øe FkkA vkt dy dh rjg ikB;Øe dh vof/k Hkh fu/kkZfjr ugha Fkh vkSj u dksbZ fof'k"V çek.ki= 

;k mikf/k nh tkrh FkhA f'k"; dh ;ksX;rk vkSj #fp ns[kdj vkpk;Z muds fy, v/;;u dh vof/k Lo;a fuf'pr djrs 

FksA ijarq dgha&dgha dqN ikB;Øeksa dh le; lhek fu/kkZfjr FkhA fpfdRlk ds dqN ikB;Øe lkr o"kZ ds Fks rFkk i<+kbZ 

iwjh gks tkus ds ckn çR;sd Nk= dks N: ekg dk 'kks/k dk;Z djuk iM+rk FkkA bl 'kks/k dk;Z esa og dksbZ vkS"kf/k dh 

tM+h&cwVh irk yxkrk rc tkdj mls fMxzh feyrh FkhA 

vusd 'kks/kksa ls ;g vuqeku yxk;k x;k gS fd ;gka ckjg o"kZ rd v/;;u ds i'pkr nh{kk feyrh FkhA 500 bZ- iw- tc 

lalkj esa fpfdRlk 'kkL= dh ijaijk Hkh ugha Fkh rc r{kf'kyk vk;qosZn foKku dk lcls cM+k dsUæ FkkA tkrd dFkkvksa 

,oa fons'kh i;ZVdksa ds ys[k ls irk pyrk gS fd ;gka ds Lukrd efLr"d ds Hkhrj rFkk varfM;ksa rd dk vkijs'ku 

cM+h lqxerk ls dj ysrs FksA vusd vlk/; jksxksa ds mipkj ljy ,oa lqyHk tM+h cwfV;ksa ls djrs FksA blds vfrfjä 

vusd nqyZHk tM+h&cwfV;ksa dk Hkh mUgsa Kku FkkA f'k"; vkpk;Z ds vkJe esa jgdj fo|k/;;u djrs FksA ,d vkpk;Z ds 

ikl vusd fo|kFkhZ jgrs FksA budh la[;k çk;: lkS ls vf/kd gksrh Fkh vkSj vusd ckj 500 rd igqap tkrh FkhA 

v/;;u esa fØ;kRed dk;Z dks cgqr egRo fn;k tkrk FkkA Nk=ksa dks ns'kkVu Hkh djk;k tkrk FkkA f'k{kk iw.kZ gksus ij 

ijh{kk yh tkrh FkhA r{kf'kyk fo'ofo|ky; ls Lukrd gksuk ml le; vR;ar xkSjoiw.kZ ekuk tkrk FkkA ;gka /kuh rFkk 

fu/kZu nksuksa rjg ds Nk=ksa ds v/;;u dh O;oLFkk FkhA /kuh Nk=k vkpk;Z dks Hkkstu] fuokl vkSj v/;;u dk 'kqYd 

nsrs Fks rFkk fu/kZu Nk= v/;;u djrs gq, vkJe ds dk;Z djrs FksA f'k{kk iwjh gksus ij os 'kqYd nsus dh çfrKk djrs 

FksA çkphu lkfgR; ls fofnr gksrk gS fd r{kf'kyk fo'ofo|ky; esa i<us okys mPp o.kZ ds gh Nk= gksrs FksA lqçfl) 

fo}ku] fpard] dwVuhfrK] vFkZ'kkL=h pk.kD; us Hkh viuh f'k{kk ;gha iw.kZ dh FkhA mlds ckn ;gha f'k{k.k dk;Z djus 

yxsA ;gha mUgksaus vius vusd xzaFkksa dh jpuk dhA bl fo'ofo|ky; dh fLFkfr ,sls LFkku ij Fkh] tgka iwoZ vkSj if'pe 

ls vkus okys ekxZ feyrs FksA prqFkZ 'krkCnh bZ- iw- ls gh bl ekxZ ls Hkkjr o"kZ ij fons'kh vkØe.k gksus yxsA fons'kh 

vkØkarkvksa ¼gqMksa½ us bl fo'ofo|ky; dks dkQh {kfr igqapkbZA varr% NBoha 'krkCnh esa ;g bLykfed vkØe.kdkfj;ksa 

}kjk iwjh rjg u"V dj fn;k x;k A 
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ukyank fo'ofo|ky; f'k{kk dk çeq[k dsaæ Fkk- ;gk¡ vusd fogkjksa dk fuekZ.k fd;k x;k Fkk- ukyank fo'ofo|ky; esa 

ços'k ikus ds bPNqd fo|kfFkZ;ksa dks fo'ofo|ky; ds ços'k }kj ij ,d ijh{kk esa mrh.kZ gksuk vko';d Fkk- phu] dksfj;k] 

frCcr] tkiku] cekZ vkfn vusd ns'kksa ls fo|kFkhZ ;gk¡ jgdj v/;;u djrs Fks- 

bl fo'ofo|ky; esa yxHkx 10 gtkj fo|kFkhZ f'k{kk çkIr djrs Fks- rFkk v/;kidksa dh la[;k 1510 Fkh- ºosalkx ds 

le; bl fo'ofo|ky; dk dqyifr 'khyHkæ Fkk- bl fo'ofo|ky; esa fo|kfFkZ;ksa dks vkokl] Hkkstu] oL=] fpfdRlk 

vkfn dh O;oLFkk fu'kqYd gksrh Fkh- jktk vkSj /kuh yksx fo'ofo|ky; dh vkfFkZd lgk;rk nsrs Fks- 

ukyank fo'ofo|ky; esa ckS) /keZ dh f'k{kk ds vfrfjä O;kdj.k] rdZ'kkL=] fpfdRlk] n'kZu] Hkk"kk foKku] ;a= 'kkL=] 

;ksx] f'kYi] jlk;u vkfn fo"k; i<+k, tkrs Fks- ;g fo'ofo|ky; LukrdksÙkj f'k{kk dk ,d çeq[k dsaæ Fkk- ukyank 

fo'ofo|ky; esa /keZK uked fo'kky iqLrdky; Fkk- 

/keZiky] pUæiky] xquefr] fLFkjefr] çHkkfe=] ftufe=] vk;Znso] fnM~ukx] KkupUæ vkfn ;gk¡ ds mPpdksfV ds vkpk;Z 

Fks- ºosulkax rFkk bfrlax ds vfrfjä vU; vusd fons'kh fo}ku~ ukyank esa mPp f'k{kk çkIr djus ds fy, vk, Fks| 

 gºosu Rlkax ds vuqlkj ;s Þvius vkdkj vkSj ÅapkbZ esa HkO; Fks] cM+s iSekus ij lts gq, Vkoj] ijh tSls cqtZ vkSj lqcg 

dh /kqa/k esa [kksbZ gqbZ os/k'kkyk,¡ FkhaA cknyksa ds Åij dh vksj Åijh dejs vkSj Åaph xqQkvksa ls lw;kZLr dh HkO;rk vkSj 

pkanuh dh efgek ns[kh tk ldrh FkhA eSnku dks xgjs ikjHkklh rkykcksa ls ltk;k x;k Fkk] ftlesa xgjs yky jax ds 

dud Qwyksa ds lkFk uhys dey feys gq, Fks vkSj chp&chp esa vke ds cxhps mudh Nk;k esa QSys gq, FksA 

iwjs fo'ofo|ky; {ks= dks ,d cM+h vkSj etcwr nhokj ls fpfàr fd;k x;k Fkk ftlesa dsoy ,d ços'k }kj FkkA xsV 

ij ,d f'k{kd jgrs Fks tks fo'ofo|ky; esa ços'k ds fy, ijh{kk ds çHkkjh Fks] ftudk uke }kj iafMr FkkA lsaVªy d‚yst 

esa lkr ls vkB cM+s g‚y Fks tgka Nk=ksa dks lkewfgd :i ls lacksf/kr fd;k tkrk FkkA blds vykok] ogk¡ rhu lkS 

v/;;u d{k FksA M‚- Liwuj us bls bZaV ds dke ds :i esa ns[kk gSA ;s bekjrsa ^^gky ds o"kksaZ esa esjs }kjk ns[ks x, fdlh 

Hkh vk/kqfud dk;Z ls dgha csgrj FkhaA^^ 

bekjrksa ds fMtkbu vkSj ml dky dh vuwBh ewfrZdyk vkSj okLrqdyk dks ukyank ds fogkjksa esa Li"V :i ls çfrfcafcr 

fd;k x;k FkkA laiw.kZ bekjrksa dk fuekZ.k lqO;ofLFkr ;kstuk ds vuqlkj fd;k x;k Fkk vkSj vkt Hkh ukyank ds [kaMgj 

bathfu;fjax dh dyk dk ,d Li"V çek.k çLrqr djrs gSaA 

ºosu&Rlkax ds tkus ds ckn ,d vU; phuh fo}ku] vkbZ&Rlkax Hkkjr vk, vkSj nl lky rd ukyank esa jgsA vkbZ&Rlkax 

us nl ls vf/kd ty&VSadksa dk fooj.k fn;k tgka Nk=ksa us vius tyh; djrc çnf'kZr fd,A blds vykok] iqLrdky; 

ds fy, ,d cM+h ukS eaftyk bekjr FkhA bl iqLrdky; esa rhu foHkkx Fks ftUgsa ^jru lkxj^] ^jRuknkSf/k^ vkSj ^jru 

jatdk^ ds uke ls tkuk tkrk FkkA lexz :i ls iqLrdky; dks ^/keZxat^ ¼/keZ dk fuokl½ dgk tkrk FkkA iqLrdky; 

esa fofHkUu /keksaZ] dyk] foKku vkSj f'kYi ds ckjs esa iqLrdksa dk nqyZHk laxzg FkkA 

gkyk¡fd ukyUnk dsoy mPp f'k{kk dh laLFkk Fkh fQj Hkh ogk¡ ek/;fed vkSj çkFkfed f'k{kk dk çko/kku FkkA mPp f'k{kk 

ds dsaæ ds :i esa ukyank dh çflf) us fons'kksa ls fo}kuksa dks vkdf"kZr fd;kA 7 oha 'krkCnh ds e/; rd fo'ofo|ky; 

ds dSfn;ksa dh la[;k 10]000 FkhA buesa ls yxHkx 1510 f'k{kd FksA laLFkk esa ços'k dfBu FkkA ºosu&Rlkax crkrs gSa fd 

buesa ls dsoy chl çfr'kr tks fo'ofo|ky; ds iksVZy ij igqaps] /kkfeZd fooknksa ds fo'ks"kK }kj iafMr }kjk vk;ksftr 

ços'k ijh{kk mÙkh.kZ dj ldsARlkax ds vuqlkj ;s Þvius vkdkj vkSj ÅapkbZ esa HkO; Fks] cM+s iSekus ij lts gq, Vkoj] 

ijh tSls cqtZ vkSj lqcg dh /kqa/k esa [kksbZ gqbZ os/k'kkyk,¡ FkhaA cknyksa ds Åij dh vksj Åijh dejs vkSj Åaph xqQkvksa ls 

lw;kZLr dh HkO;rk vkSj pkanuh dh efgek ns[kh tk ldrh FkhA eSnku dks xgjs ikjHkklh rkykcksa ls ltk;k x;k Fkk] 

ftlesa xgjs yky jax ds dud Qwyksa ds lkFk uhys dey feys gq, Fks vkSj chp&chp esa vke ds cxhps mudh Nk;k esa 

QSys gq, FksA 

iwjs fo'ofo|ky; {ks= dks ,d cM+h vkSj etcwr nhokj ls fpfàr fd;k x;k Fkk ftlesa dsoy ,d ços'k }kj FkkA xsV 

ij ,d f'k{kd jgrs Fks tks fo'ofo|ky; esa ços'k ds fy, ijh{kk ds çHkkjh Fks] ftudk uke }kj iafMr FkkA lsaVªy d‚yst 

esa lkr ls vkB cM+s g‚y Fks tgka Nk=ksa dks lkewfgd :i ls lacksf/kr fd;k tkrk FkkA blds vykok] ogk¡ rhu lkS 

v/;;u d{k FksA M‚- Liwuj us bls bZaV ds dke ds :i esa ns[kk gSA ;s bekjrsa ^^gky ds o"kksaZ esa esjs }kjk ns[ks x, fdlh 

Hkh vk/kqfud dk;Z ls dgha csgrj FkhaA^^ 

bekjrksa ds fMtkbu vkSj ml dky dh vuwBh ewfrZdyk vkSj okLrqdyk dks ukyank ds fogkjksa esa Li"V :i ls çfrfcafcr 

fd;k x;k FkkA laiw.kZ bekjrksa dk fuekZ.k lqO;ofLFkr ;kstuk ds vuqlkj fd;k x;k Fkk vkSj vkt Hkh ukyank ds [kaMgj 

bathfu;fjax dh dyk dk ,d Li"V çek.k çLrqr djrs gSa Aºosu&Rlkax ds tkus ds ckn ,d vU; phuh fo}ku] 

vkbZ&Rlkax Hkkjr vk, vkSj nl lky rd ukyank esa jgsA vkbZ&Rlkax us nl ls vf/kd ty&VSadksa dk fooj.k fn;k tgka 

Nk=ksa us vius tyh; djrc çnf'kZr fd,A blds vykok] iqLrdky; ds fy, ,d cM+h ukS eaftyk bekjr FkhA bl 

iqLrdky; esa rhu foHkkx Fks ftUgsa ^jru lkxj^] ^jRuknkSf/k^ vkSj ^jru jatdk^ ds uke ls tkuk tkrk FkkA lexz :i 

ls iqLrdky; dks ^/keZxat^ ¼/keZ dk fuokl½ dgk tkrk FkkA iqLrdky; esa fofHkUu /keksaZ] dyk] foKku vkSj f'kYi ds ckjs 

esa iqLrdksa dk nqyZHk laxzg FkkA 
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gkyk¡fd ukyUnk dsoy mPp f'k{kk dh laLFkk Fkh fQj Hkh ogk¡ ek/;fed vkSj çkFkfed f'k{kk dk çko/kku FkkA mPp f'k{kk 

ds dsaæ ds :i esa ukyank dh çflf) us fons'kksa ls fo}kuksa dks vkdf"kZr fd;kA 7 oha 'krkCnh ds e/; rd fo'ofo|ky; 

ds dSfn;ksa dh la[;k 10]000 FkhA buesa ls yxHkx 1510 f'k{kd FksA laLFkk esa ços'k dfBu FkkA ºosu&Rlkax crkrs gSa fd 

buesa ls dsoy chl çfr'kr tks fo'ofo|ky; ds iksVZy ij igqaps] /kkfeZd fooknksa ds fo'ks"kK }kj iafMr }kjk vk;ksftr 

ços'k ijh{kk mÙkh.kZ dj ldsA 

foØef'kyk Hkkjr dk ,d çfl) f'k{kk&dsUæ ¼fo'ofo|ky;½ FkkA ukyUnk fo'ofo|ky; vkSj foØef'kyk nksuksa iky 

jktoa'k ds jkT;dky esa f'k{kk ds fy, txRçfl) FksA orZeku le; esa fcgkj ds Hkkxyiqj ftys dk vfUrpd xk¡o ogha 

gS tgk¡ foØef'kyk FkhA bldh LFkkiuk Šoha 'krkCnh esa iky jktk /keZiky us dh FkhA çfl) if.Mr vrh'k nhiadj ;gha 

f'k{k.k djrs FksA 

foØef'kyk fo'ofo|ky; ds /oalk'ks"kvrh'k nhiadj ;gk¡ ij yxHkx 160 fogkj Fks] ftuesa vusd fo'kky çdks"B cus gq, 

FksA fo|ky; esa lkS f'k{kdksa dh O;oLFkk FkhA ukyUnk dh Hkk¡fr foØef'kyk fo'ofo|ky; Hkh ckS) lalkj esa loZ= lEeku 

dh –f"V ls ns[kk tkrk FkkA bl egkfo|ky; ds vusd lqçfl) fo}kuksa esa vfr'k nhikadj JhKku çeq[k FksA ;s vksnUriqjh 

ds fo|ky; ds Nk= Fks vkSj foØef'kyk ds vkpk;ZA 11oha 'krh esa frCcr ds jktk ds fuea=.k ij ;s ogk¡ ij x, FksA 

frCcr esa ckS) /keZ ds çpkj&çlkj esa budk ;ksxnku cgqr egRoiw.kZ le>k tkrk gSA 

ekU;rk gS fd cf[r;kj f[kyth uked eqfLye vkØe.kdkjh us lu ƒƒ‹… ds vklikl bls u"V dj fn;k FkkA 

bl fo'ofo|ky; us viuh LFkkiuk ds rqjUr ckn gh vUrjkZ"Vªh; egÙo çkIr dj fy;k FkkA foØef'kyk fo'ofo|ky; 

ds ç[;kr fo}kuksa dh ,d yEch lwph gSA frCcr ds lkFk bl f'k{kk dsUæ dk çkjEHk ls gh fo'ks"k lEca/k jgk gSA 

foØef'kyk fo'ofo|ky; esa fo|k/;;u ds fy, vkus okys frCcr ds fo}kuksa ds fy, vyx ls ,d vfrfFk'kkyk FkhA 

foØef'kyk ls vusd fo}ku frCcr x, Fks rFkk ogk¡ mUgksaus dbZ xzUFkksa dk frCcrh Hkk"kk esa vuqokn fd;kA bu fo}kuksa 

esa lcls vf/kd çfl) nhiadj JhKku Fks tks mik/;k; vrh'k ds uke ls fo[;kr gSaA foØef'kyk dk iqLrdky; cgqr 

le`) FkkA foØef'kyk fo'ofo|ky; esa ckjgoha 'krkCnh esa v/;;u djus okys fo|kfFkZ;ksa dh la[;k …ååå FkhA 

fo'ofo|ky; ds dqyifr ˆ fHk{kqvksa ds ,d e.My dh lgk;rk ls çca/k rFkk O;oLFkk djrs FksA dqyifr ds v/khu † 

fo}ku }kj&if.Mrksa dh ,d ifj"kn ços'k ysus gsrq vk;s fo|kfFkZ;ksa dh ijh{kk ysrh FkhA 

bl fo'ofo|ky; esa O;kdj.k] U;k;] n'kZu vkSj ra= ds v/;;u dh fo'ks"k O;oLFkk FkhA bl fo'ofo|ky; dh O;oLFkk 

vR;f/kd lqlaxfBr FkhA caxky ds 'kkld f'k{kk dh lekfIr ij fo|kfFkZ;ksa dks mikf/k nsrs FksA lu ƒ„å… bZå esa cf[r;kj 

f[kyth us foØef'kyk fo'ofo|ky; dks u"V dj fn;kA 

;gk¡ ckS) /keZ vkSj n'kZu ds vfrfjä U;k;] rÙoKku] O;kdj.k vkfn dh Hkh f'k{kk nh tkrh FkhA fo|kfFkZ;ksa dh lqfo/kk 

ds fy, iqLrdsa miyC/k djkbZ tkrh Fkha rFkk mudh ftKklkvksa dk lek/kku fo}ku vkpk;ksaZ }kjk fd;k tkrk FkkA ;gk¡ 

ns'k ls gh ugha fons'kksa ls Hkh fo|k/;;u ds fy, Nk= vkrs FksA f'k{kk lekfIr ds ckn fo|kFkhZ dks mikf/k çkIr gksrh Fkh 

tks mlds fo"k; dh n{krk dk çek.k ekuh tkrh FkhA iwoZ e/;;qx esa foØef'kyk fo'ofo|ky; ds vfrfjä dksbZ f'k{kk 

dsUæ bruk egÙoiw.kZ ugha Fkk fd lqnwj çkUrksa ds fo|kFkhZ tgk¡ fo|k v/;;u ds fy, tk,¡A blhfy, ;gk¡ Nk=ksa dh 

la[;k cgqr vf/kd FkhA ;gk¡ ds v/;kidksa dh la[;k gh …ååå ds yxHkx Fkh vr% fo|kfFkZ;ksa dk muls rhu xquk gksuk 

rks loZFkk LokHkkfod gh FkkA bl fo'ofo|ky; ds vusdkusd fo}kuksa us fofHkUu xzaFkksa dh jpuk dh] ftudk ckS) lkfgR; 

vkSj bfrgkl esa uke gSA bu fo}kuksa esa dqN çfl) uke gSa& jf{kr] fojkspu] Kkuikn] cq)] tsrkfj jRukdj 'kkfUr] 

KkuJh feJ] jRuotz vkSj vHk;adjA nhiadj uked fo}ku us yxHkx „åå xzaFkksa dh jpuk dh FkhA og bl f'k{kkdsUæ 

ds egku çfrHkk'kkyh fo}kuksa esa ls ,d FksA vc bl fo'ofo|ky; ds dsoy [k.Mgj gh vo'ks"k gSaA 

vksnUriqj çkphu dky dk çeq[k ,sfrgkfld LFkkuA blds i;kZ; ^mnariqj^ vFkok ^mnaMiqj^ Hkh gSaA ;g fcgkj esa ukyUnk 

ls ƒå fdeh dh nwjh ij fLFkr gSA ikyujs'k xksiky]] us ;gha ,d vR;ar HkO; fogkj dk fuekZ.k djk;k FkkA 

frCcrh ijaijk ds vuqlkj bl vksnarhiqjh fogkj dh jpuk ;k rks xksiky us vFkok nsoiky us djokbZA /keZiky ds 

vksnariqjh fogkj dh jpuk dh dFkk nsoiky }kjk cuok, fogkj dh dFkk ls feyrh tqyrh gSA fcgkj ds jkt'kkgh ftys 

esa igkM+iqj dh [kqnkbZ esa ftl fogkj dk ladsr feyrk gS ¼esEok;lZ v‚o fn vkdsZ- losZ v‚o bafM;k] ua- ‡‡½ og laHkor% 

;gh vksnariqj fogkj gSA bl LFkku rFkk lehiorhZ xk¡o dk uke vkseiqj gSA cYykylsu us vius ;qx ds lokZf/kd /kuh 

Js"Bh cYyHkkuan ls vksnariqj ¼mnariqj½ ujs'k dks ijkftr dj ldus ds fy, ,d djksM+ #i, fy, FksA ¼cYykypfjr] 

v/;k; „½A 

vksnUriqjh fo'ofo|ky; / mnariqjh fo'ofo|ky; / mnaMiqjh fo'ofo|ky; Hkh ukyank vkSj foØef'kyk fo'ofo|ky; dh 

rjg fo[;kr Fkk] ijUrq mnUriqjh fo'ofo|ky; dk mR[kuu dk;Z ugha gksus ds dkj.k ;g vkt Hkh /kjrh ds xHkZ esa nck 

gS] ftlds dkj.k cgqr gh de yksx bl fo'ofo|ky; ds bfrgkl ls ifjfpr gSaA vjc ys[kdksa us bldh ppkZ ^vncan^ 

ds uke ls dh gS] ogha ^ykek rkjkukFk^ us bl ^mnariqjh egkfogkj^ dks ^vksM;ariqjh egkfo|ky;^ dgk gSA ,slk dgk 

tkrk gS fd ukyUnk fo'ofo|ky; tc vius iru dh vksj vxzlj gks jgk Fkk] mlh le; bl fo'ofo|ky; dh LFkkiuk 
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dh xbZ FkhA bldh LFkkiuk çFke iky ujs'k xksiky us lkroha 'krkCnh esa dh FkhA [kf़ yth dk vkØe.k frCcrh 

ikaMqfyfi;ksa ls ,slk Kkr gksrk gS fd bl egkfogkj ds lapkyu dk Hkkj ^fHk{kqla?k^ ds gkFk esa Fkk] fdlh jktk ds gkFk 

ughaA lEHkor% mnariqjh egkfogkj dh LFkkiuk esa ukyank egkfogkj vkSj foØef'kyk egkfogkj ds ckS) la?kksa dk erSD; 

ugha FkkAlaHkor;k bl mnariqjh dh [;kfr ukyank vkSj foØef'kyk dh vis{kk dqN vf/kd c<+ xbZ FkhA rHkh rks eqgEen 

fcu c[kf़ ~r;kj [kf़ yth dk /;ku bl egkfogkj dh vksj gqvk vkSj mlus loZçFke blh dks vius vkØe.k dk igyk 

fu'kkuk cuk;kA [kf़ yth 1197 bZ- esa loZçFke blh dh vksj vk—"V gqvk vkSj viu vkØe.k dk igyk fu'kkuk cuk;kA 

mlus bl fo'ofo|ky; dks pkjksa vksj ls ?ksj fy;k] ftlls fHk{kqx.k dkQh {kqC/k gq, vkSj dksbZ mik; u ns[kdj os Lo;a 

gh la?k"kZ ds fy, vkxs vk x,] ftlesa vf/kdka'k rks ekSr ds ?kkV mrkj fn, x,] rks dqN fHk{kq caxky rFkk mM+hlk dh 

vksj Hkkx x,vkSj var esa bl fogkj esa vkx yxok nhA bl rjg fo|k dk ;g eafnj lnk&lnk ds fy, lekIr gks x;k 

A 

lkseiqjk fo'ofo|ky; 

f'k{kk gekjs ns'k dh çeq[k fo'ks"krkvksa esa ls ,d jgh gSA ;g fo'ks"krk çkphu dky ls vc rd cuh gqbZ gSA lfn;ksa igys 

Hkh Hkkjr esa f'k{kk ds dbZ dsaæ Fks] tgka ij ns'k gh ugha cfYd fons'kksa ls Hkh fo|kFkhZ i<+us ds fy, vkrs FksA çkphu f'k{kk 

dsaæksa esa ,d çeq[k uke jgk gS lkseiqjk fo'ofo|ky; dkA ;g mPp Lrj dh f'k{kk ds fy, igpkuk tkrk FkkA 

lkseiqjk fo'ofo|ky; dh LFkkiuk iky oa'k ds jktkvksa us dh FkhA vkBoha ls ckjgoha 'krkCnh ds chp 400 lky rd 

;g fo'ofo|ky; çfl) jgk gSA dkQh HkO;rk ds lkFk bl fo'ofo|ky; dk ifjlj yxHkx 27 ,dM+ {ks= es a QSyk 

gqvk FkkA ml le; iwjs fo'o esa ;s lcls vPNk f'k{kk dsaæ FkkA çkphu le; esa lkseiqjk fo'ofo|ky; NBs uacj dk 

FkkA çkphu caxky vkSj ex/k esa iky jktkvksa ds oä lu~ 810 ls 850 ds chp pys fot; vfHk;ku ds ckn bl 

fo'ofo|ky; dks cuk;k x;k FkkA blds /keZiky vkSj nsokiyk mÙkjkf/kdkjh FksA 

,d vU; f'kykys[k ij lu~ 850 ls 854 ds chp vt;kxHkkZ ds uke ds lkFk&lkFk egsaæikyk dk uke mÙkjkf/kdkjh ds 

:i esa fy[kk gSA vU; çek.kksa ds eqrkfcd lu~ 995 ls 1043 ds chp efgikyk ds 'kkludky ds nkSjku fo'ofo|ky; 

Hkou dh ejEer dh xbZ FkhA gkykafd lkseiqjk fo'ofo|ky; ds vo'ks"k orZeku ds ckaxykns'k esa gSA blds laca/k esa 

lezkV v'kksd ds Lrwiksa vkSj f'kykys[kksa esa Hkh tkudkfj;ka feyrh gSaA 

bl fo'ofo|ky; esa rdZ 'kkL=] dkuwu] bathfu;fjax] fpfdRlk foKku lfgr dbZ fo"k; i<+k, tkrs FksA bl fo'ofo|ky; 

esa f'k{kk uSfrd ewY;ksa ds vk/kkj ij nh tkrh FkhA vU; fo'ofo|ky; dh rjg ;gka Hkh i<+kbZ dk dksbZ 'kqYd ugha fy;k 

tkrk FkkA blds ifjlj esa gh yxHkx 8500 Nk=ksa ds jgus dh lqfo/kk FkhA bl f'k{kk dsaæ ds ek/;e ls iky jktkvksa 

us vU; jktkvksa ds lkFk feydj ,d usVodZ rS;kj fd;k FkkA blls fo'ofo|ky; ds lapkyu esa lgk;rk feyrh FkhA 

f'k{kk ds ;s çkphu dsaæ vkt Hkh çkphu Hkkjr dh xkFkk lqukrs gSa vkSj çsj.kk nsrs gSaA 

bl fo'ofo|ky; dh LFkkiuk Hkh iky 'kkld /keZiky us ‰ oha 'krkCnh esa fd;k Fkk- ;g vc ckaXykns'k esa gS- lsu oa'kh 

'kkldksa dh jkt/kkuh uo}hi ij vkØe.kdkjh cf[r;kj f[kyth }kjk vf/kdkj djus ds ckn bl fo'ofo|ky; ds 

f'k{kd vkSj Nk= tku cpkus dsfy, fo'ofo|ky; NksM+dj Hkkx x;s ftlls ;g ohjku vkSj vukjf{kr gks x;k ftls 

ckn esa eqlyekuksa }kjk ywV fy;k x;k vkSj /khjs /khjs ;g u"V gks x;k | 

rsYgkjk f'k{kk dsUæ 

rsYgkjk fo'ofo|ky; Hkkjr dks Kku dk dsaæ fcanq fl) djus esa viuh egRoiw.kZ Hkwfedk fuHkkrk gSA ;g fo'ofo|ky; 

ukyank fo'ofo|ky; vkSj foØef'kyk ls yxHkx 300 ls 400 o"kZ iqjkuk gSA blds vo'ks"k 2014 esa fcgkj ds ukyank 

ftys esa ,daxj ljk; mi[kaM ds rsYgkjk xzke esa mR[kuu ds nkSjku çkIr gq, gSa Abldh iqf"V ;gka ls çkIr rhu çdkj 

dh bZaVksa ls dh tkrh gS Alcls cM+s vkdkj dh bZaVsa dq"kk.k dkyhu gS ftudk vkdkj cgqr cM+k g S ]tks fogkj ds lcls 

uhps esa yxh gSaA blls Åij xqIrdkfyu bZV gSa ftudk tkdj FkksM+k NksVk gS ]lcls  uhps iky dkyhu gS ftudk 

vkdkj xqIr dky dh bZV  

 ls Hkh NksVk gSA vr% ukyank fo'ofo|ky; xqIrdkyhu¼ pkSFkh 'krkCnh½gS vkSj foØef'kyk fo'ofo|ky; ¼lkroha 'krkCnh 

½iky 'kkldks dh nsu gSA 

d‚y Øe   dh –f"V ls ns[ksa rks rsyaxkuk egkfogkj ukyank vkSj foØef'kyk ls çkphu fl) gksrk gSA rsygM+k 

fo'ofo|ky; viuh LFkkiuk ¼çFke 'krkCnh ½ds dqN o"kksaZ ckn gh çfl) dks çkIr djus yxk FkkA phu ;k=h  ºosulkax 

rFkk brf'kax us Hkh vius o`rkarksa esa bl egk fogkj dk mYys[k fd;k gS A ºosulax vkSj bfRlax us fry/kd uke ls 

mYys[k fd;k gS A ºosulkax vkSj bfRlax ds vuqlkj ;g egk fogkj vius le; dk mPp dksfV dk lqanj fof'k"V vkSj 

Js"B egkfogkj Fkk A egk fogkj esa rhu eaftyk eaMi ds lkFk&lkFk rhu eafnjksa vkSj vusd rksj.k }kj ehukj vkSj ?kafV;ka 

gksrh Fkh A ºosulkax ds o`rkar ds vuqlkj lkroha 'krkCnh rd rsygnk egkfo|ky; esa 7 eB rFkk f'k{kdksa ds fy, 

vyx&vyx d{k bl egk fogkj esa Fks ]yxHkx 1000 ckS) fHk{kq egk;ku laçnk; ds f'k{kk xzg.k djrs Fks A ºosulkax 

vkSj bfRlax ds o`rkarksa ls fl) gksrk gS fd ;g egkfogkj ckS) f'k{kk dk çfl) dsaæ FkkA 
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dHkh&dHkh  fdlh LFkku dh le`f) mlds iru dk dkj.k curh gS A,slk gh Hkkjr vkSj blds Kku foKku ds lkFk 

gqvk rsygk<+k ds mR[kuu esa egkfogkj dh nhokjksa ij vfXu ds lk{; vkSj jk[k dh ,d QhV eksVh ijr feyh gSA blh 

ds vk/kkj ij fo'ks"kKksa dk ekuuk gS fd 1192 esa rqdZ vkØe.kdkjh cf[r;kj f[kyth us mnar iqjh dh fot; ds nkSjku 

eusj ls nf{k.k dh vksj çLFkku fd;k FkkA mlus ukyank fogkj dh rjg ;gka  Hkh cgqr vkrad epk;k vkSj ;gka ds 

f'k{kdksa vkSj f'k{kkfFkZ;ksa dks c/k dj egkfogkj esa vkx yxk nh ftlds dkj.k bl egk fcgkj dk iru gks x;kA 

 

oYyHkh f'k{kk dsaæ xqtjkr ds lkSjk"Vª esa fLFkr FkkA bldks Hkkjr ds if'peh Hkkx esa ukyank tSls xkSjo'kkyh :i esa ik;k 

x;k gSA ;g fo'ofo|ky; vFkZ'kkL= uhfr 'kkL= vkSj fpfdRlk ds fy, cgqr çfl) Fkk A oYyHkh dks oYyHkhiwjk ds 

uke ls Hkh tkuk tkrk gS A ;g çkphu eS=d oa'k dh jkt/kkuh FkhA oYyHkh fo'ofo|ky; dh LFkkiuk ekuk tkrk gS 

fd 470 bZLoh esa eS=d oa'k ds laLFkkid lsukifr Hkqêkjd us dh Fkh A;g  og dky Fkk tc xqIr lkezkT; dk fo[kaMu 

gks jgk Fkk A oYyHkh dbZ ckS) eBksa ds lkFk f'k{kk dk ,d çfl) dsaæ FkkA 

lkroha 'krkCnh ds e/; esa phuh ;k=h ghu'kkax vkSj bfRlax us bldk nkSjk fd;k Fkk A 

xqIr dky esa LFkkfir bl fo'ofo|ky; dks eS=d oa'kh 'kkldks dk mnkjrk iwoZd nku feyrk jgk Axqtjkr lnSo 

fons'kh O;kikfjd xfrfof/k;ksa ds dkj.k le`f) {ks= jgk gSA vkSj ;gka ds O;kikfjd oxZ ls oYyHkh fo'ofo|ky; dks 

i;kZIr nku feyrk jgk gS A 

tSu /keZ dh r`rh; ifj"kn~ ¼lHkk ;k laxfr½dk vk;kstu oYyHkh esa 453 bZLoh esa gqvk Fkk Abl lHkk dh v/;{krk 

nso_f}x.k  ¼{kek Jo.k½ }kjk dh xbZ FkhA bl lHkk }kjk fu/kkZfjr tSu /keZ dk Lo:i vkt rd ;Fkkor gSA 

phuh ;k=h ºosulkax us oYyHkh fo'ofo|ky; ds ckjs esa mYys[k fd;k gS ;gka ,d 100 ckS) fogkj Fks ;g ghu;ku 'kk[kk 

dk dsaæ FkkA ;gka yxHkx 6000 ghu;kuh ckS) fHk{kq jgrs FksA bldh ifjf/k yxHkx 6 fey ds ?ksjs esa FkhA oYyHkh mPp 

f'k{kk dsaæ Fkk ;gka ij nks ;k rhu o"kksaZ esa i< dj fHk{kq çdkaM fo}ku cu tkrs FksA ;gka ns'k ds fofHkUu Hkkxksa ls Nk= 

v/;;u gsrq vkrs FksA bfRlax ds vuqlkj ;gka ds Lukrdksa dk cM+k lEeku Fkk vkSj mUgsa ç'kklfud in ij fu;qä fd;k 

tkrk FkkA ;|fi ;g ckS) /keZ ds ghu ;ku laçnk; dh f'k{kk dk çeq[k dsaæ FkkA rFkkfi viuh ;g Lora=rk ds fy, 

çfl) Fkk A;gka ckS) laçnk; ds lkFk&lkFk czkã.k f'k{kk vkSj vykSfdd fo"k;ksa dh Hkh f'k{kk nh tkrh FkhA ;gka ds 

vkpk;Z esa fLFkjefr vkSj xquerh ds uke feyrs gSaA okYyHkh esa jgrs gq, bu nksuksa vkpk;Z us vius çfl) xzaFk dh jpuk 

dh FkhA ckn esa ;g nksuksa ukyank fo'ofo|ky; x,A vjcksa us vius vkØe.k ls oYyHkh uxj vkSj fo'ofo|ky; dks 

Hkh"k.k {kfr igqapkbZ ftlls ;g  mcj ugha ik;kA ;nfi ;g f'k{kk dsaæ 12oha 'krkCnh rd pyrk jgk ]ijarq bldk xkSjo 

tkrk jgk A 

mM+hlk jkT; esa fLFkr iq"ifxjh fo'ofo|ky; Hkkjr ds lcls çkphure fo'ofo|ky; esa ls ,d gS Abldk fuekZ.k yxHkx 

rhljh 'krkCnh ds vklikl fd;k x;k FkkA ml le; ;g fo'ofo|ky; mM+hlk dh igkfM+;ksa ds chpks&chp cuok;k 

x;k Fkk Ablds fuekZ.k ds ckjs esa dgk tkrk gS fd bls dkfyax lezkV v'kksd us cuok;k Fkk A 

 

blfo'ofo|ky; ds ckjs esa ;g Hkh dgk tkrk gS fd yxHkx 700 ls 800 lkyksa rd Hkkjr esa f'k{kk dk ;g çeq[k dsaæ 

FkkA ;gka ij fo'o ds dbZ ns'kksa ds Nk= f'k{kk xzg.k djus vkrs Fks Aiq"i fxjh çkphu Hkkjr ds lcls cM+s f'k{kk dsUæksa 

esa ls ,d Fkk Aftls ukyank ]foØef'kyk vkSj r{kf'kyk ds cjkcj ekuk tkrk FkkA iq"ifxjh fo'ofo|ky; dk mYys[k 

lkroha 'krkCnh ds çfl) phuh ;k=h ºosulkax ds nLrkostksa esa feyrk gS A,slk ekuk tkrk gS fd f'k{kk dk çeq[k dsaæ 

iq"ifxjh nwljh lnh bZlk iwoZ ls ysdj nloha lnh rd [kwc Qyk  Qwyk Fkk AdqN fo}kuksa dh jk; vk Sj [kqnkbZ ds 

ifj.kkeksa ls vuqeku yxk;k x;k gS fd ;g LFkku mM+hlk esa ykaxqMh igkfM+;ksa ij jgk gksxkA vkt ;g fo'ofo|ky; 

vufxur jgL;ksa ls f?kjk gqvk gSA ºosulkax ds vuqlkj ;gka ds Nk= esgurhFks A eB ds fo"k; esa fy[kk gS eB dh iRFkj 

dh pksVh vykSfdd jks'kuh vkSj vU; peRdkjksa dks çnf'kZr djrh gSA xqacn vkSj vkeyd ds chp mikldksa us /kwi ls 

cpus ds fy, Nrfj;ka yxkbZ gSaA bUgsa ns[kdj yxrk gS ekuks os Nrfj;ka lqbZ dh rjg ,d pqacd ls fpidh gqbZ gS Abl 

LFkku ij 200 ls vf/kd ckS) LFky gSaA rhljh lnh bZlk iwoZ esa ekS;Z lezkV v'kksd dh dfyax fot; ds lkFk ckS) /keZ] 

bldh fopkj/kkjk,] vkSj f'k{kk ds lkFk&lkFk dyk vkSj okLrqdyk dks ;gka çksRlkgu feyk Aiq"ifxjh fo'ofo|ky; dh 

[kkst djus esa yfyr fxjh jRukfxjh vkSj mn;fxfj ds ckS) ifjlj cgqr egRoiw.kZ lkfcr gq, gSa A 

mn;fxjh ckS)fogkj 

mn;fxfj ,sfrgkfld LFkyksa esa ls fo'kkyre LFky fo:ik unh ds fdukjs fLFkr gS Afo:ik unh vc yxHkx foyqIr gks 

pqdh gS Abl LFky dh [kqnkbZ 1958 ,oa 1997 esa dh xbZ FkhArc ;gka dbZ Lrwi ]eB ]ladqy rFkk ckS) fogkj mR[kfur 

fd, x,A mn;fxfj ckS) fogkj dk ewy uke ek/koiqj egkfogkj Fkk Amn;fxfj ,d ioZr ds uke ls mRiUu gS ftldk 

vFkZ gS mxrs lw;Z dk ioZrA mn;fxfj dk ckS) fogkj vkjafHkd bZ ls 13oha bZ rd lfØ; FkkA fuf'pr ;gka ,d yacs 

le; rd ckS) /keZ QyQwy jgk FkkA mn;fxfj dk egkLrwi dbZ ryksa dk ckS) fogkj gS flykvksa ls cuh ckoM+h ]nsoh 

eafnj vkfn vkt Hkh n'kZuh; LFky gS Acgqr ls nk'kZfud vkSj ckS) /keZ ds vuq;kbZ bldks ns[kus vkt Hkh vkrs gSaA 
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  jRukfxjh ftldk vFkZ gS jru dh igkM+hA ,d [kaMgj egkfogkj dk LFky gSA tks dHkh vk/kqfud mM+hlk] Hkkjr esa 

çeq[k ckS) /keZ Fkk A;g tktiqj ftys esa czkã.kh vkSj fo:ik unh ds e/; ,d igkM+h gS AjRukfxjh dh LFkkiuk laHkor 

NBh 'krkCnh ds iwokZn esa xqIr jktk ujflagx<+ ckykth ds 'kkludky esa gqbZ Fkh vkSj 12oha 'krkCnh esa rd ;g ckS) 

fcgkj Qyrk Qwyrk jgk] fdarq mlds ckn ;g /khjs&/khjs foyqIr gks x;k Avkt Hkh blds vo'ks"k jRukfxjh igkM+h ij 

fLFkr gSA 

  yfyr fxjh ftls uyrh fxjh ds :i esa Hkh tkuk tkrk gSA Hkkjrh; jkT; mM+hlk esa ,d çeq[k ckS) ifjlj gSA 

ftlesa çeq[k Lrwi xw<]cq) fp= vkSj fogkj 'kkfey gS Atks bl {ks= ds lcls iqjkus LFkyksa esa ls ,d gS Abl ifjlj dh 

egRoiw.kZ [kkst esa cq) ds vo'ks"k 'kkfey gSaA bl LFky ij rkaf=d ckS) /keZ dk vH;kl fd;k tkrk FkkA jRukfxjh vkSj 

mn;fxfj LFkyksa ds lkFk yfyr fxjh cgqr nwj ugha gSA ,slk ekuk tkrk gS buesa ls ,d lwph çkphu vfHkys[k ls Kkr 

gqvk fd ;g cM+s iq"ifxjh fogkj ls vyx fLFkr gSA yfyr fxjh esa Hkkjrh; iqjkrRo losZ{k.k dh [kqnkbZ esa igkM+h ij 

,d cM+s Lrwi ds vo'ks"k çkIr gq, gSaA Lrwi ds vanj cq) ds vo'ks"kksa ds lkFk nks nqyZHk iRFkj ds rkcwr ik, x, gSa AiwohZ 

Hkkjr esa bl rjg dh ;g igyh [kkst gS Ayfyr fxjh ds vo'ks"k ,d NksVs lqugjs fMCcs esa j[ks gq, Fks] bl fMCcs dks 

vusd fMCcksa esa can fd;k x;k FkkA ekS;Z dky ds ckn f'kykys[kksa ds lkFk vkBoh ,oa ukSoha 'krkCnh bZLoh rd ds 

f'kykys[k Hkh ik, x, gSa] tks bafxr djrs gSa fd ghu;ku vkSj egk;ku laçnk;ksa ls lacaf/kr ckS) ;gka jgrs FksA 

     mÙkj iwohZ Hkkjr esa iky 'kkldks dh pkj 'krkfCn;ksa¼756 ls 1174 ½ds nkSjku çkphu caxky vkSj ex/k esa cM+h la[;k 

esa eBvkSj fogkj LFkkfir fd, x, FksA dgk tkrk gS fd /keZiky us Lo;a 50 fogkjksa dh LFkkiuk dh Fkh Aftlesa 

foØef'kyk Hkh lfEefyr gS Atxrny dh LFkkiuk iky oa'k ds var esa gqbZ laHkor jkeiky¼ 277 ls 1120 ½}kjk bldh 

LFkkiuk dh xbZA frCcrh lzksrksa ds vuqlkj ikap egku fogkj ml le; Fks AfoØef'kyk] ukyank vius pje ij gS ysfdu 

vc Hkh xkSjo'kkyh gS lkseiqjk ]vkuaniqj vkSj txríyA 

 txríy otz;ku vkSj 'kkD; dk fo'ks"k dsaæ Fkk AcM+h la[;k esa xzaFk tks ckn esa dkxqj vkSj rsxqj esa fn[kkbZ nsrs gSa] Kkr 

gqvk fd mudh jpuk txríy esa dh xbZ Fkhl 'kqHklhrk jRudks'k 11oha 'krkCnh ds var ;k 12oha 'krkCnh ds vkjaHk esa 

txríy esa fo|kyadj }kjk ladfyr fd;k x;k FkkA eqfLye ?kqliSB ds dkj.k 1204 esa ;gka ds eBk/kh'k 'kkD; JhHkæ 

tks ,d d'ehjh fo}ku Fks Atks ukyank ds vafre eBk/kh'k Hkh Fks frCcr pys x, Fks A 

bfrgkldkj lqdqekj nÙk us LFkkbZ :i ls txríy  ds vafre fouk'k dks 1207 crk;k gS A;g vafre egkfogkj Fkk ftls 

m[kkM+ Qsadk x;k Fkk A1999 esa txríy dks ;wusLdks fo'o /kjksgj dh lwph esa lfEefyr fd;k x;k FkkA ;wusLdks dh 

fjiksVZ gS fd 105 ehVj Åapk vkSj 85 ehVj yack ,d fo'kky Vhyk gSA tks ,d ckS) eB ds iqjkrkfRod vo'ks"kksa dk 

çfrfuf/kRo djrk gSA blesa VsjkdksVk ifêdk, ]ltkoVh bZaVsa ]uk[kwu ],d lksus dh flYyh vkSj rhu nsorkvksa dh iRFkj 

ij Nfc;ka 'kkfey gSaA 

    ufn;k lu 273 bZ dks ds yxHkx caxky çkar ds lsu jktkvksa }kjk clk;k x;k Fkk A ;g LFkku HkkxhjFkh o tyaxh 

ds laxe ij clk gSA ukyank o foØef'kyk ds u"V Hkz"V gksus ds i'pkr ufn;k Hkkjro"kZ dk loksZPp f'k{kk dsaæ ekuk 

tkrk FkkA blesa çkphu Hkxuko'ks"k vc rd ufn;k dh çkphu xkSjo xkFkk ds çgjh ds :i esa fo|eku gSA vusd çfl) 

fo}kuksa dh tUeLFkyh ;gh Fkh Ay{e.k lsu ;gka ds çfl) fo}ku ç/kkuea=h FksA Le`fr loZLo ehekalk] loZLo ]czkã.k 

loZLo vkfn xzaFk ds jpf;rk ;gh ds FksA  

 

 fo'ofo|ky; esa f'k{kd dh fu;qfä mldh fo}rk ds lkFk&lkFk okn fookn esa n{krk ij vk/kkfjr FkhA ;gka ij ^^Vksy 

i)fr ^^ls f'k{kk nh tkrh Fkh çR;sd Vksy esa 25 fo|kFkhZ jgrs FksA  

ukxktqZu dksaMk ckS) f'k{kk dsaæ ukxktqZu dksaMk ftldk vFkZ gS ukxktqZu fgy Abl 'kgj dk uke ^^fot;iqjk ^^ls 

ukxktqZudksaMk ds uke ij j[kk x;k] tks egku ckS) /keZ ds ,d nf{k.k Hkkjrh; xq# Fks A ;g LFky dHkh ,d cM+s ckS) 

eB ¼fo'ofo|ky; ½ ifjlj dk LFkku Fkk Atks phu] xa/kkj ]caxky vkSj Jhyadk rd ls Nk=ksa dks vkdf"kZr djrk Fkk 

A;gka dbZ egk;ku ckS) vkSj fganw rhFkZ LFkyksa ds [kaMgj gSaA vkt ls yxHkx 50 lky igys ;gka mR[kuu esa ckS) Lrwi 

dh [kkst dh xbZ FkhA bu vo'ks"kksa esa Lrwi pkSR; vkSj fogkj lfEefyr gSa Acq) ds thou ls tqM+s gq, vo'ks"k Hkh ik, 

x,A gky ued lkrokgu jktk us tks çfl) dkO; xkFkk ^^lIr'krh^^ ds jpf;rk ekus tkrs gSa AukxktqZu ds fy, Jh 

ioZr f'k[kk ij ,d fogkj cuok fn;k Fkk A;gka ds jlfon vkpk;Z vius thou dky rd jgsA muds ;gka jgus ls ;g 

LFkku egk;ku ckS)  /keZ dk dsaæ cu x;k Aftlesa Hkkjr rFkk Hkkjr cg̀Ùkj esa egk;ku çpkj esa ;ksxnku fn;kA ml 

le; ;gka ,d ckS) egkfo|ky; LFkkfir gks x;k FkkAukxktqZu dk uke frCcr rFkk phuh ckS) lkfgR; esa Hkh çfl) 

gSA b{okdq ujs'k fganw erkoyach gksrs gq, Hkh ckS) /keZ ds laj{kd Fks A;gka rd dh dbZ jktkvksa dh jkfu;ka ckS) /keZ dh 
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vuq;kbZ Fkh vkSj bl er ds çpkj esa fØ;kRed :i ls Hkkx ysrh Fkh fo'o bfrgkl esa /kkfeZd lfg".kqrk dk ;g viwoZ  

mnkgj.k gSAlkr okguksa ds i'pkr ukxktqZudksaMk esa b{okdq  ujs'kksa us jkT; fd;k FkkA         

'kkjnk ihB dh 'kq#vkr vfuf'pr gS vkSj mRifÙk dk ç'u Hkh dfBu gSA D;ksafd 'kkjnk ihB ,d eafnj vkSj ,d 'kS{kf.kd 

laLFkku nksuksa jgh gksxhA bl laHkorg yfyrkfnR; eqäfiM ¼724 bZlk iwoZ ls 760 bZlk iwoZ½ }kjk cuok;k x;k Fkk A;g 

vuqeku gS bldk dksbZ fuf'pr çek.k ugha gS A 

   ;g Hkh vuqeku yxk;k tkrk gS dh 'kkjnk ihB r{kf'kyk vkSj ukyank fo'ofo|ky; ls Hkh igys 273 bZlk iwoZ esa 

uhy ?kkVh esa LFkkfir fd;k f'k{kk dk ,d dsaæ FkkA bldk uke Kku dh nsoh ljLorh ds uke ij j[kk x;k FkkA bldh 

LFkkiuk lezkV v'kksd ds 'kkludky esa gqbZ FkhA 

 eafnj ds fuekZ.k ds ,d fooj.k ds vuqlkj bldk fuekZ.k dq'kuks ds 'kkludky ¼igyh 'krkCnh dh 'kq#vkr½ ds nkSjku 

fd;k x;k Fkk AbZjkuh bfrgkldkj vyc:uh us ,d rhFkZ LFky ds :i esa 'kkjnk ihB ds ckjs esa fy[kk gS muds vuqlkj 

vkBoha lnh rd 'kkjnk eafnj çeq[k rhFkZ LFky cu pqdk Fkk A11oha 'krkCnh esa d'ehjh dfo fcYgM+ us 'kkjnk ihB  ds 

fo"k; esa fy[kk gS ]mUgksaus d'ehj dks f'k{kk dk laj{kd crk;k vkSj mldh [;kfrds ihNs 'kkjnk ihB dks ekuk gSA dYg.k 

us egkdkO;^^ jktrjafx.kh^^ esa Hkh 'kkjnk ihB dh mikluk ds çeq[k LFky ds :i esa ftØ fd;k gS A dYg.k us 'kkjnk 

ihB ds jktuhfrd egRo ds fo"k; esa Hkh fy[kk gS A 16oha lknh esa vdcj ds uojRuksa esa ls ,d vcqy Qty us 'kkjnk 

'kfäihB dks egku iwtk LFky crk;k FkkA Qty us fy[kk gS^^ 'kqDy i{k dh gj vkBoha dks eafnj fgyus yxrk gS vkSj 

lcls vf/kd vlk/kkj.k çHkko iSnk djrk gS ^^A 

    'kkjnk ihB ek= ,d /kkfeZd LFky ugha Fkk] v/;kRe vkSj f'k{kk dk dsaæ FkkA tSlk iwjk d'ehj gqvk djrk FkkA 

'kkjnk ihB fo'ofo|ky; Fkk ]ogka i<+us ds fy, fons'k ls Hkh yksx vkrs Fks A;gka ,d 'kkjnk ued fyfi dk Hkh vkfo"dkj 

fd;k x;k Fkk A'kkjnk 'kfäihB esa 5000 Nk= i<+rs Fks Aukyank ls igys ;gka fo'ofo|ky; dh lcls cM+k iqLrdky; 

FkkA bldh efgek r{kf'kyk vkSj ukyank ls de ugha FkhA 1947 esa tc cVokjk gqvk rks 'kkjnk 'kfäihB ikfdLrku esa 

pyh xbZ] blds ckn Hkkjrh; rhFkZ ;kf=;ksa ds tkus esa ikcanh yx xbZ A2007 rd eafnj dks ikfdLrku rksM+rs jgs 2005 

esa vk, Hkwdai ls eafnj vkSj Hkh ttZj gks x;k FkkA d'ehjh iafMr dkQh oä ls 'kkjnk ihB ds fy, djrkjiqj tSls 

d‚fjMksj dh ekax dj jgs gSaA 

    JkoLrh esa 2600 lky iqjkuk cksf/k o`{k gSA dgk tkrk gS fd JkoLrh ds tsrou esa xkSre cq) 24 o"kZ rd jgs Fks 

AJkoLrh esa ekStwn eB FkkbZySaM ]frCcr vkSj dksfj;k ds eB tSlk gSA Hkxoku cq) ds thou dky es a gh JkoLrh ckS) 

/keZ vkSj f'k{kk dk çeq[k dsaæ cu pqdk Fkk AJkoLrh ds tsrou fcgkj dk fuekZ.k vukFk fiaMd us xkSre cq) ds thou 

dky esa djk;k FkkA tsrou fogkj dk {ks=Qy 130 ,dM+ esa FkkA blesa 120 Hkou vkSj 'kkyk,a FkhA mins'k nsus ds fy, 

]lekf/k yxkus ds fy, rFkk Hkkstu djus ds fy, vyx&vyx 'kkyk,a FkhA JkoLrh esa ckS) Kku vkSj vpkj dh f'k{kk 

nh tkrh Fkh Avkx yx tkus ls bldk fouk'k gks x;k FkkA cq) ds le; esa gh bldk iqufuZekZ.k gqvk A tsrou dkQh 

ç'kLr vkSj foLr̀r FkkA lezkV v'kksd vkSj g"kZ ds le; esa JkoLrh Kku vkSj n'kZu dk çeq[k dsaæ Fkk Atgka nwj&nwj 

ls vkdj fHk{kq Kku çkIr djrs Fks A,d ckS) xzaFk ds vuqlkj ;gka 3]57]000 x`gLFk ckS) /keZ dks ekurs Fks AHkxoku cq) 

us ukfLrdksa dks lgh fn'kk fn[kkus ds fy, dbZ peRdkj ;gka fd, FksA vaxqfyeky dk laca/k Hkh JkoLrh ls FkkA 

rfeyukMq dk dkaph ¼ dkaphiqje½ nf{k.k Hkkjr esa ckS) f'k{kk dk lcls egRoiw.kZ dsaæ FkkA dkaph us Jkodk;u vkSj 

egk;ku rd QSys ckS) /keZ ds fo'o çfl) fo}kuksa vkSj xq#tuksa tSls cksf/k/keZ ]nhxukxk ]/keZiky] cq)?kks"k vkfn dks 

tUe fn;k A otz;ku ckS) 'kk[kk ds vuqlkj ;g Mkfduh ds 24 LFkku esa ls ,d gSA phuh ;k=h ºosu'kkx us tc dkaph 

dk nkSjk fd;k FkkA rc ;g viuh efgek ds pje ij Fkk AmUgksaus lSdM+ks egk;ku fogkjksa vkSj 10000 fHk{kqvksa ds ckjs esa 

fy[kk FkkA Ogsu'kkax us dkaph esa v'kksd }kjk cuok, x, 100 QhV Åaps Lrwi dk Hkh mYys[k fd;k gS Avkpk;Z ukxktqZu 

ds çfl) f'k"; vk;Z nso Hkh vius vafre le; esa dkaph esa jgsA ukyank ds eBk/kh'k /keZiky dkaph ls Fks Afcgkj ds x;k 

ds ikl dqfdZgkj esa ,d çfl) ckS) fogkj dh [kqnkbZ ds f'kykys[kksa ds vuqlkj ogka dbZ ewfrZ;ka dkaph ds yksxksa }kjk 

nku dh xbZ Fkh Ablls vuqeku yxk;k tk ldrk gS fd dkaph ml dky esa Hkh ckS) /keZ esa le`) FkkA             

      dk'kh oSfnd /keZ ds lkFk&lkFk ckS) vkSj tSu /keZ ,oa n'kZu dk ç/kku dsaæ cu x;k Fkk AckS) ;qx esa dk'kh dk 

f'k{kk dsaæ ds :i esa egRo igys ls Hkh vf/kd gks x;k FkkA oSfnd n'kZu ]Kku] rdZ vkSj f'k{kk esa dk'kh vxz.kh FkkA 

blfy, egkRek cq) us /keZ pØ çorZu dk'kh ls gh vkjaHk fd;k rFkk vius Kku dk çlkj ;gh ls fd;k FkkA rkfd 

mudk çHkko dk'kh ds fo}kuksa ij iM ldsA  

 latho tkrd ds vuqlkj dk'kh fuoklh cksf/klRo fo|k v/;;u ds fy, r{kf'kyk x;k rFkk fo|k v/;;u  ds ckn 

dk'kh ykSVdj cVqdksa dks i<+us yxkA ckn esa 500 cVqd mlds f'k"; gks x, vkSj og fo'o çfl) vkpk;Z gks x;k 

AlezkV v'kksd us dk'kh esa vusd ckS) fogkjksa vkSj eBks dk fuekZ.k djk;k A 
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  lkroha lnh bZLoh esa ckS) fHk{kqd ºosu'kkax us dk'kh ds fogkjksa pkSR;ksa] Lrwiksa vkSj Hkouks  dks ns[kk Fkk A ºosu'kkax ds 

vuqlkj ogka dbZ eaftyk Hkou Fks tks vR;ar vkd"kZd vkSj yqHkkous FksA dk'kh oSfnd tSu vkSj ck S) rhuksa çeq[k fparu 

/kkjkvksa dk çeq[k LFky Fkk AckS) /keZ dk ºzkl gksus ds lkFk&lkFk dk'kh iqu% çkphu oSfnd lukru vkSj ikSjkf.kd n'kZu 

dk f'k{kk dsaæ cu x;kA 

  

   lkjukFk mÙkj çns'k esa xaxk vkSj o#.k ufn;ksa ds laxe ds ikl okjk.klh ls 10 fdyksehVj mÙkj iwoZ fLFkr ,d 

LFkku gS A lkjukFk esa fgj.kikdZ gS tgka xkSre cq) us igyh ckj /keZ dks i<+k;k Fkk vkSj tgka la?k dks dksMUuk ds Kku 

ds ek/;e ls vfLrRo esa vk;k A ;g ogh LFkku gS tgka ckS) la?k igyh ckj vius ikap f'k";ksa ¼dk safM;k] vk'kk th] 

Hkfí;k]cIik vkSj egkuek ½ds Kku ds ifj.kke Lo#i vfLrRo esa vk;k FkkA xqIr dky ds nkSjku Hkkjr esa ckS) /keZ dk 

vf/kd foLrkj gqvk A QSDlh;u ,d phuh ckS) fHk{kq Fks ftUgksaus 400 ls 411 bZ rd iwjs Hkkjr es a cM+s iSekus ij ;k=k 

dhFkh A lkjukFk ds vius o.kZu esa mUgksaus pkj cM+s Vkojksa vkSj fogkjksa dks ns[kus  dk  mYys[k fd;k gS A ftlesa fHk{kq 

jgrs Fks A 

 ºosulkax fy[kk gS ¼640 bZ ds vklikl½ dh ;gka lSdM+ks NksVs eafnj ]/kkfeZd Lrwi] yxHkx 61 ehVj ÅapkbZ dk ,d 

fogkj ns[kk] ftlesa cq) dh ,d cM+h ewfrZ FkhA  yxHkx 1500  ;gka iqtkjh gS] Lrwi ds ikl ,d v'kksd LraHk dk 

mYys[k Hkh fd;k gSA 

;g dukZVd esa FkkA ckS) /keZ ds mn; ds lkFk gh ns'k ds fofHkUu Hkkxksa esa eVu fogkjksa vkSj fo'ofo|ky; dk fuekZ.k 

gqvk Abl çdkj vk/kqfud fo'ofo|ky; dh ladYiuk dks tUe nsus dk Js; ckS) /keZ dks fn;k tkrk gSA 

     265 bZlk iwoZ lezkV v'kksd us eFkqjk v/;;u dsaæ ¼ckS) fogkj ½dh LFkkiuk dhA ckS) /keZ ds ekU; okyksa us ds 

fy, eFkqjk cgqr egRoiw.kZ gSA Hkxoku cq) Lo;a eFkqjk nks ckj vk, Fks AdHkh eFkqjk esa 16 fogkj gqvk djrs Fks AeFkqjk 

ds LFkkuh; yksxksa dks cq) ds bfrgkl ds fo"k; esa Hkys gh irk ugha gks] eFkqjk igqapus okys vusd fons'kh lsykuh ;gka 

cq) dks <wa<us t:j vkrs gSaA lu 1860 esa eFkqjk ds tekyiqj Vhys ls cq) dh nks vknedn çfrek feyh  gSaA 

 260 bZlk iwoZ lezkV v'kksd us ukxjk v/;;u dsaæ dh LFkkiuk dhA ukxjk e/; çns'k dh 

vkSj egkjk"Vª dh lhek ij fLFkr gS vkt ds xksfn;k ftyk ls 8 fdyksehVj nwjh ij gS A

nariqj ckS) f'k{kk dsaæ 264 bZlk iwoZ nariqj ckS) fogkj dh LFkkiuk jktdqekj egsaæ vkSj jktdqekjh la?kfe=k ds  ckS) 

/keZ ds çlkj ds fuekZrk fHk{kq cuus ij vfr'k; mYykl esa nariqj ¼dkfyax ns'k dh jkt/kkuh ½ esa ckS) fogkj dh LFkkiuk 

dh xbZ A 279 bZlk iwoZ lezkV v'kksd us xa/kkj esa ,d ckS) f'k{kk ds fy, ckS) fogkj dh LFkkiuk dh Fkh A 

 258 bZlk iwoZ Jhuxj ckS) fogkj dh LFkkiuk ¼Jhuxj dk çkphu uke çcj iqj Fkk çcjiqj dk gh v'kk sd dkyhu 

ifjofrZr uke Jhuxj j[kk x;k½ ;g LFkku vf}rh; /ku&/kkU; ls ifjiw.kZ Fkk A bl dkj.k bl egk je.khd LFky dk 

uke lezkV v'kksd us Jhuxj j[kk Fkk A tEew d'ehj tEew dk iwjk {ks= ckS) e; Fkk Ad'ehj dks lezkV dfu"d us 

clk;k Fkk vkSj c<+k;k FkkA dfu"d vR;ar çfl) ckS) /keZ lezkV Fks] lezkV dfu"d ds uke ij bl uxj dk uke 

dfu"diqj Fkk Atks vkt d'ehj uxj gS A 

257 bZlk iwoZ fxjukj ckS) fogkj dh LFkkiuk lezkV v'kksd us dh FkhA ºosulax ,oa bfRlax ds o`rkarksa ls irk pyrk 

gS fd ghu;ku vkSj egk;ku nksuksa yxHkx 250 o"kksaZ rd ;gka Qys &Qwys A fxjukj ls ,d çfl) f'kykys[k çkIr gqvk 

tks ogka ckS)  ds fogkj esa gh yxk;k x;k Fkk A  

256 bZlk iwoZ ,jk xqaMh ckS) fogkj dh LFkkiuk lezkV v'kksd us vka/kz çns'k esa dh Fkh A 

;gka Hkh tu f'k{kk ds fy, ,d fo'kky f'kykys[k x<+ok;k x;k Fkk A  

 255 bZlk iwoZ xqaVwj ckS) fogkj ¼ eSlwj ds ikl d‚icy rglhy esa ½lezkV v'kksd us dbZ lkS xkaoksa esa ,d lkFk ckS) 

fogkj dh LFkkiuk djkbZ Fkh A fogkjksa esa flykvksa dk iqLrdky; cuk fn;k Fkk A bUgha flykvksa dks jkt deZpkjh NxM+ 

ij ykndj xkao&xkao ys tkdj yksxksa dks i<+dj mls ij vey djus dk fuosnu fd;k djrs Fks A 

 x;k ckSf}?k  fogkj 250 bZlk iwoZ cks/kx;k esa egkcksf/k fogkj dh LFkkiuk lezkV v'kksd us rhljh ckS) laxfr dh ;kn 

esa dh Fkh A ;gka vkt çkphure ckS) eafnj ds uke ls çfl) ,d çkphu bekjr gS tgka lky Hkj ns'k&fons'k ds gtkjksa 

fHk{kq ,oa J)kyq vkrs gSaA 

 mi;qZä çeq[k fganw ,oa ckS) f'k{kk dsnks ds vfrfjä Hkh ns'k esa vusd NksVs&cM+s fganw ]ckS) vkSj tSu vkJe fcgkj ,oa 

eB fo|ky; ,oa f'k{kk dsnks ds :i esa fodflr gq, AoS'kkyh ]ukfld] mTtSu rFkk ikVfyiq= çkphu dky esa czkã.k 

f'k{kk ds çeq[k dsaæ Fks ]tks ckn esa ckS) f'k{kk ds fy, çfl) gq, AdfiyoLrq Hkh fo|k vkSj f'kYi dk dsaæ Fkk tgka 
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xkSre cq) us f'k{kk çkIr dhA Qkáku us d';i cq) la?kkjke dk mYys[k fd;k gS] tgka ckn esa og ºosulkax us pkj 

ekg jgdj lokZfLFkrokn dk v/;;u fd;k  ºosulkax us d'ehj fLFkr fogkj esa dks"k ]U;k; rFkk gsrq dh f'k{kk xzg.k 

dhA ;gka ns'k ds fofHkUu fo}ku ckS) fHk{kqvksa ds mins'k lquus ds fy, vkrs FksA tkya/kj dk ckS) fogkj Hkh cgqr çfl) 

Fkk ]ftldk mYys[k ºosulkax us fd;k gS A 

^^Jq?u^^ esa ds eB esa mlus ckS) fo}ku t;xqIr ls fo|ktZu fd;k Amlus erhiqj ds fo'kky la?kkjke esa jgdj fe= lsu 

ls vHkh/keZKku ]çLFkku 'kkL= dk v/;;u fd;k A dkU;dqCt ds Hkæ ckS) fogkj esa jgdj mlus oh;Zlsu ls f=fiVd 

dk Kku çkIr fd;kA ºosulkax us okjk.klh ds 30 ,sls fogkjksa dk mYys[k fd;k gS A 

tks loZfLFkfrokn ds çeq[k dsaæ Fks A jktxzg  Hkh ckS) f'k{kk dk çfl) dsaæ Fkk A       641 bZlk iwoZ esa gq, ºosulkax 

us Hkhueky ds ckS) eB dh ;k=k dh Fkh] ftlesa 100 ckS) fHk{kq Fks Av;ks/;k ,oa iq"dj Hkh çkphu dky ds çfl) fganw 

dsaæ Fks] fdarq ckn esa ogka ckS) fogkjksa dk fuekZ.k gqvkA iq"dj esa fuf'pr varjky ij fo'kky /keZ lHkkvksa dk vk;kstu 

gksrk Fkk ]ftlesa ns'k Hkj ds fganw ,oa ckS) fo}ku lfEefyr gksrs FksA dfiyoLrq dk fuxzks/kke fogkj jktx̀g dk tsroku  

vkSj iwoZjke fogkj ]oS'kkyh dk ve`r fogkj vkSj jktxg̀ os.kqou fogkj cgqr çfl) Fks A eBksa ,oa fogkjksa ds lkFk&lkFk 

dqN la?kkjke dk Hkh fodkl gqvk] ftuesa vk/;kfRed fparu gksrk Fkk A 

    ºosulkax us eqaxsj ds fgj.; la?kkjke esa jgdj oklqca/kq dks fe= la?kHkæ }kjk fyf[kr U;k; 'kkL= ds x dk v/;;u 

fd;k A 

 tc 11oha 12oha 'krkCnh bZLoh esa eqlyeku us Hkkjr esa vius jkT; dk foLrkj fd;k Fkk rc f'k{kk ds vf/kdka'k çkphu 

dsaæ u"V gks x, Fks A 

1. गोव िंद चिंद्र प िंडेय :  बौद्ध धर्म के व क स क  इविह स 

2. र् यकृण्डल  :अवसएिंट इिंवडय  इज वडस्क्र इब्ज रे्ग स्क्थनीज एिंड एरियन। 

3. व नय वपटक  :न लिंद  सिंस्क्किण। 

4. एपीग्र फीय   इिंवडय  

5. बगची  : इिंवडयन वहस्क्टोरिकल क्  टमिली 

6. डॉ   सुदे  उप ध्य य: प्र चीन भ ििीय स्क्िपू, गुह  ए िं र्िंवदि । 

7.  फगुमसन औि  सेज : वद के  टेंपल्स ऑफ़ इिंवडय । 

8. कैं विज वहस्क्री ऑफ इिंवडय  । 

9. डॉ . पथृ् ी कुर् ि अग्र  ल :प्र चीन भ ििीय कल  ए िं   स्क्िु । 

10. वसिंह, ड  अवनल कुर् ि,:बौद्धक लीन विक्ष  पद्धवि 2008, कल  प्रक िन, बी.एच.य.ू   ि णस 

11. टी. डब्ल्य.ू रिजडेव ड्स : बुवद्धष्ट इिंवडय , कलकत्त  1950। 

12. िर् म, आि.एस.: र्टेैरियल बकैर् उन्ड आ  ॅफ ओरिवजन आ  ॅफ बुवद्धष्ट, सेन एण्ड ि   (सिंस्क्किण) नई 

वदल्ली, 1998 । 

13. प ण्डे, गोव न्द चन्द्र :बौद्ध धर्म के व क स क  इविह स, लखनऊ, 1963 ।  

14. झ  विजेन्द्रन ि यण, श्रीर् लीकृष्णर्ोहन : प्र चीन भ िि क  इविह स, वदल्ली व श्वव द्य लय। 
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ÁLrkouk   

 fo|k ,d ,slk /keZ gS ftls u dksbZ pqjk ldrk gS vkSj uk dksbZ Nhu ldrk gSA ;g ,d ,dek= lk/ku gS tks ckaVus 

ij de ugh a gksrk cfYd blds foifjr c<+rk gh tkrk gSA geus n[s kk gksxk fd gekjs lekt eas tks f’kf{kr O;fDr 

gksr s gSa mudk ,d vyx gh eku lEeku gksrk gS vkSj yksx gekjs lekt esa mUgha dh bTtr djrs gSaA f’k{kk lekt es 

a vehj&xjhc] Å¡p&uhp ds Hksn dks feVk nsrk gSA f’k{kd lekt ds l`tu] mRFkku vkSj ifjorZu dk ,d ek/;e gS! 

Lkekftd mRFkku Lohdkj fd;k tkrk gS] lekt esa ifjorZu dc gks ldrk gS] tc euq"; dks ifjorZu dh vko’;drk 

gksA dksbZ Hkh lekt f’k{kk ds ek/;e ls vko’;d ifjorZu yk ldrk gSA orZeku le; es a izkS|ksfxdh dk cgqr rsth ls 

fodkl gks jgk gS blls lkekftd vkSj vkfFkZd izxfr gks jgh gS ftlds dkj.k vk; eas lq/kkj] jkstxkj ds u, volj 

vkSj xjhch mUewyu eas egRoiw.kZ Hkwfedk fuHkkbZ tk jgh gSA f’k{kk  ds ek/;e ls lkekftd Lrj ij oxhZ HksnHkko] fyax 

iwokZxzg dks Hkh nwj fd;k tk ldrk gSA lekt esa lekurk vkSj U;k; dks c<+kok feyrk gSA f’k{kk lkekftd fodkl vkSj 

vkfFkZd fodkl dk ,d egRoiw.kZ lk/ku gSA ekuo thou es a f’k{kk ds ek/; ls vHkrw iwoZ ifjorZu n[s kus dks feyrk 

gSA   

f’k{kk ,d lkekftdj.k dk Hkh ek/;e gSA f’k{kk ds ek/;e ls cPpksa vkSj ;qokvksa esa ewY;kas ds izfr laosnuk c<+rh gS vkSj 

lekt esa ifjorZu ykus dh {kerk dks c<+kok feyrk gSA lekt eas gksus okys fofHkUu ifjorZu pkgs og vPNs gks ;k cqjs 

gks f’k{kk mudks izHkkfor djus okys lnSo ,d egRoiw.kZ dkjd jgk gSA f’k{kk ,d egRoiw.kZ ek/;e gS tks O;fDr vkSj 

lekt nksuks a eas cM+s iSekus ij lkekftd ifjorZu ykrk gSA O;fDr ds n`f"Vdks.k eas ldkjkRed ifjorZu ykrh gSA 

Ýkafll ts czkmu ds vuqlkj f’k{kk ,slh izfØ;k gS tks izR;sd O;fDr dks lekt dh xfrfof/k;ks a eas izHkkoh :i ls Hkkx 

ysus vkSj lekt dh izxfr eas ldkjkRed ;ksxnku nus s eas l{ke cukrh gSA lkekftd ifjorZu vkSj lkekftd fodkl 

ds ,d ,tsaV ;k midj.k ds :i esa ekU;rk izkIr gSA ;g ,d jk"Vªh; fuekZ.k vkSj fodkl dk ,d izeq[k ?kVd gSA 

lekt eas rhFkZ lkekftd ifjorZu eas f’k{kk dh Hkwfedk dkQh O;kid ns[kus dks feyh gSA   

 f’k{kk laLd`fr dks lajf{kr djrh gS vkSj mu rF;ks a dk fjdkWMZ j[krh gS ftudk iz;ksx vkus okyh ihf<+;ksa }kjk fd;k 

tk;sxk ;g lkspus csgrj fu.kZ; ysus vkSj vius n`f"Vdks.k eas uohu rkyk esa Hkh l{ke cukrh gSA  le;&le; ij 

fofHkUu lkekftd ifjorZuks a vkSj dkj.kks a vkSj izHkko ds ckjs es a turk dks tkx:d djrh gSA lSeqvy dkWbfuax 

fuosnu fd;k gS fd f’k{kk dks ml izfØ;k ds :i es a ifjHkkf"kr fd;k tk ldrk gS ftlds }kjk ,d lewg dh 

lkekftd fojklr ,d ih<+h ls nwljh ih<+h dks gLrkarfjr gks vkSj lkFk gh og izfØ;k ftlls cPpk lkekftd gks 

ldrk gS vkSj lewg ds O;ogkj ds fu;eks a dks lh[krk gS ftlls og iSnk gqvk gSA  

 f’k{kk O;oLFkk dh leL;k,¡   

 ikB~;Øe eas O;ogkfjdrk dh deh] Ldwyh Lrj ds vkadM+ks a dh fo’oluh;rk eas deh] vkfFkZd :i ls detksj oxksZ 

ds fy, fd, x, izko/kkuks a dk s ykxw fd;k tkuk] f’k{kk ds vf/kdkj vf/kfu;e dks tehuh Lrj ij ykxw uk fd, 

tkuk] f’k{kk laLFkkuks a dh [kjkc] oS’ohdj.k ds iznku dh xbZ f’k{kk vkSj m|ksxka s ds fy, vko’;d f’k{kk ds chp eas 

varj] egaxh mPp f’k{kk] yafSxd varj&vfHkHkkodkas dh ckr djs a rks og yM+dk yM+fd;ks a eas varj Lohdkj djr s gSa 

yM+fd;ks a dks mPp f’k{kk nus s ds i{kk eas ugha gS Hkkjrh; cPpks a ds fy, vk/kkjHkwr lqfo/kkvks a dh deh] lekos’kh 

f’k{kk dk vHkkoA vfHkHkkod cPpks a dh bPNk ds fo:) viuh bPNk mu ij Fkksirs gS] cPpks a dh bPNk vkSj {kerk 

dk s vuns[kh djuk Hkh ,d cM+h leL;k gS f’k{kk O;oLFkk eas O;kIr bu leL;kvks a dks njw djuk orZeku le; dh 

egRoiw.kZ ekax gSA f’k{kk dh leL;kvks a dk lek/kku dju s ds fy, fuEu mik; fd, tkus vfuok;Z gSaA  

f’k{kk {ks= esa izkS|ksfxdh dks c<k+ok nus k] f’k{kk ds izf’k{k.k dh O;oLFkk djuk] ljdkjh [kpkZ dk s c<k+uk] lekos’kh 

f’k{kk iz.kkyh ij tksj nus k] xq.koÙkk dh f’k{kk dk s c<k+ok nus kA f’k{kk {ks= eas <kapkxr fodkl gsrq ihihih ekWMy 

dks viukukA orZeku le; eas f’k{kk dk iwjk r=a vc cny pqdk gSA vc ge ckjgoha d{kk ds ckn njw LFk f’k{kk 

dk;ZØe ds ek/;e ls ukSdjh ds lkFk i<k+bZ dj ldrs gSaA ljdkj }kjk f’k{kk O;oLFkk es a lq/kkj ykus gsrq ihvkj 

lqcze.;e lfefr dk xBu fd;k x;k Fkk lfefr us f’k{kk {ks= ds fy, u, flfoy lfoZlst dSMj cuku s dh flQkfj’k 

dh xbZA gky gh es a Hkkjrh; ubZ f’k{kk uhfr dk s rS;kj dh xbZ gS 2030 rd ykxw djus dh ckr dgh xbZ gSA bl 

ubZ f’k{kk uhfr eas cqfu;knh f’k{kk ij vf/kd tksj fn;k x;k gS ykxw dju s dh ckr dgh xbZ gSA   

,d vkSj ;fn ;g ckr lR; gS fd lekt fk{kk dk s izHkkfor djrk gS rks nlw jh ckr ;g Hkh gS lR; gS fd lekt ds 

}kjk Hkh f’k{kk izHkkfor gksrh gSA f’k{kk lekt ds Lo:i lqfuf’pr djrh gS mldh laLd`fr /kkfeZd jktuhfrd ,oa vkfFkZd 

fLFkfr dks izHkkfor djrh gSA f’k{kk ekuo lekt dh vk/kkjf’kyk gS f’k{kk ds ek/;e ls lekt dh HkkSxksfyd fLFkfr ij 

fu;a=.k fd;k tk ldrk gSA f’k{kk lekt ds Lo:i eas ifjorZu dj ldrh gSA f’k{kk lekt dh laLd`fr dk laj{k.k 

dj ldrh gSA f’k{kk lekt dh /kkfeZd] lkekftd vkSj jktuhfrd fLFkfr dks fu;af=r dj ldrh gSA lekt eas jgdj 
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u,&u, vuqHko izkIr djuk letk dh vko’;drk ,oa leL;kvks a ls ifjfpr gksuk bu vko’;drk dh iwfrZ vkSj 

leL;kvks a ds gy ds fy, fopkj djuk f’k{kk ds vHkko es a dqN Hkh laHko ugha gSA lkekftd Økfar ds fy, f’k{kk ewyHkwr 

vko’;drk gksrh gSA f’k{kk dks pfj= vkSj ufSrd fodkl dk vk/kkj dgk tkrk gSA f’k{kk ds ek/;e ls fouezrk] lkgl] 

lPpkbZ] bZekunkjh] f’k"Vkpkj] Lusg] lsok] R;kx dh Hkkouk] vPNs&cqj s eas Hksn dh ‘’kfDr izkIr gksrh gSA tk s okLro eas 

,d egku vkSj lw{e :I ls cPpks a eas pfj= dk fuekZ.k djrh gSA orZeku Hkkjrh; f’k{kk es a ladV ds dkj.k ewY;ijd 

f’k{kk dk vHkko gSA vkt bl ckr dks udkjk ugh a tk ldrk fd Hkkjr eas eYw ;ksa dh f’k{kk ,oa 'kS{kf.kd ewY;ks a dk 

iru gqvk gSA eYw ; laca/kh izkphu  Hkkjrh; nf̀"Vdks.k eas leLr thou ek= ds dY;k.k dh dkeuk fufgr gksrh gSA 

tula[;k eas o`f) leLr leL;kvks a dk ,d izeq[k dkj.k gSA f’k{kk dk vf/kdkj miyC/k gku s ds ckotwn 1 ls 14 o"kZ 

rd vk;q oxZ ds cPpks a dk svf/kdka’k dqiks"k.k dk f’kdkj gSA f’k{kk izkIr dju s oky s vk;q oxZ ds ckydks a dh la[;k 

bruh v/kd gS fd mudk ikyu&iks"k.k Bhd izdkj ls ugh a gks ik jgk gSA ogha nlw jh rjQ muds fy, i;kZIr 'kS{kf.kd 

lqfo/kkvks a dk Hkh vHkko gSA vktdy f’k{kk iz.kkyh dks c<k+ok nsus ds fy, cgqr lh ljdkjh ;kstuk, a pykbZ tk jgh 

gSa rkfd lHkh dk s mi;qDr f’k{kk rd igqap laHko gks ldsA bu ljdkjh ;kstukvks a dk izpkj foKkiu 'kgjh vkSj xzkeh.k 

{ks=ks a eas Vhoh vkSj v[kckjks a ds }kjk igqapk;k tk jgk gSA ckotwn mlds ;g iz;kl cgqr gh de gS D;ksfad gekjh 

tula[;k cgqr vf/kd gSA 

ladqfpr n`f"Vdks.k dk gksuk orZeku Hkkjrh; f’k{kk dh fLFkfr dk ,d izeq[k dkj.k gSA yksxks a dks vf/kdka’k vuq’kklughurk 

Hkh orZeku f’k{kk dh ,d cM+h leL;k gS jkstxkj ij f’k{kk dk u gksukA vkt ds vk/kqfud rduhdh lalkj eas f’k{kk 

dkQh vge gSA vktdy eas le; f’k{kk ds Lrj dk s c<k+u s ds fy, cgqr lkj s rjhds viuk, tk jgs gSaA orZeku le; 

eas f’k{kk dk iwjk ra= vc cny pqdk gSA vc ge ckjgoha d{kk ds ckn njw LFk f’k{kk dk;ZØe ds ek/;e ls ukSdjh ds 

lkFk i<+kbZ dj ldr s gSaA  

varjjk"Vªh; Lrj ij izkS|ksfxdh ds fodkl vksj djkukegkekjh ds bl dky eas fMftVy f’k{kk fMftVy f’k{kk dk vFkZ 

gS f’k{kk es a ,sl s midj.kks a vkSj rduhdkas dk iz;ksx ‘kkfeyuk djuk ;g ,d u, vkSj O;kid rduhdh {ks= gS tks 

fdlh Hkh Nk= dks Kku izkIr dju s vkSj n’s k ds fdlh Hkh dksus ls tkudkjh izkIr djus eas enn djrk gSA u dsoy 

Hkkjr ds cfYd varjjk"Vªh; Lrj ij fMftVy f’k{kk Hkfo”; bl fjikVs Z eas mUgksua s xq.koÙkkiwoZd fMftVy f’k{kk ds ckjs 

es a crk;k vkSj ljdkj }kjk nwjnjkt ds {ks=ks a eas f’k{kdks a fo}kuks a vkSj Nk=ks a dks vkil es a tksM+us ds fy, nh{kk 

epa Lo;aizHkk Vhoh pSuy vkWuykbu dk ikB;~ Øe vkSj fu;j f’k{kk ok.kh tSls dbZ fmftVy dk;ZØe dh 'kq#vkr ds 

ckj s eas crk;kA orZeku le; eas njw LFk f’k{kk dh lqfo/kk ds fy, uohu eksckby ,si vkSj iksVZy ykWUp fd, tk jgs gSa 

tSls mÙkjk[ka Meas laidZ cSad ,si dk iz;ksx dj fd;k tk jgk gS ftlds ek/;e ls izkFkfed Ldwy ds Nk= ,sfuesVM 

ohfM;k vkWfM;ks odZ’khV igsyh vkfn dk mi;ksx dj jgs gSaA vle eas d{kk 1 ls 6 ds fy, blh izdkj dk eksckby 

,Iyhds’ku ,I ykWUp fd;k x;kA yxHkx lHkh jkT;ks a u s blh rjg ds iksVZy ij ,I cukdj Nk=ks a vkSj f’k{kdkas ds 

chp ,d dM+h cukbZA tgk¡ fMthVy f’k{kk ds vuds Qk;n s gSa ogha blds dqN dfe;ka Hkh gSaA fMftVy f’k{kk iwjh rjg 

rduhd ij vk/kkfjr gSA dEI;wVj ySiVkWi eksckby vkSj baVjusV ds vHkko eas fMftVy f’k{kk xzg.k ugha dh tk ldrhA 

;g O;oLFkk ,d [kphZyh O;oLFkk gSA blds vykok ‘kjhfjd vkSj ekufld :i ls fo|kfFkZ;ks a ds fy, gkfudkjd Hkh 

lkfcr gqbZ gSA vkfFkZd :I ls detksj ekrk&firk vius cPpks a dks bl izdkj dh O;oLFkk miyC/k ugh a djk ldrsA 

ftu {ks=ks a eas baVjusV dh deh gS ogk¡ fMftVy f’k{kk iznku ugh a dh tk ldrh blds vykok tks lcls axaHkhj leL;k 

lkeus vk;h gS og gS fd cPp s uk dsoy baVjusV ds ek/;e ls f’k{kk izkIr dj jgs gSa cfYd og dqN vkifÙktud 

lkexzh rd mudh igq¡p cu xbZ gS blls cPpks a dk uSfrd iru gks jgk gSA blds vkok vkWuykbu xsfeax ls cPps 

'kkjhfjd :I ls LFkyw gks jgs gSa vkSj vkfFkZd uqdlku Hkh dj yrs s gSaA orZeku le; eas f’k{kk cgqr egaxh gks xbZ gSA 

f’k{kk eas vuko’;d jktuhfrd gLr{ksi dk gksuk lkaLd`frd fiNM+is u dk gksuk Nk=ks a ,oa f’k{kdkas ds ikjLifjd laca/kks 

a dk u gksukA f’k{dks a dh deh ,oa vuiq fLFkfr dh leL;k 'kS{kf.kd voljks a dh lekurk dk uk gksuk] vkfFkZd fLFkfr 

lqn<` + uk gksuk] ikB~;Øe dh leL;k voljks a eas vlekurk vkSj dqN vyx dju s ds fy, f’k{kk dks lHkh ds fy, 

,d egRoiw.kZ lk/ku gS ;g ,d thou ds dfBu le; es a pqukSfr;ks a ls lkeuk dju s eas lgk;rk djrk gS iwjh f’k{k.k 

izfØ;k ds nkSjku izkIr fd, x, D;k ge lHkh vksj izR;sd O;fDr dks viu s thou ds izfr vkRefuHkZj cukrk gSA ;g 

thou eas csgrj laHkkoukvks a dks izkIr dju s ds volj fnykrk gSA xzkeh.k {ks= eas f’k{kk ds egRo dks c<+kok nus s ds 

fy, ljdkj }kjk cgqr ls lg;ksx fd, tk jgs gSa ;g lekt eas lHkh O;fDr;ks a es a lekurk dh Hkkouk ykus ds fy, 

vfuok;Z gSA n’s k ds fodkl vkSj mldh izxfr ds fy, f’k{kk dks pqLr&nq#Lr gksuk vfuok;Z gSA   

lkekftd ifjorZu ds {ks= esa f’k{kk dk dk;Z f’k{kk thou ds vk/kqfud rjhds ds i{k es a ykxs ksa ds n`f"Vdks.k dk s cnyus 

eas enn djrh gSA ftlls fd iwokZxzg va/kfo’oklkas vkSj ekU;rk tk s lekt ds fy, udkjkRedrk ykrh gS ls y+M+us eas 

enn djrh gSA ;g lekt es a O;kIr detkfsj;k a vKkurk ls ykxs ka s dks voxr djkrh gSA ;g yksxk sa dk s thou 

ds lHkh {ks= esa izxfr vkxs c<+us ds fy, vko;d Kku vkSj dkS’ky izkIr djus eas enn djrh gSA  

;fn lekt es a ifjorZu ykuk gS rks f’k{kk lkekftd ifjorZu es a usr`Ro inz ku djrh gSA ykds ra= ds vuqdwy 

lkekftd ifjorZu ykuk gS rk s ges a yksxksa dk s O;kid :I ls lk{kj cukuk gksxk vkSj lkekftd iqu% fuekZ.k dh izfØ;k 

es a rsth ykus ds fy, cqfu;knh f’k{kk fMtkbu dks egRo nsuk gksxkA  laLd`fr dk lapkj ,d ih<+h ls nwljh ih<+h eas 

jk"Vªh; laLd`fr ds lapkj dks vklkuh ls igpa kus ds ek/;e ds :i eas f’k{kk ,d egRoiw.kZ jkys vnk djrh gSA f’k{kk 
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,d lrr izfØ;k gS tk s lekt eas fLFkjrk vkjS fujarjrk iznku djrh gSA f’k{kk lekt dk s vko’;d vkSj okNa fu;k 

lkekftd lq/kkjks a dk s viukus ds fy, Hkh rS;kj djrh gSA lekt fuekrZ k funsZ’kd vkSj ifjorZu ds lzkrs ds :i eas 

f’k{kk ,d eRoi.w kZ ;a= ds :i eas dk;Z djrh gSA jk"Vªh; ,dhdj.k vkjS jk"Vªh; fodkl f’k{kk ds ek/;e ls lekt ds 

fofHkUu lewg vkSj oxksZa ds chp tk s la?k"kZ gS mldks lekIr fd;k tk ldrk gSA f’k{kk gh ,d ek/;e gS tks fofHkUurk 

eas ,drk ykrk gSA Lora=rk lkekftd U;k; vkSj leku volj ds eYw ;kas ij vk/kkfjd lkekftd O;oLFkk iznku djrh 

gSA vkfFkZd fodkl] rduhdh fodkl vkjS lkekftd lejlrk dh LFkkiuk es a f’k{kk ,d egRoi.w kZ ek/;e gSA f’k{kk 

lksp] fopkj/kkjk] laLd`fr vkSj varj&fØ;k eas ifjorZu dks izHkkfor djrh g S vkjs ;gh lekt dks xfr’khy thoar vkSj 

le`) cukrh gSA orZeku le; eas vkfFkZd lkekftd vU; {k=s ks a eas <kpa kxr vkjS uhfrxr ifjorZu vkSj izxfr dkQh 

rst xfr ls gqbZ gSA QyLo:i bl c<+rs fodkl nj us lHkh {k=s ksa eas f’k{kk ds egro dk s n’kkZ;k gSA ysfdu bu 

ifjorZukas us gekjh f’k{kk O;oLFkk eas O;kIr dqN leL;kvkas dk s Hkh fpfg~ur fd;k gS vkSj f’k{kk O;oLFkk eas O;kIr dqN 

leL;kvkas dk s nwj djuk orZeku le; dh egRoiw.kZ ekax gSA gky ds oSf’od v/;;u ftlesa eYw ;kas ds ihbMCY;w fjlpZ 

lsVa j }kjk fo’o ds 90 ls vf/kd ns’kka s esa Ldwyh f’k{kk ekaxkas dk rqyukRed v/;;u fd;k x;kA ;g v/;;u fo’o eas 

/keZ ,o a f’k{kk uke ls fd;k x;kA nqfu;k ds izeq[k /keksZa ds chp ‘kSf{kd izkfIr ij dsfanzr gS bleas fgUnqvkas eas ‘kSf{kd 

izkfIr dk Lrj lcls de ik;k x;k vkSj Hkkjrh; fo|ky; f’k{k.k dh O;oLFkk dk s varjjk"Vªh; Lrj ij lcls fuEu 

LFkku inz ku fd;k x;kA ihlk tk s fd ;wjksi es a viuk, tkus okyk eki ekud gS us Hkkjrh; Ldwyks a dh xq.koÙkk dk 

v/;;u fd;k blds }kjk fd, x, 110 ns’kka s ds e/;;u eas Hkkjr dk s uhps ls nwljh jSad iznku dh xbZ gS] tks fd 

Hkkjrh; f’k{kk dh fujk’kktud fLFkfr dk s n’kkZrk gSA o"kZ 2015 ds jk"Vªh; losZ{k.k uewus ds ifj.kkeks a eas Hkh ek/;fed 

fo|ky;kas ds xf.kr foKku vkSj vaxzsth dks lh[kus dh {kerk es a fxjkoV ns[kus dk s feyh gS ijarq vusd v/;;ukas ls 

;g lkfcr gqvk gS fd fo’o eas lh[kus dh n`f"V ls Hkkjrh; cPp s fdlh vU; ns’k ls vkx s gS mnkgj.k Lo:i vefsjdk 

eas Hkkjrh; vefsjdh lcls T;knk f’k{kk leqnk;kas eas ls ,d gSA   

 

1. www.historyjournal.net  

2. https://www.drishtiias.com/hindi/dailyupdates /dailynews-editorials/problem-of-current- 

education-system-in-india  

3. https://www.hindivibhag.com  

4. http://ignited.in/1/a/305394  

5. https://hindi.carreerindia.com  

6. https://shikshaniti.com  
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Abstract 

This comprehensive study evaluates the effectiveness of bilingual education programs in 

multicultural classrooms, with specific focus on the integration of regional languages including 

Hindi, Bhojpuri, Maithili, Magahi, Urdu, and other vernacular languages prevalent in Bihar, 

India. The research employs a mixed-methods approach to assess both academic achievement 

and socio-cultural integration outcomes among students from diverse linguistic backgrounds. 

Through systematic analysis of 200 students across six educational institutions in Darbhanga 

and surrounding districts, this study provides empirical evidence for the efficacy of bilingual 

pedagogical approaches in linguistically heterogeneous classroom environments. 

Keywords: Bilingual education, multicultural classrooms, regional languages, academic 

performance, cultural integration, Bihar education system 

1. Introduction 

The linguistic landscape of Bihar presents a complex educational challenge, with students 

speaking Hindi, Bhojpuri, Maithili, Magahi, Urdu, and numerous other regional languages 

entering classrooms where instruction often occurs in a single medium. This multilingual 

reality necessitates innovative pedagogical approaches that can accommodate diverse linguistic 

backgrounds while ensuring equitable educational outcomes. 

Bilingual education programs have emerged as a promising solution to address the needs of 

linguistically diverse student populations. These programs aim to maintain and develop 

students' heritage languages while simultaneously fostering proficiency in the language of 

wider communication. In the context of Bihar's multicultural classrooms, such programs must 

navigate the intricate relationships between regional languages and standard Hindi or English 

as instructional media. 

The significance of this research lies in its potential to inform educational policy and practice 

in one of India's most linguistically diverse states. With over 104 million speakers of various 

languages and dialects, Bihar presents an ideal case study for understanding how bilingual 

education can promote both academic excellence and cultural preservation in multicultural 

educational settings. 

2. Literature Review 

Previous research on bilingual education has demonstrated mixed results, with outcomes often 

dependent on program design, implementation quality, and socio-cultural context. Cummins' 

(2000) interdependence hypothesis suggests that skills developed in one language can transfer 

to another, supporting the theoretical foundation for bilingual instruction. Similarly, research 

by García and Wei (2014) on translanguaging practices highlights the cognitive benefits of 

multilingual education approaches. 

In the Indian context, studies by Mohanty (2006) and Panda and Mohanty (2009) have shown 

positive effects of mother tongue-based multilingual education on tribal students' academic 
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performance. However, limited research exists specifically examining the efficacy of bilingual 

programs in Bihar's unique linguistic environment, where multiple regional languages coexist 

with Hindi and English. 

3. Research Objectives 

Objective 1: To evaluate the impact of bilingual education programs incorporating Hindi, 

Bhojpuri, Maithili, Magahi, and Urdu languages on students' academic performance in core 

subjects (mathematics, science, and language arts) compared to monolingual instruction 

methods. 

Objective 2: To assess the effectiveness of bilingual education programs in promoting cross-

cultural understanding, social integration, and heritage language maintenance among students 

from diverse linguistic communities in multicultural classroom settings. 

4. Research Hypotheses 

Hypothesis 1 (H₁): Students enrolled in bilingual education programs that incorporate their 

heritage languages (Hindi, Bhojpuri, Maithili, Magahi, Urdu, and others) will demonstrate 

significantly higher academic achievement scores in mathematics, science, and language arts 

compared to students in monolingual instructional programs. 

Null ypothesis 1 (H₀): There is no significant difference in academic achievement between 

students in bilingual education programs and those in monolingual instructional programs. 

Hypothesis 2 (H₂): Students participating in bilingual education programs will exhibit 

significantly greater levels of cross-cultural competence, peer acceptance across linguistic 

groups, and heritage language retention compared to students in monolingual classroom 

environments. 

Null Hypothesis 2 (H₀): There is no significant difference in cross-cultural competence, peer 

acceptance, and heritage language retention between students in bilingual and monolingual 

educational programs. 

5. Methodology 

5.1 Research Design 

This study employs a mixed-methods quasi-experimental design, incorporating both 

quantitative and qualitative data collection methods. The research compares bilingual 

education programs with traditional monolingual instruction across multiple linguistic 

communities in Bihar. 

5.2 Participants 

The study involves 200 students aged 8-16 years from six schools in Darbhanga, Madhubani, 

and Sitamarhi districts. Participants represent speakers of Hindi (n=56), Bhojpuri (n=49), 

Maithili (n=45), Magahi (n=31), Urdu (n=13), and other regional languages (n=6). Schools 

were stratified by urban/rural location and socioeconomic demographics. 

5.3 Sampling Method 

Purposive sampling was employed to select schools with existing bilingual programs and 

comparable monolingual programs. Six schools were matched on variables including student 

demographics, teacher qualifications, and infrastructure resources. 

5.4 Data Collection Instruments 

Quantitative Measures: 

 Standardized achievement tests in mathematics, science, and language arts 

 Language proficiency assessments in heritage and instructional languages 
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 Cross-cultural competence scale adapted for regional context 

 Peer acceptance and social integration questionnaire 

Qualitative Measures: 

 Semi-structured interviews with students, teachers, and parents 

 Classroom observation protocols 

 Focus group discussions with community leaders 

 Heritage language use documentation 

5.5 Data Collection Procedures 

Data collection occurred over two academic years (2023-2025) with pre-test, mid-program, 

and post-program assessments. Classroom observations were conducted monthly, while 

interviews and focus groups occurred at six-month intervals. 

5.6 Ethical Considerations 

The study received approval from the Institutional Ethics Committee. Informed consent was 

obtained from all participants and guardians. Confidentiality and anonymity were maintained 

throughout the research process. 

7. Data Analysis Plan 

7.1 Quantitative Analysis 

Statistical analyses included: 

 Descriptive statistics for all variables 

 Independent samples t-tests comparing bilingual and monolingual groups 

 ANOVA for comparing outcomes across different language groups 

 Multiple regression analysis controlling for demographic variables 

 Effect size calculations using Cohen's d 

7.2 Qualitative Analysis 

Qualitative data were analyzed using: 

 Thematic analysis of interview transcripts 

 Content analysis of classroom observations 

 Narrative analysis of student experiences 

 Triangulation of multiple data sources 

6. Results 

6.1 Academic Performance Outcomes 

The quantitative analysis revealed significant differences between bilingual and monolingual 

education groups across all measured academic domains. 

Table 1: Academic Performance Comparison Between Bilingual and Monolingual 

Programs 

Subject Area Bilingual 

Program 

 Monolingual 

Program 

 Statistical 

Analysis 

 

 Mean (SD) n Mean (SD) n t-value Cohen's d 

Mathematics 78.4 (12.3) 100 69.2 (14.1) 100 4.87*** 0.69 

Science 76.8 (11.9) 100 68.5 (13.7) 100 4.32*** 0.64 

Language Arts 82.1 (10.5) 100 70.3 (15.2) 100 6.11*** 0.89 

Overall Academic 

Score 

79.1 (9.8) 100 69.3 (12.4) 100 6.02*** 0.87 
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Graph 1: Academic Performance Comparison Between Bilingual and Monolingual 

Programs

 

Table 2: Academic Performance by Language Background 

Language 

Group 

n Bilingual 

Program Mean 

Monolingual 

Program Mean 

Improvement 

(%) 

Effect 

Size 

Hindi 56 77.8 65.9 18% 0.72 

Bhojpuri 49 79.6 65.2 22% 0.81 

Maithili 45 78.9 66.3 19% 0.75 

Magahi 31 80.2 66.3 21% 0.78 

Urdu 13 81.1 65.4 24% 0.89 

Others 6 78.5 67.2 17% 0.68 

 

Graph 2: Academic Performance by Language Background 

 

6.2 Cross-Cultural Competence and Social Integration 

Table 3: Social Integration and Cultural Competence Measures 
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Measure Bilingual 

Program 

 Monolingual 

Program 

 Statistical 

Analysis 

 

 Mean (SD) n Mean (SD) n t-value Cohen's 

d 

Peer Acceptance 

Score (1-5 scale) 

4.2 (0.8) 100 3.4 (1.1) 100 5.67*** 0.82 

Cross-Cultural 

Friendships 

3.8 (1.2) 100 2.3 (0.9) 100 9.43*** 1.38 

Cultural Identity 

Score (1-5 scale) 

4.1 (0.7) 100 3.2 (1.0) 100 7.21*** 1.02 

Heritage 

Language 

Confidence 

4.3 (0.6) 100 2.9 (1.1) 100 10.89*** 1.54 

p < 0.001 

 

Table 4: Heritage Language Retention Rates 

Language 

Component 

Bilingual Program 

(%) 

Monolingual Program 

(%) 

Difference 

(%) 

Vocabulary Retention 89 67 +22 

Oral Proficiency 92 58 +34 

Reading 

Comprehension 

85 52 +33 

Cultural Knowledge 87 49 +38 

Family 

Communication 

94 71 +23 

 

Table 5: Classroom Behavioral Observations 

Behavioral Indicator Bilingual 

Program 

Monolingual 

Program 

Improvement 

Linguistic Discrimination 

Incidents (per month) 

2.1 8.7 -76% 

Voluntary Peer Collaboration 68% 47% +45% 

Class Participation (minority 

speakers) 

78% 46% +70% 

Creative Problem-Solving 

Approaches 

72% 47% +53% 

Teacher-Student Positive 

Interactions 

85% 61% +39% 

6.3 Qualitative Findings 

Table 6: Student Interview Themes and Response Frequencies 
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Theme 

Category 

Positive 

Responses 

 Neutral/Mixed  Challenges 

Mentioned 

 

 Bilingual 

(n=50) 

Monolingual 

(n=50) 

Bilingual Monolingual Bilingual Monolingual 

Enhanced 

Cognitive 

Flexibility 

87% 34% 8% 28% 5% 38% 

Cultural 

Pride and 

Identity 

91% 45% 6% 31% 3% 24% 

Academic 

Confidence 

83% 41% 12% 35% 5% 24% 

Language 

Learning 

Enjoyment 

89% 52% 7% 29% 4% 19% 

Peer 

Relationships 

85% 48% 11% 31% 4% 21% 

 

Table 7: Parent Satisfaction Survey Results (n=80 per group) 

Satisfaction Indicator Bilingual 

Program 

Monolingual 

Program 

Significance 

Home-School Communication 94% 67% p < 0.001 

Child's Academic Interest 88% 61% p < 0.001 

Family Language Maintenance 92% 58% p < 0.001 

Cultural Identity Development 89% 52% p < 0.001 

Overall Program Satisfaction 91% 64% p < 0.001 

Recommendation to Others 93% 59% p < 0.001 

Student Perspectives: Interview analysis revealed three major themes: 

1. Enhanced Cognitive Flexibility: 87% of bilingual program students reported feeling 

more comfortable switching between different ways of thinking and problem-solving 

approaches. 

2. Cultural Pride and Identity: 91% expressed stronger connection to their heritage 

culture while maintaining openness to other linguistic communities. 

3. Academic Confidence: 83% reported increased confidence in academic tasks, 

particularly in explaining concepts using multiple linguistic resources. 

Teacher Observations: Classroom observation data indicated: 

 76% reduction in linguistic discrimination incidents 

 45% increase in voluntary peer collaboration across language groups 
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 68% improvement in class participation among minority language speakers 

 52% increase in creative problem-solving approaches 

Parent Feedback: Parent interviews revealed high satisfaction levels with detailed metrics 

shown in Table 7 above. 

8. Discussion 

8.1 Interpretation of Findings 

The results provide strong empirical support for both research hypotheses. The significant 

academic performance advantages observed in bilingual program students align with Cummins' 

interdependence hypothesis, suggesting that cognitive and linguistic skills developed through 

bilingual instruction transfer across academic domains. 

The large effect sizes observed in language arts performance (Cohen's d = 0.89) indicate that 

bilingual education particularly enhances metalinguistic awareness and communication skills. 

This finding is consistent with research demonstrating that multilingual students develop 

superior analytical skills regarding language structure and use. 

8.2 Cross-Cultural Integration Success 

The substantial improvements in peer acceptance and cross-cultural friendship formation 

suggest that bilingual programs create more inclusive classroom environments. The 65% 

increase in cross-linguistic friendships indicates that structured multilingual interaction reduces 

intergroup prejudice and promotes social cohesion. 

The heritage language retention rates (89% vocabulary retention vs 67% in monolingual 

programs) demonstrate that bilingual education successfully balances academic advancement 

with cultural preservation, addressing a critical concern in multicultural education. 

8.3 Implications for Practice 

These findings have several practical implications: 

For Educators: The results suggest that incorporating students' heritage languages into 

instruction enhances rather than hinders academic achievement. Teachers should be 

encouraged to view linguistic diversity as an educational asset. 

For Administrators: The consistent performance improvements across all language groups 

indicate that bilingual programs can be successfully implemented in diverse linguistic contexts 

without disadvantaging any particular group. 

For Policymakers: The large effect sizes and consistent findings across multiple outcome 

measures provide strong evidence for expanding bilingual education programs in Bihar and 

similar multilingual contexts. 

8.4 Theoretical Contributions 

This study extends theoretical understanding of bilingual education by demonstrating its 

effectiveness in a highly multilingual context involving multiple regional languages. The 

findings support translanguaging theory by showing that students benefit from drawing on their 

full linguistic repertoire during learning. 

9. Limitations 

Several limitations must be acknowledged: 

 Quasi-experimental design limits causal inferences 

 Variation in program implementation across schools 
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 Potential selection bias in school participation 

 Limited generalizability beyond Bihar's linguistic context 

 Resource constraints affecting long-term follow-up 

10. Conclusion 

This research provides compelling evidence for the effectiveness of bilingual education 

programs in multicultural classrooms of Bihar. The study's findings demonstrate significant 

academic, social, and cultural benefits for students from diverse linguistic backgrounds 

including Hindi, Bhojpuri, Maithili, Magahi, and Urdu speakers. 

With effect sizes ranging from medium to large across all measured outcomes, the results 

indicate that bilingual education not only maintains heritage languages but actively enhances 

academic achievement and cross-cultural competence. The 200-student sample provided robust 

evidence that challenges common misconceptions about multilingual instruction potentially 

hindering academic progress. 

The implications extend beyond Bihar to other multilingual regions globally, offering a model 

for inclusive education that honors linguistic diversity while promoting academic excellence. 

Future research should explore long-term outcomes and optimal implementation strategies for 

scaling these programs across diverse educational contexts. 

The success of bilingual education in this study underscores the importance of viewing 

linguistic diversity as an educational resource rather than a challenge, ultimately contributing 

to more equitable and effective educational systems for all students. 
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M‚-eksgEen futkeqíhu 

lgk;d çkè;kid  

 

lfn;ksa ls] Hkkjr esa efgykvksa dks fir`lÙkk vkSj lkekftd ncko tSlh leL;kvksa dk lkeuk djuk iM+k gS( tkfr vkèkkfjr 

HksnHkko vkSj lkekftd çfrcaèk( mRiknd lalkèkuksa rd vi;kZIr igqap( xjhch( mUufr ds fy, vi;kZIr lqfoèkk,a( 'kfäghurk 

vkSj cfg"dkj vkfnA gkykafd] oSÜohdj.k }kjk cukÃ xÃ uÃ ifjfLFkfr;ka fofoèk gSa] ns'k dh lHkh efgykvksa dks 'kkfey 

djrh gSa vkSj muds thou ds yxHkx lHkh igyqvksa dks doj djrh gSaA buesa ls dqN bl çdkj gSa% ldkjkRed çHkko 

HkweaMyhdj.k us efgykvksa dks x`fg.kh] [ksrh] i'kqèku] i'kqikyu] gLrf'kYi] gFkdj?kk vkfn dh ikjaifjd Hkwfedk ls oafpr 

dj fn;k gS vkSj blds ifj.kkeLo:i efgykvksa ds fy, vis{kk—r csgrj ekgkSy cuk gSA efgykvksa ds ikl vfèkd 

ukSdfj;ka gSa] tks vke rkSj ij iq#"kksa ds fy, vkjf{kr fd, x, jkLrs esa vfèkd lfØ; gks tkrh gSa] ftUgksaus lekt esa 

vfèkd egRoiw.kZ Hkwfedk fuHkkÃ gS vkSj u dsoy ?kj rd lhfer gSA blus Hkkjr esa cgqla[; efgykvksa ds fy, miyCèk 

ek=k vkSj dk;Z dh xq.koÙkk nksuksa dks çHkkfor fd;k gSA 

oSÜohdj.k us Hkkjr esa firl̀Ùkk dh laLFkk dks ,d cM+h pqukSrh nh gSA tSls&tSls efgyk,a ukSdjh djrh gSa vkSj lkekftd 

xfr'khyrk gkfly djrh gSa] mUgksaus Hkh vius vfèkdkjksa ds fy, [kM+s gksuk 'kq: dj fn;k gSA tSls&tSls ijek.kq ifjokj 

vfèkd lkekU; gks x, gSa] efgykvksa ds fy, vius vfèkdkjksa dk nkok djuk vkSj çkphu rVksa esa Qals okrkoj.k esa lekurk 

ds fy, iwNuk vklku gks x;k gSA ,d gh tkfr ds Hkhrj 'kknh djuk de egRoiw.kZ gks x;k gS] vkSj efgykvksa dks dÃ 

ekeyksa esa 'kknh dk vfèkdkj lqjf{kr j[kk x;k gS] tks Hkh tkfr ds ckotwn pquko djrk gSA tSls&tSls ns'k djhc vkrs 

gSa] vkSj oSÜoh—r nqfu;k esa lhek,a xk;c gks tkrh gSa] Hkkjr esa efgyk,a vius vfèkdkjksa ds fy, yM+us ds fy, nqfu;k 

Hkj dh efgykvksa ls çsfjr gksrh gSaA cs'kd] mijksä lkekU;hdj.k ds dqN mYys[kuh; viokn gSaA ysfdu] cgqr gn rd] 

bu ifjorZuksa dks oSÜohdj.k ds u, ;qx ls ,d cM+k èkôk feyk gSA 

vU; ldkjkRed çHkko mPp vkSj xq.koÙkkiw.kZ f'k{kk dh laHkkouk,¡ mu efgykvksa ds fy, laHko gks xÃ gSa tks mUgsa vkÆFkd 

vkSj lkekftd :i ls ogu dj ldrh gSaArduhdh vkSj vU; mUur {ks=ksa esa jkstxkj] ftudk oSfÜod vlj gS] mi;qä 

:i ls ;ksX; efgykvksa ds fy, [kqy x, gSaAefgykvksa ds çfr] fo'ks"kdj 'kgjh {ks=ksa esa] efgykvksa ds çfr cnyrs joS;s 

ds lkFk] efgyk,a ySafxd lacaèkksa ds vfèkd lerkoknh lsV dk vkuan ysrh gSaA 

varjkZ"Vªh; Lrj ij ,Dlikst+j ds ekè;e ls efgykvksa ds vkanksyuksa dh fofoèkrk ls efgykvksa ds vkÆFkd] lkekftd vkSj 

jktuhfrd thou esa cM+s cnyko ykus esa enn feysxhA 

ySafxd vlekurkvksa esa deh ls lkekftd&vkÆFkd lanHkZ esa efgyk l'kfädj.k ij ldkjkRed çHkko iM+sxkA 

vPNh f'k{kk] ifjokj fu;kstu ds ykHk vkSj LokLF; ns[kHkky] cPps dh ns[kHkky] vPNh ukSdjh ds volj vkfn ds dkj.k 

ifjokj esa efgykvksa dh Hkwfedk ds çfr –f"Vdks.k esa ifjorZu fuf'pr :i ls vfèkd vkRefoÜokl vkSj LoLFk efgykvksa 

ds fodkl esa enn djsxkAvkÆFkd vkSj lkaL—frd çokl ds fy, ldkjkRed –f"Vdks.k ls efgykvksa dks varjkZ"Vªh; Lrj 

ij csgrj laHkkoukvksa ls voxr djk;k tk ldsxkA 

oSÜohdj.k us efgykvksa ds fy, de Hkqxrku] va'kdkfyd vkSj 'kks"k.kdkjh ukSdfj;ksa dh la[;k esa o`f) dh gSA [kqyh 

vFkZO;oLFkk ds dkj.k c<+h gqÃ dhersa efgykvksa ds cnykoksa dk vfèkd lkeuk djrh gSaA c<+rs gq, ijek.kq ifjokjksa ds 
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lkFk] o)̀ efgykvksa dk thou n;uh; gks x;k gS] dHkh&dHkh o`)kJe vkSj vyxko esa vius ckn ds fnu fcrkrs gSaA 

tula[;k ds L=hdj.k us bl leL;k dks vkSj c<+k fn;k gSA blh rjg] xzkeh.k {ks=ksa ls 'kgjh dsaæksa esa iq#"k çoklu us 

efgykvksa dks xzkeh.k {ks= esa ?kj cukus] [ksrh vkSj ukSdjh ds fVªiy cks> ds rgr j[kk gSA blh le;] vkÆFkd dkj.kksa 

ls efgykvksa ds çoklu us ;kSu 'kks"k.k vkSj rLdjh lfgr 'kks"k.k dks c<+k fn;k gSA 

Hkkjr esa HkweaMyhdj.k esa efgykvksa dh Hkwfedk bu fnuksa cny jgh gSA „ƒoÈ lnh esa xSj ljdkjh laxBuksa ds mn; ds 

lkFk] nqfu;k Hkj esa efgykvksa ds vfèkdkjksa dh j{kk ds fy, fofHkUu laxBuksa dh LFkkiuk vkSj fuekZ.k fd;k x;k gSA 

fuLlansg] HkweaMyhdj.k efgykvksa dks egku volj çnku djrk gS ysfdu leku :i ls uÃ vkSj vuwBh pqukSfr;kaA 

ySafxd vlekurk dÃ lzksrksa ls mRiUu gksrh gS] vkSj ;g fuèkkZfjr djuk vDlj eqf'dy gksrk gS fd HkweaMyhdj.k ds 

çHkko ls vlekurk ds dkSu ls :i lekIr gks jgs gSa vkSj dkSu ls c<+ jgs gSaA ,d ,dh—r nqfu;k esa ySafxd vlekurk 

dh ykxr vfèkd gSA lekt esa cjkcjh dk ntkZ ikus ds fy, efgykvksa dks fdruh esgur djuh iM+rh gSA blfy, 

HkweaMyhdj.k efgykvksa ds fy, vPNs ls T;knk cqjk lkfcr gksrk gSA dÃ ekeyksa esa efgyk,a ifjokj ds fy, jksVh dekus 

okyh gksrh gSa ysfdu lekt bl lPpkÃ dks Lohdkj ugÈ djuk pkgrkA Hkkjr dh laL—fr ,slh gS fd T;knkrj yksxksa 

us lkspk fd vxj dksÃ efgyk dkedkth efgyk cuuk pkgrh gS] rks blls muds ifjokj vkSj cPpksa ij çfrdwy çHkko 

iM+sxkA ysfdu ,slk lp ugÈ gS- ,d efgyk dSfj;j ifjokj vkSj cPpksa dh mis{kk dh dher ij ugÈ gksxkA var esa] 

lPpkÃ ;g gS fd HkweaMyhdj.k efgykvksa vkSj iq#"kksa ds chp çfrLièkkZ dks c<+k jgk gSAd‚jiksjsV txr esa efgykvksa us 

dkQh rjôh dh gS ysfdu fQj Hkh Hkkjrh; lekt dh fir`lÙkkRed ç—fr ,sls dfj;j cukus ls jksdrh gS tks ikfjokfjd 

thou ij cgqr vfèkd mYya?ku djrs gSaA efgyk,a vc nksgjh vk; okys vius ifjokjksa dk leFkZu dj jgh gSa] ftlls 

u dsoy ?kj ij cfYd laln esa Hkh 50þ vkj{k.k ds fy, vkokt mB jgh gS D;ksafd os cM+s iSekus ij Hkkjrh; vFkZO;oLFkk 

esa ;ksxnku ns jgh gSaA mUgsa nksgjh Hkwfedk,¡ fuHkkuh gksrh gSa] ?kj ij voSrfud lsod ds :i esa vkSj ,d laxBu esa 

osruHkksxh lsod ds :i esaA bruk gh ugÈ mUgsa nksuksa txg ruko vkSj ruko ls xqtjuk iM+rk gSA efgyk,a vkt [kqn 

dks vius ifr dh lPph vèkk±fxuh ekurh gSaA og vkt mldh nqfu;k ds ckjs esa T;knk tkurh gS vkSj og mlds dke 

ds ncko dks le>rh gSA ;g O;kid :i ls eglwl fd;k tkrk gS fd dekÃ dh 'kfä mUgsa cM+s QSlyksa ij viuh jk; 

nsus dh vuqefr nsrh gSA 

1- ckxph ,- HkweaMyhdj.k mnkjhdj.k vkSj Hks|rk Hkkjrh; vkSj rhljh nqfu;k] vkÆFkd vkSj jktuhfrd lkIrkfgd] 34 

¼48½] 3219&30 

2- fpCcj ch- HkweaMyhdj.k vkSj efgykvksa ij bldk çHkko ,d egRoiw.kZ fo'ys"k.k] eq[;èkkjk] 9 eÃ] XLVII¼21½A 

3- lsu veR;ZA ,- xkSgj ¼la-½] lkmFk&lkmFk LVªSVsth] yanu FkMZ oYMZ QkmaMs'ku] 1983] 103 esa n QwM ç‚Cye% F;ksjh 

,aM çSfDVlßA 

4- VsEek diyku] vud‚eu ohesu ,aM n d‚eu xqM oqesu ,aM ,uok;uZesaVy çksVsLV bu 'khyk jkscksFke vkSj LVsQ+uh 

Çydksxy ¼laLdj.k½] ohesu jsflLVsaV Xykscykbt+s'ku eksfcykbÇt+x Q‚j ykboyhgqM ,aM jkbV~l] tsM cqDl] yanu] 2001] 

28&45A 
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uUns’k dqekj Bkdqj 

foHkkxk/;{k 

ifjp; 

vkt dh rst+&rjkZj nqfu;k esa] le; lcls ewY;oku lalkèku gSA gj fdlh ds ikl fnu esa dsoy 24 ?kaVs gksrs gSa] ysfdu 

dqN yksx nwljksa dh rqyuk esa cgqr vfèkd gkfly djrs gSaA bldk jgL; çHkkoh le; çcaèku esa fufgr gSA ;g dsoy 

dk;ksZa dks O;ofLFkr djus ds ckjs esa ugha gS] cfYd ;g vius le; dk cqf)ekuh ls mi;ksx dj vius y{;ksa dks çkIr 

djus dh dyk gSA 

le; çcaèku ds dbZ ykHk gSa] tSls & 

 vfèkd mRiknd cusa: vki çkFkfedrk okys dk;ksZa ij è;ku dsafær dj ldrs gSa vkSj fod"kZ.kk sa ls cp ldrs 

gSaA 

 ruko de djsa: ,d laxfBr fnup;kZ ruko dks dkQh gn rd de djrh gSA 

 csgrj fu.kZ; ysa: le; dh Li"V ;kstuk vkidks lksp&le>dj fu.kZ; ysus esa lgk;rk djrh gSA 

 vius y{;ksa dks çkIr djsa: ,d Bksl ;kstuk vkSj vuq'kklu vkids y{; dks lkdkj djus esa enn djrs gSaA 

 dk;Z&thou larqyu esa lqèkkj djsa: le; çcaèku ls O;fäxr vkSj is'ksoj thou esa larqyu cuk jgrk gSA 

समय प्रबधंन के ससद्धंत

1. लक्ष्य प्रनिासररत करें (Goal Setting): SMART (Specific, Measurable, Achievable, Relevant, Time-bound) 

लक्ष्य बनाएं। 

2. िाथप्रमकता प्रनिासररत करें (Prioritization): 

सभी कायस समान नहीं होते। Eisenhower Matrix की मदद से कायों की तात्काप्रलकता और महत्व तय करें। 

3. योजना बनाएं (Planning): 

प्रदन, सप्ताह और महीने के प्रलए योजनाएं बनाएं। टू-िू प्रलस्ट और समय आवंटन का ियोग करें। 

4. प्रवकषसणों से बचें (Avoid Distractions): 

ईमेल, सोशल मीप्रिया, और अन्य अवांप्रछत रुकावटों से बचें। शांत वातावरण चुनें। 

5. िप्रतप्रनप्रित्व करना सीखें (Delegate): 

जहा ँसंभव हो, कायों को दसूरों को सौंपें। 

6. बे्रक लें (Take Breaks): 

पोमोिोरो तकनीक अपनाएं — 25 प्रमनट कायस और 5 प्रमनट प्रवश्राम। 

7. न कहना सीखें (Learn to Say No): 

गैर-महत्वपणूस कायों को मना करना सीखें। अपनी सीमाएं तय करें। 

8. अप्रत-योजना से बचें (Avoid Over-Planning): 

योजना बनाएं, परंतु लचीलापन बनाए रखें। 

9. समीक्षा और समायोजन (Review and Adjust): 

प्रनयप्रमत रूप से अपनी रणनीप्रतयों की समीक्षा करें और ज़रूरत अनुसार बदलाव करें। 
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समय िबंिन के प्रलए उपयोगी उपकरण 

श्रेणी उपकरण/ऐप्स 

To-Do List 
Google Keep, Todoist, Microsoft To 

Do 

कैलेंिर Google Calendar, Outlook Calendar 

नोट्स Evernote, OneNote 

टाइम टै्रप्रकंग Toggl Track, RescueTime 

िोजेक्ट 

मैनेजमेंट 
    Trello, Asana 

प्रनष्कषस 

समय िबंिन एक ऐसी कला ह ैप्रजसे अभ्यास और िैयस से प्रनखारा जा सकता ह।ै यह एक सतत िप्रिया ह ैप्रजसमें आत्म-जागरूकता, संगप्रठत योजना, 

और लचीलापन जरूरी ह।ै 

यप्रद आप िभावी समय िबंिन को अपनी प्रदनचयास का प्रहस्सा बना लें, तो आप न केवल अप्रिक कायस कर पाएंगे, बप्रकक एक तनाव-मिु और संतुप्रलत 

जीवन भी जी पाएंगे। 

याद रखें: 

"समय ही िन ह,ै और इसका बुप्रद्धमानी से उपयोग करना ही सफलता की असली कंुजी ह।ै" 
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Analysing the Effectiveness of Peer Tutoring in Improving Academic Performance in 

Inclusive Classrooms 
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Jiwach Ghat, Darbhanga 

Abstract 

Background: Inclusive education integrates students with and without disabilities in 

mainstream classrooms, yet academic achievement gaps persist due to diverse learning needs 

and limited individualized attention. 

Objective: This study investigates the effectiveness of peer tutoring interventions on academic 

performance in inclusive secondary school classrooms in Darbhanga, Bihar, with particular 

focus on outcomes for students with disabilities. 

Methods: A quasi-experimental pre-test/post-test control group design was employed with 120 

students from four inclusive secondary schools. The experimental group (n=60) received 

structured peer tutoring sessions twice weekly for eight weeks, while the control group (n=60) 

received traditional instruction. Academic performance was measured using standardized pre- 

and post-tests in Mathematics and Science. 

Results: The peer tutoring group demonstrated statistically significant improvements in 

academic scores compared to the control group (p < 0.01). Students with disabilities in the 

experimental group showed greater mean gains (14.2 points) than their non-disabled peers (9.5 

points), indicating enhanced effectiveness for this population. 

Conclusions: Peer tutoring represents an effective, sustainable intervention for improving 

academic outcomes in inclusive classrooms, with particular benefits for students with 

disabilities. These findings support the integration of peer tutoring programs in resource-

constrained educational settings. 

Keywords: peer tutoring, inclusive education, academic performance, students with 

disabilities, secondary education. 

1. Introduction 

Inclusive education, as mandated by international frameworks including the United Nations 

Convention on the Rights of Persons with Disabilities (2006) and India's Rights of Persons 

with Disabilities Act (2016), requires mainstream educational institutions to accommodate 

students with diverse learning needs within regular classroom settings. While this approach 

promotes equity and social integration, it presents significant pedagogical challenges, 

particularly in ensuring adequate academic support for all learners. 

The district of Darbhanga in Bihar exemplifies the challenges faced by inclusive education in 

resource-constrained environments. With limited access to specialized educational resources, 

high teacher-student ratios, and socio-economic constraints, traditional instructional methods 

often fail to address the diverse learning requirements of inclusive classrooms. This context 

necessitates the exploration of innovative, cost-effective pedagogical strategies that can 

enhance academic outcomes for all students. 

Peer tutoring, defined as a structured learning arrangement where students of similar academic 

standing work collaboratively to reinforce learning objectives, has emerged as a promising 

intervention. This approach leverages the social and cognitive benefits of peer interaction while 

providing additional academic support without requiring extensive resources. However, 

empirical evidence of its effectiveness in Indian inclusive education contexts, particularly in 

rural and semi-urban settings, remains limited. 

The current study addresses this research gap by examining the impact of structured peer 

tutoring interventions on academic performance in inclusive secondary school classrooms in 
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Darbhanga, with specific attention to differential outcomes for students with and without 

disabilities. 

2. Literature Review 

2.1 Theoretical Framework 

Peer tutoring draws theoretical support from Vygotsky's Zone of Proximal Development 

(ZPD), which posits that learning is enhanced when students receive guidance from more 

capable peers. This collaborative learning model facilitates knowledge construction through 

social interaction and scaffolded support (Vygotsky, 1978). 

 

2.2 Empirical Evidence 

International research consistently demonstrates positive outcomes of peer tutoring across 

diverse educational contexts. Topping's (2005) comprehensive review identified significant 

academic gains across multiple subjects and grade levels. Meta-analytical studies by Cohen, 

Kulik, and Kulik (1982) reported effect sizes ranging from 0.40 to 0.80, indicating moderate 

to large improvements in academic achievement. 

In inclusive education settings, peer tutoring has shown particular promise. Mastropieri et al. 

(2001) found that students with learning disabilities demonstrated greater academic gains when 

participating in peer tutoring compared to traditional instruction. Similarly, McMaster et al. 

(2006) reported improved reading outcomes for students with disabilities in inclusive 

classrooms utilizing peer tutoring interventions. 

2.3 Indian Context 

Research on peer tutoring in Indian educational settings remains nascent. Sharma, Forlin, and 

Loreman (2008) examined pre-service teacher attitudes toward inclusive education but did not 

investigate specific pedagogical interventions. Singh and Ghai (2009) explored inclusive 

education practices in rural Indian schools but focused primarily on policy implementation 

rather than classroom interventions. 

This limited empirical base, particularly in contexts similar to Darbhanga, underscores the need 

for localized research to inform evidence-based practice in Indian inclusive education settings. 

3. Research Objectives and Hypotheses 

3.1 Objectives 

Objective 1: To evaluate the effectiveness of structured peer tutoring interventions on 

academic performance of students in inclusive secondary school classrooms in Darbhanga. 

Objective 2: To analyze differential effects of peer tutoring on academic outcomes for students 

with disabilities compared to their non-disabled peers. 

3.2 Research Hypotheses 

H₁: Students receiving peer tutoring intervention will demonstrate significantly greater 

academic performance improvements compared to students receiving traditional instruction. 

H₂: Students with disabilities will experience greater academic gains from peer tutoring 

intervention compared to their non-disabled peers. 

H₀: There will be no significant difference in academic performance improvements between 

experimental and control groups. 

4. Methodology 

4.1 Research Design 

This study employed a quasi-experimental pre-test/post-test control group design. The quasi-

experimental approach was selected due to ethical considerations precluding random 

assignment of students to control conditions and practical constraints of the school 

environment. 

4.2 Setting and Participants 

The study was conducted in four government secondary schools in Darbhanga district, Bihar, 

selected through purposive sampling based on their inclusive education programs and 
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willingness to participate. Schools were matched on demographic characteristics including 

student enrolment, socio-economic status, and academic performance indicators. 

Sample Size: 120 students (ages 13-16 years) across grades 9-10 

Group Assignment: 
 Experimental Group: 60 students (30 with documented disabilities, 30 without 

disabilities) 

 Control Group: 60 students (30 with documented disabilities, 30 without disabilities) 

Disability Categories: Learning disabilities (40%), intellectual disabilities (30%), physical 

disabilities (20%), sensory impairments (10%) 

4.3 Inclusion and Exclusion Criteria 

Inclusion Criteria: 
 Enrolled in participating schools' inclusive education programs 

 Regular attendance (>80% over previous semester) 

 Parental consent for participation 

Exclusion Criteria: 
 Severe cognitive impairments precluding assessment participation 

 Recent enrollment (<6 months) 

 Previous exposure to structured peer tutoring programs 

4.4 Intervention Protocol 

Duration: 8 weeks (February-March 2024) 

Frequency: Two sessions per week 

Session Length: 45 minutes 

Structure: 
1. Week 1: Orientation and training for peer tutors 

2. Weeks 2-7: Structured tutoring sessions focusing on Mathematics and Science 

curriculum 

3. Week 8: Review and assessment preparation 

Training Components: 
 Communication skills development 

 Subject-specific tutoring strategies 

 Inclusive interaction techniques 

 Progress monitoring methods 

4.5 Data Collection Instruments 

Academic Performance Measures: 
 Standardized pre-tests in Mathematics and Science (validated for Indian curriculum) 

 Parallel post-tests administered 8 weeks later 

 Tests aligned with Bihar Board curriculum standards 

Reliability Coefficients: 
 Mathematics test: α = 0.84 

 Science test: α = 0.87 

Qualitative Measures: 
 Semi-structured teacher interviews 

 Student focus group discussions 

 Classroom observation protocols 

4.6 Data Analysis 

Quantitative Analysis: 
 Descriptive statistics for demographic and baseline characteristics 

 Paired t-tests for within-group comparisons 

 Independent t-tests for between-group comparisons 

 Analysis of Covariance (ANCOVA) controlling for baseline performance 
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 Effect size calculations using Cohen's d 

Qualitative Analysis: 
 Thematic analysis of interview transcripts 

 Triangulation of quantitative and qualitative findings 

Statistical Software: SPSS version 28.0 

Significance Level: α = 0.05 

5. Results 

5.1 Participant Characteristics 

Baseline demographic analysis revealed no significant differences between experimental and 

control groups in terms of age (M = 14.2 years, SD = 1.1), gender distribution (48% female), 

socio-economic status, or pre-test academic performance scores. 

5.2 Academic Performance Outcomes 

Results: 

Table 1: Pre-test and Post-test Academic Performance Comparison Between 

Experimental and Control Groups 

Group Pre-test Mean 

(SD) 

Post-test 

Mean (SD) 

Mean 

Gain 

t-

value 

p-

value 

Cohen's d 

Experimental 52.3 (12.4) 64.1 (11.8) 11.8 8.92 <0.001 0.98 

Control 51.7 (13.1) 55.2 (12.9) 3.5 2.14 0.036 0.27 

Between-group comparison: t(118) = 4.73, p < 0.001, Cohen's d = 0.86 

Graph 1: Pre-test and Post-test Academic Performance Comparison Between 

Experimental and Control Groups 

 

 

Table 2: Differential Academic Performance Gains by Disability Status Across 

Treatment Groups 

Student Group Mean Gain (Experimental) Mean Gain (Control) Effect Size 

With Disabilities 14.2 (SD = 8.3) 2.1 (SD = 6.7) d = 1.58 

Without Disabilities 9.5 (SD = 7.1) 4.8 (SD = 6.2) d = 0.71 

Graph 2: Differential Academic Performance Gains by Disability Status Across 

Treatment Groups 
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5.3 Subject-Specific Results 

Mathematics Performance: 
 Experimental group: 13.4-point improvement 

 Control group: 4.1-point improvement 

 Between-group difference: t(118) = 5.21, p < 0.001 

Science Performance: 
 Experimental group: 10.2-point improvement 

 Control group: 2.9-point improvement 

 Between-group difference: t(118) = 4.87, p < 0.001 

5.4 ANCOVA Results 

Analysis of covariance, controlling for pre-test scores, confirmed significant intervention 

effects: 

 F(1,117) = 22.43, p < 0.001, partial η² = 0.16 

5.5 Qualitative Findings 

Teacher Observations: 
 Increased classroom engagement and participation 

 Improved peer relationships and social integration 

 Reduced behavioral disruptions 

 Enhanced collaborative learning behaviors 

Student Feedback (Focus Groups): 
 "Explaining to others helped me understand better myself" 

 "I felt more comfortable asking questions to my classmate" 

 "Working together made learning more interesting" 

6. Discussion 

6.1 Interpretation of Findings 

The results provide strong support for both research hypotheses. The significant improvement 

in academic performance among students receiving peer tutoring intervention (H₁) aligns with 

extensive international research demonstrating the effectiveness of peer-assisted learning 

strategies. 

Particularly noteworthy is the finding that students with disabilities experienced greater 

academic gains compared to their non-disabled peers (H₂). This differential effect suggests that 

peer tutoring may be especially valuable for addressing the individualized learning needs of 

students with disabilities in inclusive settings. 

6.2 Theoretical Implications 

These findings support Vygotsky's social constructivist theory, demonstrating that learning is 

enhanced through collaborative interaction within the zone of proximal development. The peer 
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tutoring model appears to create optimal conditions for scaffolded learning, particularly 

beneficial for students with diverse learning needs. 

6.3 Practical Implications 

For Educators: 
 Peer tutoring represents a feasible, low-cost intervention for improving academic 

outcomes in resource-constrained settings 

 Structured training and ongoing support are essential for program effectiveness 

 Integration with regular curriculum enhances sustainability 

For Policy Makers: 
 Evidence supports investment in peer tutoring programs as part of inclusive education 

initiatives 

 Teacher professional development should include peer tutoring facilitation skills 

 System-wide implementation could address achievement gaps in inclusive classrooms 

6.4 Contextual Considerations 

The effectiveness of peer tutoring in Darbhanga's educational context demonstrates the 

intervention's adaptability to diverse settings. Despite challenges including large class sizes, 

limited resources, and varying teacher preparation levels, structured peer tutoring produced 

significant academic improvements. 

6.5 Limitations 

Several limitations must be acknowledged: 

1. Design Limitations: Quasi-experimental design precludes causal inference 

2. Duration: Eight-week intervention period may not capture long-term effects 

3. Generalizability: Findings specific to Darbhanga context may not transfer to other 

settings 

4. Assessment: Reliance on standardized tests may not capture all learning outcomes 

5. Selection Bias: Schools volunteered for participation, potentially affecting external 

validity 

7. Conclusions 

This study provides compelling evidence for the effectiveness of peer tutoring in improving 

academic performance in inclusive secondary school classrooms. The intervention 

demonstrated significant benefits for all students, with particularly pronounced effects for 

students with disabilities. In the context of Darbhanga, where educational resources are limited 

and inclusive education faces multiple challenges, peer tutoring emerges as a viable, 

sustainable strategy for enhancing academic outcomes. 

The differential benefits observed for students with disabilities suggest that peer tutoring may 

help address equity concerns in inclusive education by providing additional support 

mechanisms that complement traditional instruction. This finding has important implications 

for educational policy and practice in similar contexts throughout India and other developing 

countries. 

8. Recommendations 

8.1 For Practice 

1. Systematic Implementation: Integrate structured peer tutoring programs into regular 

school curricula with appropriate administrative support and oversight 

2. Teacher Training: Develop comprehensive professional development programs 

focusing on peer tutoring facilitation, inclusive pedagogy, and collaborative learning 

strategies 

3. Program Sustainability: Establish institutional mechanisms to support ongoing peer 

tutoring programs, including resource allocation and evaluation systems 

4. Community Engagement: Involve parents and community members in supporting 

inclusive education initiatives and peer tutoring programs. 
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8.2 For Research 

1. Longitudinal Studies: Conduct extended follow-up studies to assess long-term 

academic and social outcomes of peer tutoring interventions 

2. Broader Contexts: Replicate findings across diverse geographical and cultural 

contexts within India and internationally 

3. Mechanistic Research: Investigate specific processes through which peer tutoring 

produces academic improvements, particularly for students with disabilities 

4. Cost-Effectiveness Analysis: Evaluate the economic efficiency of peer tutoring 

compared to alternative interventions. 

 

8.3 For Policy 

1. Curriculum Integration: Develop policy frameworks supporting the systematic 

integration of peer tutoring in inclusive education programs 

2. Resource Allocation: Prioritize funding for teacher training and program 

implementation support 

3. Quality Assurance: Establish standards and monitoring systems to ensure program 

quality and effectiveness. 
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 Abstract: 

Project-Based Learning (PBL) has emerged as an innovative pedagogical approach that 

enhances student engagement and promotes critical thinking and problem-solving skills in 

secondary education. Unlike traditional teaching methods, which often emphasize rote 

memorization and passive learning, PBL encourages students to actively engage in real-world 

problems. This active learning process allows students to investigate complex issues through 

collaborative, inquiry-based activities, often requiring them to draw upon knowledge from 

various subject areas. By working on projects, students can develop a more holistic 

understanding of the material, as it’s applied in real-world contexts rather than isolated in a 

textbook. 

The role of PBL in fostering deeper understanding lies in its emphasis on experiential learning. 

Students aren’t just learning facts; they’re using them to solve problems and create meaningful 

outcomes. This type of learning promotes long-term retention of knowledge and prepares 

students for challenges outside the classroom, cultivating critical skills such as collaboration, 

communication, and leadership. 

Furthermore, PBL has been shown to improve academic achievement, as it motivates students 

by making learning relevant and engaging. It also encourages personal development by 

allowing students to take ownership of their learning process, enhancing their self-esteem and 

fostering a sense of responsibility. 

Despite its numerous benefits, implementing PBL can present challenges, such as time 

constraints, lack of resources, and teacher preparedness. However, with proper training and 

support, educators can successfully integrate PBL into their classrooms, making learning more 

dynamic, meaningful, and effective. 

 Keywords 

Project-Based Learning, Secondary Education, Deep Learning, Student Engagement, Active 

Learning, Collaboration, Critical Thinking, Inquiry-Based Learning, 21st Century Skills. 

1. Introduction 

Project-Based Learning (PBL) is a teaching method that involves students working on a project 

over an extended period, which typically requires solving a real-world problem or addressing 

a complex question. Unlike traditional methods, PBL emphasizes student autonomy, 

collaboration, and real-world relevance, offering opportunities to foster critical thinking, 

creativity, and effective communication. PBL engages students in higher-order thinking 

processes, making learning more meaningful and applicable to everyday life. 

In secondary schools, where academic pressure often focuses on test scores and rote 

memorization, PBL offers a refreshing alternative. It nurtures deeper understanding by 

encouraging active exploration, hands-on learning, and problem-solving. This article delves 

into the role of PBL in secondary education, emphasizing its potential for improving student 

engagement, deepening understanding, and preparing students for real-world challenges. 
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2. Understanding Project-Based Learning 

Project-Based Learning is grounded in constructivist theories of learning, which posit that 

students build knowledge through active participation and interaction with their environment. 

PBL is distinct from traditional education methods because it requires students to: 

* Engage in open-ended tasks. 

* Investigate real-world issues or problems. 

* Collaborate with peers. 

* Integrate various disciplines. 

* Present their findings to an authentic audience. 

The key principles of PBL include inquiry, collaboration, and reflection. It is through these 

principles that students not only grasp academic content but also develop essential 21st-century 

skills such as teamwork, leadership, and communication. 

3. The Pedagogical Benefits of Project-Based Learning 

 3.1 Enhancing Critical Thinking and Problem-Solving Skills 

In PBL, students are often tasked with solving authentic, real-world problems, encouraging 

them to think critically about how to approach complex issues. This open-ended nature of the 

tasks allows students to practice problem-solving strategies, evaluate evidence, and explore 

alternative solutions. These skills are transferable to many areas of life, including future 

careers, as they promote analytical thinking and creativity. 

 3.2 Fostering Deep, Meaningful Learning 

Traditional education often focuses on surface-level memorization, but PBL emphasizes deep 

learning. Students engage in activities that require them to apply knowledge in meaningful 

contexts, which helps them develop a robust understanding of the subject matter. According to 

research, students involved in PBL retain knowledge longer and develop a more profound 

understanding of concepts compared to those who learn through traditional lecture-based 

methods. 

 3.3 Encouraging Collaboration and Communication 

Collaboration is at the heart of PBL. Students work together to share ideas, divide tasks, and 

solve problems. This teamwork develops their ability to communicate effectively, negotiate, 

and appreciate diverse viewpoints. These skills are critical for future career success, as they are 

highly valued by employers in today’s interconnected world. 

 3.4 Promoting Engagement and Motivation 

PBL provides students with ownership over their learning, allowing them to take the initiative 

and explore topics that interest them. This autonomy can lead to increased motivation and a 

stronger commitment to learning. Since the projects often involve real-world applications, 

students are more likely to see the relevance of their work, which boosts their engagement. 

4. Implementation of Project-Based Learning in Secondary Schools 

 4.1 Designing Effective Projects 
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For PBL to be successful, educators must carefully design projects that are both engaging and 

challenging. A well-designed PBL project should: 

* Align with curriculum standards and learning goals. 

* Involve real-world problems or questions. 

* Provide opportunities for students to take ownership of their learning. 

* Foster collaboration and critical thinking. 

* Be flexible enough to allow for student-driven inquiry. 

 4.2 Assessment in PBL 

Assessment in PBL differs from traditional methods. Instead of relying solely on tests and 

quizzes, assessment in PBL focuses on the process as well as the final product. Teachers assess 

students on their ability to collaborate, research, solve problems, and communicate their 

findings. Rubrics and peer evaluations are often used to measure individual and group 

contributions. Formative assessments throughout the project allow for reflection and 

adjustments, ensuring that learning is continuous. 

 4.3 Overcoming Barriers to PBL Implementation 

While the benefits of PBL are clear, its implementation in secondary schools can face several 

challenges, including: 

* Time Constraints: PBL requires a significant amount of time for both preparation and 

execution, which can be difficult to manage within the confines of traditional school schedules. 

* Teacher Training: Many teachers are not trained in PBL methods and may feel uncomfortable 

with its student-centered approach. Professional development is essential for effective 

implementation. 

* Assessment Challenges: Traditional forms of assessment may not fully capture the depth of 

learning in PBL, requiring new methods of evaluation. 

By providing professional development opportunities for teachers and adopting flexible 

curricula, these barriers can be mitigated. 

5. Challenges and Considerations for PBL 

While PBL offers many benefits, it is not without its challenges. Educators must consider the 

following when implementing PBL: 

* Diverse Learning Styles: PBL is not a one-size-fits-all approach. It is essential to 

accommodate diverse learning styles and abilities to ensure all students benefit from the 

project. 

* Classroom Management: Managing a classroom full of students working on different aspects 

of a project can be challenging. Clear expectations, guidelines, and structured time 

management strategies are necessary for success. 

* Resources and Technology: Some secondary schools may lack the necessary resources or 

technology to facilitate PBL. Schools must invest in the required tools or find low-cost 

alternatives. 

6. Conclusion 
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Project-Based Learning offers a dynamic approach to secondary education that fosters deeper 

learning, engagement, and the development of 21st-century skills. By allowing students to 

tackle real-world problems and work collaboratively, PBL provides an opportunity to develop 

critical thinking, creativity, and communication skills that are vital for future success. Although 

the implementation of PBL in secondary schools presents challenges, these can be overcome 

with the right support, training, and resources. Moving forward, educators should consider 

adopting PBL as a central element of their teaching practices to better prepare students for the 

complexities of the modern world. 
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This study investigates the impact of structured 

Social-Emotional Learning (SEL) programs on 

academic achievement among secondary school 

students in the Samastipur district of Bihar, India. 

Using a mixed-methods approach with a quasi-

experimental design, 412 students from eight 

government schools participated in a 16-week SEL 

intervention focusing on self-awareness, self-

regulation, social awareness, relationship skills, and 

responsible decision-making. Quantitative data 

collection included pre- and post-intervention 

academic assessments and SEL competency 

measures, while qualitative data comprised teacher 

interviews, classroom observations, and student 

focus groups. Results demonstrated statistically 

significant improvements in academic performance 

across core subjects (Mathematics, Science, and 

Language), with the greatest gains observed in 

previously underperforming students. SEL 

competency development correlated positively with 

academic improvement (r = 0.68, p < 0.001). 

Qualitative findings revealed improved classroom 

behaviour, engagement, peer relationships, and 

student-teacher interactions. The study identifies 

critical implementation factors including teacher 

training quality, administrative support, consistent 

program delivery, and cultural contextualization. 

These findings contribute to the growing evidence 

supporting SEL integration in educational curricula, 

particularly in resource-constrained settings, and 

offer practical recommendations for sustainable 

SEL implementation in similar contexts. 

Keywords: Social-emotional learning, academic 

achievement, secondary education, educational 

intervention, rural education, mixed-methods 

research, Bihar, India, educational psychology, 

student well-being 

 

1. Introduction 

The landscape of education has evolved 

significantly in recent decades, with growing 

recognition that academic success depends not 

only on cognitive abilities but also on social and 

emotional competencies. Social-Emotional 

Learning (SEL) encompasses processes through 

which individuals develop fundamental skills for 

life effectiveness, including recognizing and 

managing emotions, developing care and concern 

for others, establishing positive relationships, 

making responsible decisions, and handling 

challenging situations constructively 

(Collaborative for Academic, Social, and 

Emotional Learning [CASEL], 2023). 

While substantial research from high-income 

countries demonstrates SEL's positive impact on 

academic achievement and overall student 

development (Durlak et al., 2011; Taylor et al., 

2017), there remains a significant gap in 

understanding how these programs function in 

resource-constrained settings, particularly in rural 

India. Bihar, as one of India's most educationally 

challenged states with literacy rates below the 

national average, presents a unique context for 

examining SEL interventions (NITI Aayog, 

2023). Samastipur district, characterized by its 

predominantly agricultural economy and 

educational challenges including high dropout 

rates and achievement gaps, offers an important 

setting for investigating whether SEL programs 

can effectively address academic 

underperformance. This study responds to calls 

from educational policymakers in India seeking 

evidence-based approaches to improve 

educational outcomes beyond traditional 

academic interventions (Ministry of Education, 

2023). 
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The National Education Policy 2020 has 

emphasized holistic development of learners, 

highlighting social-emotional aspects as crucial 

components of education (Ministry of Education, 

2020). However, empirical research examining the 

effectiveness of structured SEL programs in the 

Indian context remains limited, creating a critical 

knowledge gap that this study aims to address. 

Drawing on Vygotsky's sociocultural theory and 

Bandura's social cognitive theory, this research 

investigates the mechanisms through which social-

emotional competencies influence academic 

learning processes. By examining both quantitative 

measures of academic performance and qualitative 

insights into implementation dynamics, this study 

provides a comprehensive understanding of how 

SEL programs function within the specific 

sociocultural context of rural Bihar. 

1.1 Research Objectives 

This study was guided by two primary objectives: 

1. To evaluate the impact of a structured 16-

week SEL intervention on academic 

achievement across core subject areas 

(Mathematics, Science, and Language) 

among secondary school students in 

Samastipur district. 

2. To identify key implementation factors and 

processes that influence the effectiveness of 

SEL programs in resource-constrained 

educational settings. 

1.2 Research Hypotheses 

Based on the research objectives and existing 

literature, the following hypotheses were 

formulated: 

H1: Students participating in the structured SEL 

intervention will demonstrate statistically 

significant improvements in academic achievement 

across core subjects compared to the control group. 

 

 

H2: The development of social-emotional 

competencies will positively correlate with 

improvements in academic performance, with 

higher correlations in language-based subjects 

compared to mathematics. 

2. Literature Review 

2.1 Social-Emotional Learning: Theoretical 

Foundations 

The concept of Social-Emotional Learning is 

grounded in several complementary theoretical 

frameworks. Vygotsky's (1978) sociocultural 

theory emphasizes the role of social interactions 

in cognitive development, positioning SEL as a 

mediator of effective learning through improved 

social dynamics. Bandura's (1986) social 

cognitive theory highlights self-efficacy and self-

regulation—core SEL competencies—as critical 

determinants of academic engagement and 

achievement. Additionally, Bronfenbrenner's 

(1979) ecological systems theory provides a 

framework for understanding how SEL 

interventions function within broader socio-

educational contexts. 

The CASEL framework, widely adopted in 

educational settings globally, identifies five core 

competencies that form the foundation of 

effective SEL programs: self-awareness, self-

management, social awareness, relationship 

skills, and responsible decision-making (CASEL, 

2023). These competencies have been theorized to 

support academic learning through multiple 

pathways, including improved attention, reduced 

emotional distress, increased motivation, and 

enhanced classroom relationships (McKown, 

2017). 

2.2 SEL and Academic Achievement: 

Empirical Evidence  

A substantial body of research demonstrates 

positive associations between SEL programs and 

academic outcomes. Meta-analyses by Durlak et 

al. (2011) and Taylor et al. (2017) found that SEL 

interventions yielded significant improvements in 

academic performance, with average effect sizes 

of 0.27 and 0.33 standard deviations, respectively. 

Longitudinal studies further suggest that these 

benefits persist over time, with early SEL 

competencies predicting academic success years 

later (Jones et al., 2015). 

 

 

 



 

    

 38 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Several mechanisms have been proposed to explain 

this relationship. SEL may improve academic 

performance by enhancing executive functioning 

skills such as working memory, attention control, 

and cognitive flexibility (Diamond & Lee, 2011). 

Additionally, SEL programs often reduce problem 

behaviors and psychological distress that can 

interfere with learning processes (Greenberg et al., 

2017).  However, research also indicates significant 

variability in outcomes based on implementation 

quality, program characteristics, and contextual 

factors (Domitrovich et al., 2017). This underscores 

the importance of examining both if and how SEL 

programs work in specific contexts. 

2.3 SEL in the Indian Educational Context 

While SEL research has flourished internationally, 

studies specific to the Indian context remain limited. 

Existing research has primarily focused on urban 

settings or private schools, with few rigorous 

evaluations in rural or resource-constrained 

environments (Sharma, 2022). This represents a 

significant gap, as socio-cultural factors strongly 

influence both the implementation and effectiveness 

of SEL programs. 

The traditional Indian educational system has 

historically emphasized academic achievement over 

social-emotional development, though this 

paradigm is gradually shifting with the introduction 

of the National Education Policy 2020, which 

explicitly acknowledges the importance of social-

emotional competencies (Ministry of Education, 

2020). Small-scale studies in various Indian states 

have reported promising results from SEL 

interventions, including improved attendance, 

reduced behavioral problems, and enhanced 

academic engagement (Bhattacharjee, 2021; Singh 

& Kumar, 2022). However, these studies often lack 

methodological rigor or focus exclusively on short-

term outcomes without examining implementation 

processes. 

2.4 Contextual Challenges in Bihar 

 

 

 

 

 

Bihar presents unique challenges for educational 

interventions. With approximately 46% of its 

population below the age of 18 and a literacy rate 

of 63.82% (Census of India, 2022), the state faces 

significant pressure on its educational 

infrastructure. Teacher shortages, high student-

teacher ratios, inadequate facilities, and irregular 

attendance patterns create barriers to 

implementing novel educational approaches 

(NITI Aayog, 2023). Research by Kingdon (2020) 

identified social and emotional factors as 

significant contributors to educational 

underperformance in Bihar, including lack of self-

confidence, limited aspiration, poor self-

regulation, and inadequate social support. These 

findings suggest potential benefits from targeted 

SEL interventions but highlight the need for 

contextually adapted approaches. 

2.5 Research Gap 

This literature review reveals several important 

gaps that the present study addresses: 

1. Limited empirical evidence on SEL 

effectiveness in rural Indian contexts, 

particularly in resource-constrained 

settings like Bihar 

2. Insufficient understanding of 

implementation factors that influence SEL 

program outcomes in non-Western 

cultural contexts 

3. Need for mixed-methods approaches that 

examine both quantitative outcomes and 

qualitative implementation processes 

4. Lack of research on how SEL 

competencies mediate academic 

improvement in the Indian educational 

context 

By addressing these gaps, this study contributes to 

both theoretical understanding and practical 

applications of SEL in diverse educational 

settings. 
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Additionally, 32 teachers (18 from intervention schools, 14 from control schools) participated in the 

study. All teachers from intervention schools received specialized training in SEL implementation. 

3.3 Sampling Procedure  

A multi-stage sampling approach was employed. First, Samastipur district was purposively selected due 

to its representation of typical rural educational challenges in Bihar. Next, schools were randomly 

selected from a list of government secondary schools in the district, stratified by geographical location 

(north, south, east, west) to ensure representativeness. Within selected schools, all students from grades 

8 and 9 were invited to participate, with informed consent obtained from both students and their 

parents/guardians. The final sample size was determined based on power analysis (G*Power 3.1), which 

indicated that 180 students per group would provide 85% power to detect medium effect sizes (d = 0.3) 

at α = 0.05. The actual sample exceeded this minimum requirement, accounting for potential attrition. 
 

Characteristic 
Intervention Group 

(n = 214) 
Control Group (n = 198) Statistical Comparison 

Gender   χ² = 0.83, p = 0.36 

Female 116 (54.2%) 99 (50.0%)  

Male 98 (45.8%) 99 (50.0%)  

Grade   χ² = 0.49, p = 0.48 

Grade 8 109 (50.9%) 107 (54.0%)  

Grade 9 105 (49.1%) 91 (46.0%)  

Age (years)   t = 0.77, p = 0.44 

Mean (SD) 14.2 (0.8) 14.1 (0.7)  

Family Background   χ² = 1.21, p = 0.75 

Agricultural 127 (59.3%) 121 (61.1%)  

Wage labor 53 (24.8%) 48 (24.2%)  

Small business 26 (12.1%) 18 (9.1%)  

Other 8 (3.7%) 11 (5.6%)  

3. Methodology 

3.1 Research Design 

This study employed a mixed-methods approach with a quasi-experimental design to investigate 

the impact of SEL interventions on academic achievement. Eight government secondary schools in 

Samastipur district were selected and randomly assigned to either the intervention group (4 schools) 

or the control group (4 schools). The intervention was conducted over 16 weeks during the 2023-

2024 academic year. A convergent parallel mixed-methods design was utilized, wherein 

quantitative and qualitative data were collected concurrently, analysed separately, and then 

integrated during interpretation (Creswell & Plano Clark, 2018). This approach enabled robust 

triangulation and provided comprehensive insights into both outcomes and implementation 

processes.  

3.2 Participants 

The study included 412 students (214 in intervention group, 198 in control group) from grades 8 

and 9 (ages 13-15 years). Demographic characteristics of participants are presented in Table 1. 

Table 1: Demographic Characteristics of Participants 
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3.4 Intervention Description 

The SEL intervention was adapted from the CASEL 

framework but contextually modified for rural 

Indian settings through a collaborative process 

involving local educators, SEL experts, and cultural 

consultants. The program consisted of 32 structured 

sessions (twice weekly, 45 minutes each) 

implemented over 16 weeks. 

The intervention addressed five core competencies: 

1. Self-awareness: Activities focused on 

recognizing emotions, strengths, limitations, 

and developing a growth mindset 

2. Self-management: Techniques for 

emotional regulation, stress management, 

goal-setting, and study skills 

3. Social awareness: Exercises to develop 

empathy, perspective-taking, and cultural 

sensitivity 

4. Relationship skills: Communication 

strategies, conflict resolution, and 

collaborative learning approaches 

5. Responsible decision-making: Problem-

solving frameworks, ethical considerations, 

and academic decision-making 

Teachers from intervention schools received five 

days of intensive training before implementation 

and participated in bi-weekly reflection and support 

sessions throughout the intervention period. The 

program utilized culturally relevant narratives, 

activities, and examples, with materials presented in 

both Hindi and English. Control schools continued 

with their regular academic curriculum and 

extracurricular activities without specific SEL 

components. 

3.5 Data Collection Instruments 

3.5.1 Quantitative Measures 

 

 

 

 

Academic Achievement: Standardized subject 

tests in Mathematics, Science, and Language 

(Hindi) were administered pre- and post-

intervention. These assessments were developed 

based on the Bihar state curriculum with input 

from subject specialists and educational 

measurement experts. Cronbach's alpha reliability 

coefficients ranged from 0.82 to 0.88 across 

subjects. Scores were converted to standardized z-

scores to facilitate cross-subject comparisons. 

SEL Competencies: The Social-Emotional 

Competency Assessment (SECA), adapted and 

translated for the Indian context, measured 

students' self-reported SEL competencies. This 

40-item instrument used a 5-point Likert scale to 

assess the five core competencies. Confirmatory 

factor analysis supported the five-factor structure 

(CFI = 0.92, RMSEA = 0.06), and Cronbach's 

alpha reliability coefficients ranged from 0.78 to 

0.85 across subscales. 

Classroom Climate: The Classroom 

Environment Survey, completed by both teachers 

and students, assessed changes in classroom 

dynamics. This 25-item measure evaluated 

student engagement, behavioural management, 

social relationships, and learning atmosphere. 

Cronbach's alpha was 0.87 for the overall scale. 

3.5.2 Qualitative Methods 

Classroom Observations: Trained research 

assistants conducted 64 structured observations (8 

per school) using the Classroom Observation 

Protocol, which documented student engagement, 

teacher-student interactions, and implementation 

fidelity. 

Semi-structured Interviews: Individual 

interviews were conducted with all 18 teachers 

from intervention schools, focusing on 

implementation experiences, perceived impacts, 

challenges, and adaptations. 
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Focus Group Discussions: Eight focus groups (one 

per school) with 6-8 students each explored student 

experiences, perceived changes in themselves and 

classmates, and program feedback. 

Implementation Logs: Teachers maintained 

weekly logs documenting implementation activities, 

adaptations, challenges, and notable observations. 

3.6 Data Collection Procedures 

Baseline data collection occurred two weeks before 

intervention commencement (August 2023), and 

post-intervention assessment was conducted two weeks 

after program completion (January 2024). Research 

assistants who were blind to group assignment 

administered all quantitative assessments to minimize 

potential bias. 

Qualitative data collection was ongoing throughout the 

intervention period, with classroom observations 

conducted monthly and implementation logs completed 

weekly. Teacher interviews and student focus groups 

were conducted after intervention completion. All 

research procedures received ethical approval from the 

Institutional Review Board of the associated research 

institution, and the study adhered to ethical guidelines for 

research with minors, including informed consent, 

confidentiality, and right to withdraw.  

3.7 Data Analysis 

3.7.1 Quantitative Analysis 

Data were analyzed using SPSS (version 28.0). After 

preliminary screening for outliers and normality, the 

following analyses were conducted: 

1. Analysis of covariance (ANCOVA) comparing post-

intervention academic scores between intervention 

and control groups, controlling for pre-intervention 

scores 

2. Paired t-tests examining pre-post changes within each 

group 

3. Pearson correlation analyses between SEL 

competency development and academic improvement 

4. Multiple regression analysis to identify predictors of 

academic improvement 

5. Subgroup analyses examining differential effects by 

gender, prior achievement level, and grade 

 

 

 

 

3.7.2 Qualitative Analysis 

Qualitative data were analyzed using thematic 

analysis following Braun and Clarke's (2006) six-

phase approach: 

1. Familiarization with data through multiple 

readings 

2. Initial coding of meaningful segments 

3. Searching for themes across codes 

4. Reviewing themes for coherence and 

distinctiveness 

5. Defining and naming themes 

6. Producing the analysis with illustrative 

extracts 

NVivo 12 software facilitated the organization 

and analysis of qualitative data. To ensure 

trustworthiness, member checking, peer 

debriefing, and researcher triangulation 

techniques were employed. 

3.7.3 Integration of Findings 

Following separate analyses, quantitative and 

qualitative findings were integrated through a 

joint display approach (Guetterman et al., 2015), 

which systematically compared and connected 

results from both methods. This integration 

enabled comprehensive understanding of both 

outcomes and processes, identifying convergent 

findings, complementary insights, and potential 

contradictions. 

4. Results 

4.1 Impact on Academic Achievement 

4.1.1 Overall Academic Performance 

Analysis of covariance (ANCOVA) revealed 

statistically significant differences in post-

intervention academic performance between the 

intervention and control groups across all three 

subject areas, controlling for pre-intervention 

scores. Table 2 presents these findings 
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Table 2: Comparison of Post-Intervention Academic Scores (ANCOVA Results) 

 

Note: Adjusted means control for pre-intervention scores. SE = Standard Error. 

The intervention group demonstrated significantly higher post-intervention scores across all 

subjects, with the largest effect observed in Mathematics (partial η² = 0.095), followed by 

Science (partial η² = 0.075) and Language (partial η² = 0.058). The overall academic 

performance showed a moderate effect size (partial η² = 0.104). 

4.1.2 Pre-Post Changes Within Groups 

Paired t-tests examined changes from pre- to post-intervention within each group, revealing 

significant improvements in all subjects for the intervention group but mixed results for the 

control group (Table 3). 

Table 3: Pre-Post Changes in Academic Scores Within Groups 

 

While both groups showed some improvement, the magnitude of change was substantially 

larger for the intervention group across all subjects. The control group's improvements likely 

reflect normal academic progression over the semester. 

 

 

 

Subject 
Intervention 

(n=214) 
Control (n=198) 

F-

value 

p-

value 

Effect Size 

(partial η²) 

 Adjusted Mean 

(SE) 

Adjusted Mean 

(SE) 
   

Mathematics 68.42 (0.67) 62.18 (0.69) 42.78 <0.001 0.095 

Science 71.36 (0.65) 65.94 (0.67) 33.14 <0.001 0.075 

Language 74.87 (0.60) 70.52 (0.62) 25.21 <0.001 0.058 

Overall 71.55 (0.53) 66.21 (0.55) 47.36 <0.001 0.104 

Subject Intervention Group 

(n=214) 

  Control Group 

(n=198) 

  

 Pre Mean (SD) Post Mean 

(SD) 

p-

value 

Pre Mean (SD) Post Mean 

(SD) 

p-

value 

Mathematics 58.76 (12.41) 68.32 (11.85) <0.001 59.12 (11.98) 62.28 (12.36) 0.003 

Science 62.17 (11.74) 71.26 (10.93) <0.001 61.85 (12.08) 66.04 (11.75) <0.001 

Language 67.93 (10.58) 74.79 (9.82) <0.001 68.25 (10.16) 70.61 (10.47) 0.012 

Overall 62.95 (10.21) 71.46 (9.78) <0.001 63.07 (10.48) 66.31 (10.27) <0.001 
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4.1.3 Differential Effects by Prior Achievement 

Subgroup analysis revealed that the SEL intervention had differential effects based on students' 

prior achievement levels. Table 4 presents academic gains stratified by pre-intervention 

performance tertiles. 

Table 4: Academic Gains by Prior Achievement Level (Intervention Group) 

 

Students in the lowest tertile of prior achievement demonstrated the largest gains across all 

subjects, suggesting that the SEL intervention was particularly beneficial for academically 

vulnerable students. 

4.2 Development of SEL Competencies 

Pre-post comparisons of SEL competencies showed significant improvements in the 

intervention group across all five domains, while the control group showed no significant 

changes (Table 5). 

Table 5: Changes in SEL Competencies 

SEL Competency Intervention Group 

(n=214) 

  Control Group 

(n=198) 

  

 Pre Mean (SD) Post Mean 

(SD) 

p-

value 

Pre Mean (SD) Post Mean 

(SD) 

p-

value 

Self-awareness 3.12 (0.68) 3.87 (0.72) <0.001 3.15 (0.71) 3.21 (0.69) 0.278 

Self-management 2.98 (0.74) 3.76 (0.68) <0.001 3.01 (0.72) 3.08 (0.74) 0.182 

Social awareness 3.27 (0.65) 3.92 (0.63) <0.001 3.24 (0.67) 3.31 (0.68) 0.105 

Relationship skills 3.18 (0.71) 3.84 (0.65) <0.001 3.14 (0.69) 3.19 (0.71) 0.337 

Responsible decision-

making 

3.06 (0.73) 3.79 (0.67) <0.001 3.03 (0.70) 3.11 (0.72) 0.142 

Overall SEL 3.12 (0.59) 3.84 (0.54) <0.001 3.11 (0.58) 3.18 (0.60) 0.086 

 

Note: SEL competencies were measured on a 5-point scale (1=Not at all characteristic, 5=Very 

characteristic). 

Prior Achievement Level n Mathematics Science Language Overall 

  Mean Gain (SD) Mean Gain (SD) Mean Gain (SD) Mean Gain (SD) 

Low Tertile 72 12.86 (6.32) 11.75 (5.84) 9.42 (5.18) 11.34 (4.78) 

Middle Tertile 71 9.18 (4.87) 8.64 (4.93) 6.31 (4.25) 8.04 (3.97) 

High Tertile 71 6.37 (4.12) 7.11 (4.06) 4.87 (3.89) 6.12 (3.42) 

F-value  28.76 17.93 19.28 31.47 

p-value  <0.001 <0.001 <0.001 <0.001 
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4.3 Relationship Between SEL Development and Academic Improvement 
Pearson correlation analyses revealed significant positive associations between SEL 

competency development and academic improvement. Table 6 presents correlation coefficients 

between changes in SEL domains and academic gains. 
Table 6: Correlations Between SEL Development and Academic Gains (Intervention Group) 

 

 

SEL Competency Change Mathematics 

Gain 

Science 

Gain 

Language 

Gain 

Overall Academic 

Gain 

Self-awareness 0.41*** 0.45*** 0.52*** 0.51*** 

Self-management 0.56*** 0.49*** 0.50*** 0.58*** 

Social awareness 0.33*** 0.38*** 0.47*** 0.43*** 

Relationship skills 0.37*** 0.42*** 0.51*** 0.48*** 

Responsible decision-

making 

0.47*** 0.44*** 0.46*** 0.50*** 

Overall SEL change 0.55*** 0.56*** 0.63*** 0.68*** 

Note: *** p < 0.001 

Self-management showed the strongest correlation with Mathematics gains (r = 0.56), while 

Self-awareness and Relationship skills demonstrated stronger associations with Language 

gains (r = 0.52 and r = 0.51, respectively). Overall SEL development strongly correlated with 

overall academic improvement (r = 0.68). 

Multiple regression analysis identified self-management (β = 0.31, p < 0.001) and self-

awareness (β = 0.24, p < 0.001) as the strongest predictors of academic gains, collectively 

explaining 46% of variance in overall academic improvement. 

4.4 Qualitative Findings 
Thematic analysis of qualitative data yielded four major themes related to the impact and 

implementation of the SEL program. 

4.4.1 Enhanced Classroom Environment 

Both teachers and students reported significant improvements in classroom climate following 

the SEL intervention. Observations confirmed reduced disruptions and increased student 

engagement. 

"The classroom feels completely different now. Students listen better, participate more, and 

show respect for each other's opinions. The noise level has decreased, but the engagement has 

increased." (Teacher 7, Intervention School 2) 

Focus group discussions revealed that students felt safer expressing themselves: 

"Earlier I was afraid to ask questions because others would laugh. Now I feel comfortable 

asking when I don't understand something because we learned to respect each other." (Female 

Student, Grade 9, Intervention School 3) 

Classroom observation data indicated a 47% reduction in behavioral disruptions and a 38% 

increase in active participation compared to baseline measures. 
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4.4.2 Improved Learning Strategies 

The development of self-management skills 

translated into better learning approaches. Students 

reported adopting more effective study strategies: 

"I used to get frustrated when I couldn't solve math 

problems and would give up. Now I use the calming 

techniques we learned and break difficult problems 

into smaller parts. My marks have improved because 

I don't give up so easily." (Male Student, Grade 8, 

Intervention School 1) Teachers noticed 

improvements in students' ability to organize work, 

maintain focus, and persist through challenges: 

"Students are showing remarkable improvement in 

completing assignments on time. They're using the 

goal-setting and planning strategies we practiced, 

and I can see they're developing better study habits." 

(Teacher 12, Intervention School 4) 

4.4.3 Strengthened Relationships and 

Communication 

The development of social awareness and 

relationship skills fostered a more collaborative 

learning environment: 

"Group work has become much more productive. 

Before, the same few students would dominate 

while others barely participated. Now they have 

learned to listen to each other and build on each 

other's ideas." (Teacher 3, Intervention School 1) 

Students highlighted improved peer relationships as 

contributing to their learning:"We formed study 

groups after school where we help each other 

understand difficult concepts. This started after we 

did the SEL activities on teamwork. It helps me 

understand subjects better when my friends explain 

things in their own words." (Female Student, Grade 

9, Intervention School 2) 
4.4.4 Implementation Challenges and Adaptations 

Despite positive outcomes, teachers identified several 

implementation challenges: 

3. Time constraints: Balancing SEL instruction with 

academic curriculum requirements 

4. Language barriers: Some concepts required 

contextual translation beyond literal language 

conversion 

 

1. Initial resistance: Both from students 

unfamiliar with participatory learning and 

from some parents concerned about 

academic time allocation 

2. Resource limitations: Inadequate 

materials and physical space for certain 

activities 

Teachers developed various adaptations to address these 
challenges: 

"I integrated SEL concepts into regular subject 

teaching rather than treating them as separate lessons. 

For example, while teaching literature, we would 

practice perspective-taking and empathy by discussing 

characters' emotions and motivations." (Teacher 9, 

Intervention School 3) 

The most successful implementations occurred when 

teachers received consistent support from school 

leadership and had opportunities for collaborative 

planning with colleagues. 

4.5 Integration of Quantitative and Qualitative 
Findings 
Integration of quantitative and qualitative results 

revealed several complementary findings: 

1.The stronger correlation between SEL development 
and Language gains compared to Mathematics was explained by 

qualitative data indicating that improved classroom 

communication and confidence in expression particularly 

benefited language learning 

2. The greater academic gains among previously low-achieving 

students aligned with teacher observations that these students 

benefited most from improved self-confidence and emotional 

regulation. 

3.Qualitative data provided explanatory mechanisms 
for the quantitative correlations, suggesting that SEL 
competencies influenced academic performance 
through multiple pathways: 
Enhanced attention and concentration through 
improved self-regulation 
Increased academic engagement through greater self-
confidence 
More effective collaboration through improved social 
skills 
4 Implementation quality emerged as a critical 
moderating factor, with stronger outcomes observed 
in classrooms where teachers demonstrated higher 
fidelity to the program while making culturally 
appropriate adaptations. 
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5. Discussion 
5.1 Impact on Academic Achievement 
The findings demonstrate that the SEL intervention 

had a significant positive impact on academic 

achievement across all measured subject areas, 

supporting the first hypothesis. The observed effect 

sizes (partial η² ranging from 0.058 to 0.104) are 

comparable to those reported in meta-analyses of 

SEL interventions in other contexts (Durlak et al., 

2011; Taylor et al., 2017), suggesting that properly 

implemented SEL programs can be similarly 

effective in resource-constrained rural Indian 

settings. 

The differential impact across achievement levels, 

with the largest gains observed among previously 

low-achieving students, aligns with findings from 

Bierman et al. (2010) and Jones et al. (2015), who 

reported that SEL interventions often have the most 

substantial benefits for academically vulnerable 

students. This pattern may reflect the particular 

importance of self-regulation and social support for 

students facing academic challenges. 

The significant impacts across subject areas indicate 

that SEL competencies have broad relevance for 

academic learning, though the mechanisms may 

differ by subject. The stronger effects in 

Mathematics compared to Language partially 

contradict the second hypothesis, which anticipated 

larger gains in language-based subjects. This 

unexpected finding may reflect the particular 

importance of self-management skills (e.g., 

persistence, organized approach) for mathematical 

learning in this context, where rote memorization 

often predominates over conceptual understanding. 

5.2 Mechanisms of Impact 

The strong positive correlations between SEL 

competency development and academic gains 

support the mediational role of social-emotional 

skills in academic achievement. The finding that 

self-management emerged as the strongest predictor 

of academic improvement aligns with research by 

Duckworth and Seligman (2005), who identified 

self-discipline as a stronger predictor of academic 

performance than IQ. 

The qualitative findings extend understanding of 

these mechanisms by identifying specific pathways 

through which SEL competencies facilitated 

1. Cognitive pathway: Improved self-

regulation enhanced students' ability to 

maintain attention, manage distractions, 

and engage in deliberate practice 

2. Motivational pathway: Greater self-

awareness and goal-setting skills 

increased academic motivation and 

persistence 

3. Interpersonal pathway: Enhanced 

relationship skills and social awareness 

facilitated more effective peer 

collaboration and teacher-student 

interactions 

4. Emotional pathway: Improved emotional 

regulation reduced stress and negative 

emotions that typically interfere with 

learning processes 

These pathways align with McKown's (2017) 

integrated model of SEL impact, which proposes 

that social-emotional competencies influence 

academic outcomes through multiple 

interconnected processes. The present findings 

extend this model by highlighting the cultural 

specificity of certain pathways, particularly the 

heightened importance of the interpersonal 

pathway in the collectivist cultural context of rural 

Bihar. 

5.3 Implementation Factors 

The qualitative findings identified several critical 

factors that influenced implementation 

effectiveness, consistent with the implementation 

science literature on educational interventions 

(Durlak & DuPre, 2008; Domitrovich et al., 

2017). 

Teacher training quality emerged as a particularly 

salient factor, with teachers reporting that ongoing 

support and opportunities for collaborative 

reflection were more valuable than initial training 

alone. This aligns with findings from Jennings and 

Greenberg's (2009) research emphasizing the 

importance of teacher social-emotional 

competence and continuous professional 

development for effective SEL implementation. 
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Cultural adaptation was essential for program 

success, extending beyond mere translation to 

include contextual modification of activities, 

examples, and metaphors. This finding supports 

Hecht and Shin's (2015) argument that SEL 

programs must be culturally responsive to be 

effective, particularly when implemented in non-

Western contexts. The adaptations developed by 

teachers in this study—such as incorporating local 

narratives and addressing context-specific 

challenges—provide valuable insights for future 

SEL implementation in similar settings. 

The challenges identified, including time constraints 

and resource limitations, are consistent with barriers 

reported in other resource-constrained educational 

settings (Sharma, 2022). However, the successful 

adaptations documented in this study demonstrate 

that these barriers can be overcome through flexible 

implementation approaches that integrate SEL 

concepts into existing curricular activities rather 

than treating them as separate add-ons. 

5.4 Theoretical Implications 
This study contributes to SEL theory in several 

ways. First, it provides empirical support for the 

cross-cultural applicability of the CASEL 

framework, demonstrating that the five core 

competencies are relevant in the Indian educational 

context when appropriately adapted. Second, it 

extends understanding of the mechanisms linking 

SEL development to academic achievement, 

particularly in collectivist cultural contexts where 

interpersonal dimensions may have heightened 

importance. 

The findings also highlight the need for more 

nuanced theoretical models that account for cultural 

and contextual variations in SEL processes. While 

the core competencies appear universally relevant, 

the specific manifestations, relative importance, and 

developmental pathways may vary considerably 

across cultural contexts. For example, the concept of 

self-awareness in this study incorporated greater 

emphasis on awareness of one's responsibilities to 

the collective than is typically emphasized in 

Western SEL frameworks. 

 

  5 Practical Implications 

  The findings have several important implications 

for educational practice in Bihar and similar 

contexts: 

1. SEL integration: The results provide 

empirical support for integrating structured 

SEL components into educational curricula 

in rural Indian schools, aligning with the 

National Education Policy 2020's emphasis 

on holistic development. 

2. Teacher preparation: Pre-service and in-

service teacher education should incorporate 

SEL concepts and pedagogical approaches, 

emphasizing both teachers' own social-

emotional competencies and their capacity 

to foster these skills in students. 

3. Cultural adaptation: Rather than directly 

importing SEL programs developed in 

Western contexts, educational interventions 

should be collaboratively adapted with local 

educators to ensure cultural relevance and 

contextual appropriateness. 

4. Resource efficiency: In resource-

constrained settings, SEL can be effectively 

implemented through integration into 

existing subjects rather than requiring 

extensive additional materials or dedicated 

time blocks. 

5. Targeting underperforming students: 

Given the particularly strong benefits 

observed for previously low-achieving 

students, SEL approaches may represent an 

effective strategy for addressing 

achievement gaps in rural Indian schools. 
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5.6 Limitations and Future Research 

Several limitations should be considered when 

interpreting these findings. First, the quasi-experimental 

design, while robust, cannot completely rule out the 

influence of unobserved variables. Second, the 16-week 

intervention period provides limited insight into long-

term sustainability of effects. Third, self-report measures 

of SEL competencies may be subject to social desirability 

bias, though triangulation with observational data 

strengthens confidence in these findings. 

Future research should address these limitations 
through longitudinal designs examining the persistence 
of effects over time, experimental studies with random 
assignment at the individual level, and development of 
more objective SEL assessment tools appropriate for the 
Indian context. Additionally, research should explore the 
potential of technology-enhanced SEL delivery to 
address resource constraints and the effectiveness of 
differentiated SEL approaches for various student 
subgroups. 
Particularly valuable would be studies examining how 
specific cultural values and practices in different Indian 
communities influence both the implementation and 
outcomes of SEL programs. Given India's immense 
cultural diversity, findings from one region cannot be 
uncritically generalized to others without careful 
consideration of contextual factors. 

. Conclusion 
This study demonstrates that a contextually adapted SEL 
intervention can significantly improve academic 
achievement among secondary school students in rural 
Bihar. The findings support both research hypotheses, 
showing that (1) students participating in the SEL 
intervention demonstrated significant improvements in 
academic achievement across core subjects compared 
to the control group, and (2) development of social-
emotional competencies positively correlated with 
academic improvement, though with unexpected 
variations across subject areas. 

The mixed-methods approach provided comprehensive 
insights into both outcomes and processes, identifying 
critical implementation factors and illuminating the 
mechanisms through which SEL competencies 
influenced academic performance. The particularly 
strong benefits observed for previously low-achieving 
students suggest that SEL interventions may represent 
an effective strategy for addressing educational 
disparities in resource-constrained settings. 
 

These findings contribute to the growing international 
evidence base supporting SEL while addressing 
important gaps in understanding how such programs 
function in non-Western, resource-constrained 
contexts. For educational policymakers and 
practitioners in Bihar and similar regions, this research 
provides empirically grounded guidance for 
implementing SEL approaches that can enhance both 
academic outcomes and holistic student development. 
As India continues to reform its educational system 
through initiatives like the National Education Policy 
2020, the integration of evidence-based SEL approaches 
represents a promising strategy for addressing 
persistent challenges in educational quality and equity. 
By fostering students' social-emotional competencies 
alongside academic skills, schools can better prepare 
young people for success not only in academics but in 
their broader lives and communities. 
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';ke fd'kksj flag 

lgk;d izk/;kid 

  

 

ijh{kk f'k{k.k&çfØ;k dk vfHkUu vax gSA ;g f'k{k.k dk lkèku gSA fdUrq nqHkkZX;o'k vkt ds okrkoj.k esa ijh{kk gh 

f'k{k.k dk mís'; cu x;h gSA fo|kFkÊ ijh{kk mÙkh.kZ djus gsrq vè;;u djrs gSaA f'k{kd Hkh Nk=k sa dks ijh{kk mÙkh.kZ 

djkus ds mís'; ls i<+krs gSa A lEiw.kZ f'k{k.k&çfØ;k ijh{kksUeq[k cudj jg x;h gSA lgh f'k{k.k ds fy;s ijh{kk dks 

f'k{k.k dk lkèku ekudj pyuk vko';d gSA ijh{kk ds ekè;e ls Nk= }kjk vftZr Kku ds Lrj dk ekiu gksrk gS 

ftlls Nk= dks viuh fLFkfr dk Kku gks tkrk gS vkSj rnuqlkj og vius vè;;u ,oa vH;kl dh xfr vkSj i)fr esa 

lqèkkj yk ldrk gSA f'k{kd dks Hkh ijh{kk ds ekè;e ls vius Nk=ksa dh fLFkfr Kkr gks tkrh gS vkSj og viuh 

f'k{k.k&i)fr esa lqèkkj yk ldrk gS rFkk vko';drkuqlkj Nk=ksa dh O;fä'k: lgk;rk Hkh dj ldrk gSA vr% ijh{kk 

dk f'k{k.k&çfØ;k esa egÙoiw.kZ LFkku gSA  

fofHkUu çdkj dh ijh{kkvksa }kjk Nk= dh fo}rk dk] mldh fØ;k'kfä dk] mldh lkekU; ;ksX;rk dk] mldh esèkk&'kfä 

dk] Lef̀r dk] cqf)dkS'ky dk vkSj mldh okDpkrqjh dk ijh{k.k fd;k tkrk gSA Nk= dh cqf) vkSj miyfCèk dk ijh{k.k 

djus ds fy;s vusd çdkj ds cká ijh{k.k ¼v‚CtsfDVo VsLV½ çpfyr gSa] ftuds ekè;e ls dsoy vè;kid gh ugha 

vfirq Nk= Hkh viuh çxfr] miyfCèk vkSj vftZr Kku dk mfpr ijh{k.k dj ldrs gSaA  

ewY;kadu dk {ks=  

ewY;kadu çfØ;k dk {ks= O;kid gSA ijh{kk Hkh ewY;kadu çfØ;k dk ,d Hkkx gSA orZeku f'k{kk'kkfL=;ksa dk f'k{k.k esa 

ewY;kadu çfØ;k dks viukus ij vfèkd cy gSA ;g lHkh dk vuqHko gS fd dkxt & isfUly ds ekè;e ls tks ijh{k.k 

fd;s tkrs gSa] muds }kjk Nk=ksa dh f'k{kk&lEcUèkh mUufr vkSj O;ogkj ds cgqr lhfer Hkkx dk ekiu gksrk gSA blhfy;s 

cká ijh{k.k dks egÙo fn;k x;k gSA fdUrq lkFk gh Nk= ds lokZaxh.k vfHkys[k] O;fäxr vè;;u] lk{kkRdkj] 

d{kk&fooj.k vkfn ds ekè;e ls mlds O;ogkj ,oa çxfr dk ewY;kadu djus dh i)fr çpfyr gqbZ] tks 'kSf{kd çfØ;k 

,oa mlds mís'; dh çkfIr esa lgk;d fl) gqbZ gSA  

ewY;kadu dk çeq[k y{; ;g ns[kuk gS fd ikBîØeksa ds fuèkkZfjr mís';ksa dh fdl lhek rd çkfIr gqbZ gSA ;g çfØ;k 

LoHkkor% 'kSf{kd vuqHkoksa vkSj f'k{k.k dh mu fofèk;ksa ls lEc) gS tks KkuktZu dh çfØ;k esa ç;qä dh x;h gksaA 

ewY;kadu çfØ;k ls Nk=ksa dks vè;;u ds fy;s ekxZn'kZu ,oa çsj.kk çkIr gksrh gS ,oa 'kfä;ksa vkSj nqcZyrkvksa dk Kku 

gksrk gSA 

Lo&ewY;kadu  

f'k{kd f'k{k.k&çfØ;k ds ekè;e ls fuèkkZfjr ikBîØe dks viukdj 'kSf{kd mís';ksa dh çkfIr gsrq ç;kl djrk gSA mls 

fujUrj Lo&ewY;kadu djrs jguk pkfg, fd ikBîØe dk tks la;kstu fd;k x;k gS og mfpr gS ;k ugha vkSj mldh 

ç—fr ds vuqlkj Nk=ksa dh visf{kr çxfr gks jgh gS ;k ughaA ;fn ugha gks jgh gS rks ikBîØe ds :i esa mlds 

la;kstu vkSj ç;ksx esa D;k ifjorZu visf{kr vkSj okaNuh; gSa\ lkFk gh f'k{kd dks vius f'k{k.k dh i)fr dk Hkh 

ewY;kadu djrs jguk pkfg, fd og mfpr gS ;k ugha] rFkk vko';drkuqlkj mlesa Hkh lqèkkj ;k ifjorZu djuk pkfg,A 

f'k{kd dk ;g Hkh drZO; gS fd og bl çdkj dh ifjfLFkfr mRiUu djs vkSj ,slh O;oLFkk djs fd Lo;a Nk= Hkh viuh 

çxfr vkSj ckSf)d fodkl dh xfr dk Lo;a ewY;kadu dj ldsaA f'k{kk ds {ks= esa bl LoewY;kadu dh O;oLFkk dks 

vR;fèkd egÙo çnku fd;k tk jgk gSA thou dh çR;sd fØ;k dk] fo'ks"kr: KkuktZu&Øe dk ewY;kadu djrs jguk 

pkfg,] ftlls ,d vksj ;g Kkr gksrk pys fd gekjh fdruh çxfr gks jgh gS vkSj nwljh vksj çxfr vkSj nwljh vksj 

çxfr esa ckèkd fl) gksus okys rÙoksa dk fujkdj.k djds rnuqlkj ikBîØe esa vFkok & f'k{k.k ;kstuk esa mfpr 

ifjorZu fd;k tk ldsA  

ewY;kadu lokZaxh.k ,oa lrr çfØ;k  

ewY;kadu dh çfØ;k ,slh viuk;h tk;s ftlls f'k{k.k ds lHkh mís';ksa dh çkfIr dh fn'kk esa gqbZ çxfr dk Kku gks 

ldsA  

f'k{kk dk mís'; ckyd dk lokZaxh.k & vFkkZr~ 'kkjhfjd] O;kolkf;d] ekufld] uSfrd ,oa vkè;kfRed fodkl ekuk x;k 

gSA vr% ewY;kadu dh çfØ;k ,slh viuk;h tk; ftlls O;fäRo ds bu lHkh i{kksa ds fodkl dk ewY;kadu gksrk pysA 

f'k{kd çk;% ekufld fodkl ds ewY;kadu rd gh viuk ç;kl lhfer dj nsrs gSa rFkk vU; i{kksa dh mis{kk dj nsrs 
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gSaA blds ifj.kkeLo:i ckyd dk lokZaxh.k fodkl misf{kr jgrk gSA vr% f'k{kk ds mís';ksa dh çkfIr gsrq f'k{kd dks 

lokZaxh.k ewY;kadu djrs jguk pkfg,A  

nwljh ckr] tks lokZaxh.k ewY;kadu ds fy;s vko';d gS] og gS ikBî fo"k; ds f'k{k.k ds lHkh mís';ksa dh çkfIr gqbZ gS 

;k ugha] bldk ewY;kadu djuk A ikBî fo"k; ds rF;ksa ls lEcfUèkr tkudkjh Nk= dks gqbZ ;k ugha] ikBî fo"k; ds 

ewy fl)kUr ;k rÙo dks mlus le>k gS ;k ugha] visf{kr dq'kyrkvksa dk fodkl] Kku dk ç;ksx dj ikuk mls vk;k 

gS ;k ugha rFkk mldh vfHkòfÙk dk fodkl ,oa Lokè;k; ds {ks= esa Nk= us D;k miyfCèk dh gS] f'k{k.k ds bu leLr 

inksa dk ewY;kadu djuk lQy f'k{k.k ds fy;s vifjgk;Z gSA  

ewY;kadu f'k{k.k&çfØ;k dk vfHkUu vax gS] vr% çR;sd {ks= esa Nk=ksa dh çxfr dk lrr ewY;kadu gksrs jguk pkfg,A 

Nk=ksa dks Kku&çkfIr ds ckn ;Fkk'kh?kz Kku dk ifj.kke feyuk pkfg,A mUgsa Kkr gksuk pkfg, fd mUgksaus D;k lh[kk 

gS vkSj fdruk lh[kk gS rFkk fdruh vPNh rjg lh[kk gSA vè;kid dks Hkh viuh f'k{k.k&çfØ;k dk ewY;kadu çR;sd 

f'k{k.k bdkbZ lekIr gksus ds i'pkr~ djuk pkfg,] rHkh og viuh f'k{k.k&çfØ;k ds lEcUèk esa visf{kr fopkj dj 

ldsxkA okf"kZd] vFkkZr~ dsoy fu;fer dkykofèk;ksa ij vèkZokf"kZd ;k ekfld ewY;kadu djus ls ewY;kadu dk lgh 

mi;ksx ugha gks ldrkA vr% ewY;kadu f'k{k.k ds lkFk&lkFk lrr çfØ;k ds :i esa pyrs jguk pkfg,A vusd 

f'k{kkfonksa us f'k{k.k ds inksa esa ewY;kadu dks Hkh ,d in ds :i esa ekuk gSA  

ewY;kadu dh i)fr  

 

1- fyf[kr ijh{kk }kjk ewY;kadu djukA blds fy;s fucUèkkRed] y?kq fucUèkkRed rFkk fofoèk çdkj ds oLrqfu"B ijh{k.k 

çpfyr gSaA 

 

2- Nk= }kjk fd;s x;s l`tukRed dk;Z ;k mRiknd dk;Z dk fo'ys"k.k djds ewY;kadu djuk A  

 

3- d{kk esa ç'ukoyh }kjk vFkok fopkj&eaFku djds ewY;kadu djuk A 

4- Nk= ds O;ogkj dk fujh{k.k djds ewY;kadu djuk A O;ogkj dk fujh{k.k vukSipkfjd <ax ls Hkh fd;k tkrk gS 

vkSj fdlh fof'k"V O;ogkj ds fy;s fo'ks"k ifjfLFkfr dk ;kstukc) fuekZ.k djds O;ofLFkr fujh{k.k Hkh fd;k tkrk gSA  

5- ikjLifjd fopkj&foe'kZ }kjk ,oa O;fär: vFkok lewg esa lk{kkRdkj ds }kjk ewY;kadu djuk A  

vkn'kZ ewY;kadu&i)fr dh fo'ks"krk,¡  

ewY;kadu dh i)fr dks mi;ksxh cukus ds fy;s mlesa fuEufyf[kr fo'ks"krkvksa dk gksuk vko';d gS &  

 

1- ewY;kadu fuf'pr mís';ksa dh çkfIr ds foÜoluh; vkSj Bksl çek.k nsus okyk gksuk pkfg,A  

2- mls Øe'k: dbZ mís';ksa vkSj fQj lEiw.kZ ikBîØe dks viuh lhek esa ysus okyk gksuk pkfg,A  

3- ;g ckr egÙoiw.kZ gS fd fo|kFkÊ ewY;kadu ds çfr xyr –f"Vdks.k viukus dh vis{kk mls viuh miyfCèk;ksa esa lqèkkj 

dk lkèku le>dj lgh :i esa xzg.k djsA ikBîØe ds lHkh fo"k;ksa esa ,d gh le; mÙkh.kZ gksus ij cy nsus vkSj 

vuqÙkh.kZ gksus ds Hk; ds dkj.k - cgqr ls fo|kFkÊ vlUrqfyr gks tkrs gSa vkSj mudk fodkl vo#) gks tkrk gSA vr% 

ewY;kadu esa ypd gksuh pkfg,A ewY;kadu dh fofèk ,slh gksuh pkfg, fd fo|kFkÊ d.BLFk djus dh çof̀Ùk u viuk;s 

vkSj vius Kku dk mi;ksx uohu ifjfLFkfr;ksa ,oa leL;kvksa ds lekèkku <w¡<us esa dj ldsA Nk= rc rd vkykspukRed 

fpUru] ltZukRedrk vkSj ewY;kRed fu.kZ; tSlh Kku dh mPp lhekvksa rd igq¡pus ds fy;s ç;kl ugha djsaxs] tc 

rd fd Kku dks mi;qä vuqHkoksa ls fodflr djus vkSj mldk mfpr ewY;kadu djus dh O;oLFkk ugha dh tk;sxhA 

tgk¡ fo|ky;ksa esa dsoy 'kq"d 'kSf{kd vuqHko fn;s tkrs gSa ;k ewY;kadu dh fofèk jVus dh çòfÙk dks çksRlkfgr djrh gS] 

ogk¡ leLr 'kSf{kd mís'; fujFkZd gks tkrs gSaA 

4- çkFkfed Lrj ij ckyd NksVs vkSj dksey gksrs gSaA bl Lrj ij mu ij ewY;kadu dh dksbZ ypdghu ç.kkyh ykxw 

ugha dh tk ldrhA vr: ewY;kadu f'k{k.k&çfØ;k esa gh lfUufgr gksuk pkfg,A çR;sd Nk= dk yxkrkj çxfr dk 

ys[kk j[kus dh ç.kkyh dk fodkl fd;k tkuk pkfg,A bldk vkèkkj fujh{k.k vkSj ekSf[kd ijh{kk,¡ gksuh pkfg, A 

çksUufr dk vkèkkj o"kZ ds vUr esa yh tkus okyh ijh{kk ugha gksuh pkfg,A lEiw.kZ l= esa çxfr ds ys[ks ds vkèkkj ij 

gh ckyd dks vxyh d{kk esa p<+kuk pkfg,A dqN f'k{kk'kkfL=;ksa dk er gS fd çkFkfed Lrj ij lkekU;r% lHkh Nk=ksa 

dks vxyh d{kk esa p<+k nsuk pkfg,A orZeku esa dsUæh; ekè;fed f'k{kk cksMZ rFkk vusd jkT; ljdkjksa us ,slh gh 
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O;oLFkk ykxw dj j[kh gSA fQj Hkh mu Nk=ksa ij fo'ks"k è;ku nsus dh O;oLFkk djuh pkfg, tks lUrks"ktud çxfr ugha 

djrsA  

5- çR;sd {ks= esa fo|kfFkZ;ksa dh çxfr dk lrr ewY;kadu ,d fu;fer dk;Z&i)fr ij vkèkkfjr gksuk pkfg,A ekè;fed 

,oa vkxs ds Lrj ds fo|kfFkZ;ksa dh fofHkUu fo"k;ksa esa çxfr ds ewY;kadu ds fy;s fyf[kr ijh{kk,¡ Hkh gksuh pkfg, fdUrq 

ijh{k.k dh fofèk dsoy fucUèkkRed ijh{kkvksa dh gh ugha gksuh pkfg,A mlds fy, fofHkUu vyx&vyx i)fr;k¡ viukuh 

pkfg,A çk;ksfxd ijh{kk,¡ gksuh pkfg,A fujh{k.k] tk¡p lwfp;k¡] ekSf[kd ijh{kk,¡] fo|kfFkZ;ksa }kjk oLrqvksa dk ewY;kadu 

Hkh bl ijh{k.k ds vfrfjä lkèkuksa vkSj fofèk;ksa ds :i esa ç;ksx djus pkfg,A ;fn vko';d gks rks okf"kZd ijh{kk Hkh 

yh tk ldrh gS] fdUrq o"kZ esa fd;s x;s vU; ewY;kaduksa dh rqyuk esa bl ij vfèkd cy ugha nsuk pkfg,A okLro esa 

fdlh Hkh ijh{kk esa dksbZ mÙkh.kZ vFkok vuqÙkh.kZ ugha gksuk pkfg,A muds Lrj dks lwfpr djus okys v{kjksa ¼d] [k] x] 

?k] ³½ dk ç;ksx fd;k tk ldrk gSA bl ewY;kadu dk vkxkeh f'k{kk esa mi;ksx egÙoiw.kZ gS A fo|kfFkZ;ksa dks mudh 

ijh{k.k dh x;h mÙkj&iqfLrdk,¡ ykSVkdj mudh v'kqf);ksa ij ckrphr djuh pkfg, rFkk mUgsa vkSj vPNs <ax ls dk;Z 

dj ldus ds fy;s ekxZn'kZu nsuk pkfg,A ;fn dksbZ fo|kFkÊ vius fdlh ewY;kadu esa viuk Lrj lqèkkjuk pkgrk gS rks 

mls ml fo"k; esa iqu% ijh{kk nsus dk volj fn;k tkuk pkfg,A  

6- çR;sd fo"k; esa fo|ky; }kjk fd;s x;s lapf;r ewY;kadu dk vfHkys[k ¼fjdkMZ½ cuk;k tkuk pkfg, vkSj bl çdkj 

ds ewY;kadu esa Nk= dh leLr xfrfofèk;ksa dh çxfr dk ys[kk gksuk pkfg, rFkk fo|ky; NksM+us ds le; ;g ys[kk 

fo|kFkÊ dks çek.k&i= ds :i esa nsuk pkfg,A  

fu"d"kZ 

;g vR;ar nqHkkZX; dk fo"k; gksrk gS fd dgha&dgha ewY;kadu vkSj ijh{kk dh çfØ;k esa ,sls yksx ] laLFkk] O;fä Hkh tqM+s 

gksrs gSa ftudk ijh{kk ds i ;k ,Xtkfeus'ku ds , ls dksbZ lkjksdkj ugha gksrk ,sls esa muds }kjk vko';d fn'kk funZs'k 

fQtwy Vkbi ds fn, tkrs gSa ftudk vuqikyu okLrfod èkjkry ij dj ikuk furkar vlaHko gksrk gSA ewY;kadu dk 

ç;ksx ikBîØe ds fodkl ds lEcUèk esa eq[;r% mi;ksxh gksrk gSA fdlh ,d voLFkk ds ckydksa dks ysdj mudk 

ewY;kadu djus ij gh ;g fuf'pr djuk lEHko gks ikrk gS fd veqd voLFkk ds ckydksa dks dkSu ls fo"k;] fdl lhek 

rd] fdl i)fr ls fl[kk;s tk;saA vr% ewY;kadu dk f'k{k.k&çfØ;k esa lrr ç;ksx furkUr vko';d gSA bldk fujUrj 

ç;ksx djrs jgus ls ikBîØe esa uohu fo"k; tksM+us] iqjkus fo"k; de djus] ?kVkus ;k c<+kus dk fu;kstu Hkh fd;k tk 

ldrk gSA vr% f'k{kd dks fuèkkZfjr ikBîØe dk nkl u cudj mls bl çdkj fu;ksftr djrs jguk pkfg, fd O;kid 

:i ls Nk=ksa dk fgr vkSj mudk lokZaxh.k fodkl gks] ftldk vuqHko vkSj ewY;kadu Lo;a Nk= Hkh dj ldsa vkSj 

vfHkHkkod HkhA 
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Abstract - 

Outcome-Based Learning (OBL) has emerged as a powerful educational approach that prioritizes what 

learners are expected to achieve by the end of a learning experience. Unlike traditional models that 

emphasize content delivery and rote memorization, OBL focuses on clearly defined learning outcomes 

that align with real-world skills and competencies. This learner-centered model emphasizes measurable 

goals, active participation, continuous assessment, and reflective learning, thereby ensuring that 

education is both purposeful and applicable beyond the classroom. 

This article explores the vital role OBL plays in shaping student development—academically, 

professionally, and personally. By outlining specific objectives at the outset of instruction, students are 

encouraged to take greater responsibility for their learning, set meaningful goals, and track their own 

progress. Assessments under OBL frameworks are diverse and include formative tools, rubrics, projects, 

and self-assessments, all designed to gauge not only knowledge acquisition but also skill application 

and critical thinking. 

Furthermore, OBL supports holistic development by integrating emotional intelligence, collaboration, 

ethical reasoning, and lifelong learning skills into educational experiences. It prepares students to meet 

global challenges with adaptability, problem-solving capabilities, and responsible citizenship. While 

implementation requires structural and pedagogical reforms, the long-term benefits of OBL in 

enhancing education quality and relevance are substantial. 

The article concludes that assessing student success through the lens of outcome-based learning is 

essential in today’s dynamic world. It ensures that learners are not just evaluated by test scores but are 

equipped with the knowledge, skills, and attitudes necessary to thrive in complex and competitive 

environments. 

Keywords: Outcome-Based Learning, Learning Outcomes, Skill-Based Education, Holistic 

Development, Education Reform, Competency-Based Learning, Academic Success. 

Introduction - 

In recent decades, the landscape of education has undergone a significant transformation, with a 

growing emphasis on not just the process of teaching, but more critically, on the outcomes of learning. 

This shift from traditional teacher-centered models to student-centric approaches has paved the way for 

the adoption of Outcome-Based Learning (OBL), a pedagogical framework that focuses on clearly 

defined goals and measurable achievements. The core philosophy of OBL is simple yet profound: what 

matters most in education is not what is taught, but what the learner is able to demonstrate as a result 

of the learning experience. 

Traditional education systems have long emphasized the accumulation of theoretical knowledge, often 

assessed through standardized examinations that prioritize memorization over understanding and 

application. While such systems have produced academic success on paper, they frequently fall short in 

equipping students with the skills, attitudes, and competencies needed in real-world settings. In contrast, 

Outcome-Based Learning reorients the entire educational process—from curriculum design to 

instructional methods and assessment techniques—toward achieving specific learning outcomes that 

reflect both academic and practical competencies. These outcomes are often aligned with national 

qualifications frameworks, industry standards, and the holistic development goals of students. 

OBL emphasizes transparency and accountability in education. Students are made aware of the intended 

learning outcomes from the beginning of a course or program, which fosters a sense of direction and 

purpose. This clarity enhances student engagement and allows for more effective learning strategies, as 
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learners can actively track their own progress toward well-defined goals. For educators, OBL offers a 

structured methodology to plan lessons, deliver content, and assess understanding in a manner that is 

consistent, fair, and oriented toward student growth. 

Moreover, Outcome-Based Learning plays a crucial role in fostering essential 21st-century skills such 

as critical thinking, problem-solving, collaboration, creativity, and communication. These competencies 

are increasingly valued by employers and are essential for navigating the complexities of modern life. 

Through OBL, students are encouraged to engage in experiential learning, group projects, real-life 

simulations, and reflective practices that deepen their understanding and enhance their capacity to apply 

knowledge in varied contexts. This outcome-driven approach nurtures not only intellectual growth but 

also emotional intelligence, ethical reasoning, and social responsibility. 

Assessment within the OBL framework is also significantly different from conventional models. Instead 

of relying solely on summative assessments like final exams, OBL incorporates a variety of tools such 

as formative assessments, rubrics, peer evaluations, project-based assessments, and portfolios. These 

methods provide continuous feedback and create multiple opportunities for students to demonstrate 

their mastery of the learning outcomes. As a result, assessment becomes a tool not just for evaluation 

but also for enhancing learning and guiding improvement. 

However, the transition to OBL is not without its challenges. It requires a cultural shift within 

educational institutions, where teachers must adopt new roles as facilitators of learning rather than mere 

transmitters of knowledge. It also demands comprehensive planning, teacher training, curriculum 

alignment, and institutional support. Despite these hurdles, the benefits of Outcome-Based Learning in 

promoting meaningful, equitable, and effective education are substantial. 

This article delves into the multifaceted role of Outcome-Based Learning in student development. It 

explores how OBL contributes to academic success, skill enhancement, personal growth, and 

employability. It also examines the strategies used to assess success in an OBL framework and the 

implications for policy, pedagogy, and educational reform. By focusing on outcomes, we can redefine 

success in education—making it not just about passing exams, but about preparing students to thrive in 

an increasingly complex and competitive world. 

Main Part  

Outcome-Based Learning (OBL) is a transformative educational approach that centers around the 

achievement of clearly defined learning outcomes. Unlike traditional education models, which often 

prioritize teaching methods and content coverage, OBL shifts the focus to what students are expected 

to achieve by the end of a course or program. This learner-centered approach emphasizes not only 

academic success but also the development of practical skills, critical thinking, and attitudes necessary 

for lifelong learning and professional competence. In this framework, assessing success becomes more 

meaningful and multidimensional, reflecting the broader scope of student development. 

1. Understanding Outcome-Based Learning (OBL) 

At the heart of OBL is the articulation of learning outcomes—specific, measurable statements 

describing what learners should know, do, or value after a learning experience. These outcomes are 

designed with the end goal in mind and often align with educational standards, industry expectations, 

and societal needs. OBL requires that the curriculum, instruction, and assessment practices be 

systematically aligned with these outcomes, ensuring coherence and purpose throughout the learning 

process. 

This model recognizes that learning is not merely about absorbing information but about being able to 

apply knowledge in diverse and complex real-life situations. Therefore, OBL prioritizes competencies 

such as analytical reasoning, communication, teamwork, and ethical judgment—essential skills for 

thriving in the 21st-century world. 

2. OBL and Student-Centered Development 
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OBL contributes significantly to student development by placing the learner at the center of the 

educational process. Students are made aware of the expected outcomes from the outset, which fosters 

a sense of ownership and responsibility toward their learning. They are encouraged to set goals, monitor 

their own progress, and reflect on their learning strategies. 

This active engagement enhances motivation and helps students develop self-directed learning habits. 

Rather than being passive recipients of information, learners in an OBL environment become co-

creators of knowledge. This shift has profound implications for personal growth, academic 

achievement, and career readiness. 

3. Curriculum Design and Instructional Alignment 

One of the key components of OBL is backward curriculum design, which begins by identifying the 

desired learning outcomes and then planning the instructional strategies and assessments to achieve 

those outcomes. Teachers play the role of facilitators who guide students through activities and 

experiences that build the necessary skills and knowledge. 

Instructional methods in OBL often include project-based learning, collaborative tasks, real-world 

simulations, and interdisciplinary approaches. These methods ensure that students not only understand 

theoretical concepts but also apply them in meaningful contexts. Such experiential learning 

opportunities are crucial for deep understanding and long-term retention. 

4. Assessment as a Tool for Success Measurement 

Assessment in the OBL model is not limited to high-stakes examinations or summative tests. Instead, 

it incorporates a variety of tools and techniques to evaluate student progress continuously and 

comprehensively. Formative assessments—such as quizzes, reflective journals, presentations, peer 

assessments, and portfolios—are used to provide ongoing feedback that guides learning and 

improvement. 

Rubrics are frequently employed to assess the quality of student work in relation to the defined 

outcomes. These rubrics offer transparency and clarity, allowing both students and teachers to 

understand what constitutes successful performance. This kind of structured feedback system helps 

students refine their skills and gain confidence in their abilities. 

Moreover, OBL assessments focus on higher-order thinking skills—analysis, synthesis, and 

evaluation—rather than mere factual recall. This prepares students to tackle complex problems and 

make informed decisions in academic and real-world scenarios. 

5. Developing Holistic Competencies 

OBL supports the holistic development of learners, encompassing cognitive, emotional, social, and 

ethical dimensions. In an outcome-driven framework, success is not measured solely by academic 

scores but also by the ability to demonstrate responsible behavior, effective communication, creativity, 

and leadership. 

For instance, group projects and community engagement activities integrated into the curriculum help 

students cultivate teamwork, empathy, and a sense of social responsibility. Similarly, reflective practices 

such as self-assessments and learning portfolios encourage students to evaluate their own growth and 

identify areas for improvement. These experiences foster emotional intelligence and resilience, which 

are essential for personal and professional success. 

6. Enhancing Employability and Career Readiness 

One of the significant advantages of OBL is its alignment with industry needs and career competencies. 

Educational institutions increasingly face the challenge of bridging the gap between academic 

qualifications and workplace expectations. OBL addresses this challenge by designing learning 

outcomes that reflect real-world job roles and skills. 

Employers today seek graduates who are not only knowledgeable but also adaptable, collaborative, and 

capable of lifelong learning. OBL prepares students for this reality by emphasizing skills such as 

problem-solving, digital literacy, adaptability, and ethical decision-making. As a result, students are 
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better equipped to transition from the classroom to the professional world with confidence and 

competence. 

7. Challenges in Implementation 

While the benefits of OBL are substantial, its effective implementation poses several challenges. First, 

it requires a cultural shift in how educators, administrators, and students view teaching and learning. 

Many teachers are accustomed to traditional lecture-based models and may need professional 

development to adapt to the OBL framework. 

Second, designing meaningful learning outcomes and aligning them with instruction and assessment 

can be complex and time-consuming. It demands collaboration among faculty, curriculum designers, 

and industry experts. Additionally, robust institutional support and policy frameworks are essential to 

sustain the transition to OBL. 

Another challenge lies in ensuring consistency and objectivity in outcome-based assessments, 

especially when dealing with qualitative skills and behaviors. Training educators in the use of rubrics 

and performance-based evaluation tools is crucial for maintaining reliability and fairness in assessment. 

8. Global Trends and Policy Support 

Globally, many educational systems and accreditation bodies have embraced OBL as a strategy to 

improve learning quality and accountability. Countries such as the United States, Australia, the United 

Kingdom, and India have integrated outcome-based frameworks in higher education, particularly in 

engineering, healthcare, and teacher education programs. 

National education policies and quality assurance agencies are increasingly requiring institutions to 

define program learning outcomes, implement outcome-based curricula, and report on student 

achievement data. These developments indicate a growing recognition of OBL as a means to ensure 

quality education and to produce graduates who are prepared to meet global challenges. 

Conclusion - 

Outcome-Based Learning (OBL) presents a meaningful shift in education by focusing on what learners 

achieve rather than what is merely taught. By emphasizing clearly defined outcomes, active learning, 

and continuous assessment, OBL empowers students to take ownership of their education, fostering 

critical thinking, practical skills, and personal growth. It prepares learners not just for academic success 

but for real-life challenges, promoting holistic development and lifelong learning. 

The success of OBL lies in its ability to make education purposeful and relevant. When implemented 

effectively, it bridges the gap between academic knowledge and practical application, enhancing both 

employability and personal fulfillment. However, its true potential can only be realized through 

collaborative efforts, institutional support, and ongoing adaptation by educators. In an increasingly 

complex world, assessing success through OBL ensures that education remains dynamic, inclusive, and 

truly centered on the development of capable, reflective, and responsible individuals. 
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gekjs nSfud thou esa vusd cnyko vkrs gS] blh izdkj gekjs thou ds nwljs {ks=ksa esa Hkh cnyko ns[kus dks feyrs gSA 

f'k{kk ds {ks= esa Hkh cgqr ls cnyko ns[kus dks feyrs gS] tks ,d :>ku dks n'kkZrk gS] ftl izdkj ls balkuksa dk 

Technology ij fuHkZjrk c<+h gS rFkk vk/kqfud le; esa baVjusV dk mi;ksx c<+k gS] ifj.kkeLo:i f'k{kk esa Hkh 

VsDuksykWth o baVjusV dk vf/kd ls vf/kd mi;ksx gks jgk gSA gekjs ikB;p;kZ esa fMftVy f'k{kk ij cy fn;k tk jgk 

gS] f'k{kk esa mins'kkRed vFkok fuxeukRed f'k{k.k tks fd f'k{kd dsfUnzr f'k{k.k gksrs gSA tgkW f'k{kd Nk=ksa dks fu;e 

iznku djrs gS rRi'pkr Nk= vH;kl djrs gS ftlls f'k{kk xfrfof/k dsfUnzr gks tkrh gSA blh izdkj lg;ksxkRed 

vf/kxe Collaborative Learning  [ksy Gaming  vFkok [ksy vk/kkfjr f'k{kk] fleqys'e Simulation  bR;kfn 

ds :i esa Hkh f'k{kk iznku dh tkrh gSA ;g f'k{kk esa mHkjrs :>ku dks n'kkZrk gSA  

 f'k{kk ds mHkjrs :>ku ds vUrxZr f'k{kk dks jpukRed okrkoj.k esa iznku fd, tkus ij cy fn;k x;k gSA 

tgkW Kku vtZu rFkk vf/kxe lkFk&lkFk gksrk gSA jk"Vªh; f'k{kk uhfr NEP  esa ,d lkFk nwljs fo"k;ksa dks i<+us 

¼eYVhfMflfIyujh½ ds ikB;Øe] f'k{kk dks jkstxkj ls tksM+us vFkok O;olkf;d dkS'ky tSlh ckrs dgh xbZ gS] tks 

orZeku esa f'k{kk ds mHkjrs :>ku dks n'kkZrk gSA  

 vk/kqfud le; esa f'k{kk esa mHkjrs :>ku ds vUrxZr thou iz;Ru f'k{kk Life long Education  lrr~ 

fodkl ds fy, vksius ,oa fMLVsal yfuax ODL  lekos'kh f'k{kk] lg;ksxkRed vf/kxe] ¼AI½ vFkok d̀f=e cqf)erk 

vk/kkfjr f'k{kk] f'k{kk esa efgyk l'kfDrdj.k] oxZ d{k ds ckgj f'k{kk] lks'ky fefM;k vk/kkfjr vf/kxe] f'k{kk esa 

Automation rFkk Data Management f'k{kk esa [ksy] fMftVy f'k{kk rFkk vkWuykbZu f'k{k.k iksVZy] bR;kfn 

'kkfey gS ftu esa dqN dk o.kZu fuEu gS %& 

 Collaborative Learning  f'k{kk esa lg;ksxkRed vf/kxe dh egRoiw.kZ Hkwfedk 

gS] tc Nk= ,d lewg esa fdlh izkstsDV dks djrs gS vFkok leL;k lek/kku djrs gS] ;g Nk=ksa esa lg;ksx 

dkS'ky dks fodflr djrk gS] Nk=ksa dk ,d lkFk dke djuk mu ds le>us ds dkS'ky rFkk lkewfgdrk dk 

cks/k djkrk gSA igys tgkW rd f'k{kd 30&40 feuV oxZ d{k esa ppkZ djrs Fks rFkk ?k.Vh yxrs gh d{kk 

[kkyh dj nsrs Fks ysfdu vkt fMftVy le; esa rduhd Technology  us f'k{kd rFkk Nk= ds chp nwjh 

dks de dj fn;k gSA  

 Learning Outside the Classroom Environment  f'k{kk esa cgqr ls 

rduhdh :>ku Hkh gS] eksckbZy vk/kkfjr fMokbZl us vf/kxe dks oxZ d{k ds ckgj Hkh lEHko fd;k gSA eksckby 

vf/kxe M-Learning  vkSj baVjusV vf/kxe  E-Learning  Nk=ksa esa ilan fd, tkrs gSA Nk= vius 

LFkku ¼?kj½ ij gh vius le; ls vf/kxe dj ldrs gSA  

 Social Media In learning gj fnu f'k{kk ds :>ku esa ifjorZu 

ns[kus dks feyrs gS] orZeku le; esa gekjs lekt esa Nk= Hkh lks'ky ehfM;k esa vius izksQkbZy cuk jgs gS] 

blls 'kSf{kd laLFkku Hkh lks'ky ehfM;k dk mi;ksx lapkj ds ek/;e ds :i esa mi;ksx djuk 'kq: dj fn;k 

gSA tgkW Nk= vius lkfFk;ksa@lgikBh rFkk f'k{kdks ls laokn LFkkfir dj ldrs gSA oxZ d{k esa Technology 

vk tkus ds dkj.k oxZ d{k esa laokn LFkkfir gksus yxs gSA tSls E-Book vk tkus ls fofM;ksa rFkk vkWfM;ksa 

}kjk vf/kd laokn lEHko gks ik;k gSA  

 Autrmatim Data managment  f'k{kk esa vkVkses'ku 

rFkk MkVkeSustesUV ds dkj.k Nk= dk vc vkWuykbZu ek/;e ls ewY;kadu fd;k tkuk laHko gks ik;k gS] 

vkVkses'ku dh lgk;rk ls x̀g dk;Z fn;k tk ldrk gSA  
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 Game  [ksy ekuoh; laLd`fr dk vfHkUu vax gS] [ksy ,d ,slk ek/;e gS tks cPpksa dks 

volj iznku djrk gS ;g leL;k lek/kku dkS'ky ds fy, ykHknk;d gSA [ksy laokn LFkkfir djus ¼ckr&phr 

djuk lh[kuk½] lgHkkfxrk c<+kus rFkk jpukRedrk fodflr djus dk Hkh dk;Z djrk gSA [ksy dk mi;ksx 

oxZ d{k esa Hkh laHko gks ik;k gS tSls Leader Boards  ¼yhMj cksMZ½] Reward Points, Stickers bR;kfn] 
[ksy dh lgk;rk ls lgHkkfxrk] lafyIrrk rFkk izfr;ksfxrk vkrh gS] [ksy uSfrdrk Hkh ykrh gSA 

 fMftVy f'k{kk rFkk jk"Vªh; vkWuykbZu f'k{k.k iksVZy & fiNys dqN o"kksZa esa Hkkjr ljdkj f'k{kk ea=ky; rFkk 

UGC dh lgk;rk ls dqN igy dh gS] ftlls Nk=kas] 'kks/kdÙkkZ rFkk f'k{kdksa ds fy, vc cgqr ls vkWuykbZu 

IysVWQkWeZ miyC/k gks ik, gSA tgkW og ,d nwljs ls laokn LFkkfir dj ldrs gS] Hkkjr ljdkj }kjk dqN 

egRoiw.kZ E-learning IysVQkWeZ Hkh iznku fd, x, gS ftlesa Swayam (Study wels of Active 

Learning for Young Aspiring Minds) (2017) eq[; gSA ;gkW eq¶r esa f'k{k.k lkexzh] ysDpj 

Lecture  vkfn miyC/k gS] ;gkW yxHkx 1600 dkslZsl gSA ckn esa MOOCs dks fodflr fd;k x;k ;gkW 

fofM;ksa rFkk fyf[kr nLrkost Text  miyC/k gSA    

 DIKSHA  Hkh ,d E-Learning iksVZy gS tks rkRdkyhu MHRD }kjk NCTE dh lgk;rk ls 5 

September  2027 dks yk;k x;k Fkk] orZeku esa ;g NCERT, CBSE rFkk SCERT tSls fofHkuu ikB~;ppkZ dh 

lgk;rk djrh gSA 

 blh izdkj EPG Pathshala  ¼bZihth ikB'kkyk½ Hkh ,d vkWuykbZu iksVZy gS tks iksLV xzstq,V PG  ds 

Nk=ksa ds fy, gSA SWAYAM Prabha Hkh MHRD }kjk fodflr DTH mPp xq.koÙkk okyk 'kSf{kd pSuy gSA 

 Hkkjr ljdkj }kjk 2018 esa ,d fMthVy iqLrdky; NDLI (National Digital Library of India) yk;k 

x;k ;gkW ikB'kkyk] lanHkZ iqLrd] vkWfM;ks] fofM;ks] ysDpj rFkk tuZy bR;kfn miyC/k gSA 

 vk/kqfud le; esa f'k{kk ds fMftVy ek/;e us f'k{kk ds ikjaifjd ek/;e dh txg ys yh gSA blh rjg Nk= 

Simulation }kjk dkYifud okrkoj.k esa okLrfod ifjfLFkfr esa 'kSf{kd vuqHko izkIr djrs gSA lkFk&gh&lkFk Nk= 

f'k{k.k izfØ;k esa Hkkx ys ikrs gSA ;g f'k{kk ds mHkjrs :>ku dks n'kkZrk gSA  
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M‚• vfer dqekj ik.Ms; 

lgk;d vkpk;Z]  

lkjka'k&  

,d lkekU; ;qok iq#"k O;fäoknh] dYiuk'khy gksrk gSaA og dsoy ekxZn'kZu pkgrk gS] ftlls mldkmRlkg ,oa tks'k 

fu;af=r gks ldsA ;qokvksa dks viuk jks"k vfHkO;ä djuk lh[kuk pkfg;sA ;fn ,d O;fä jks"k dks nckrk gS rks mls ,d 

fudkl [kkstuk iM+rk gS] ftlls mlds eu ds xqCckj dks fudkyus dk volj fey ldsA vkt tuekul HkM+klvius 

O;wolZ ls vihy dj jgk gS fd vius ;qokvksa ds HkkokRed ruko dks fofHkUu çdkj dh xfrfofèk;ksa ls eqä djus ds fy, 

çksRlkfgr djs] ysfdu ;g Hkh lp gS fd ;qok leL;kvksa dk lekèkku ;qokvksa dks lkFk fy, fcuk ugÈ gks ldrk gSaA 

blfy, vfHkHkkodksa] çkè;kidksa ,oa ç'kkldksa dks ;qokvksa dk lg;ksx çkIr djuk iM+sxkA lekt ds fofHkUu oxks± ds ;qokvksa 

dh leL;kvksa dks le>us ,oa mUgsa rdZlaxr fn'kk funsZ'k nsus esa lg;ksx djuk pkfg,A vc le; vk x;k gS fd bl 

fo'kky ;qok'kfä dks lkekftd vU;k; dks lekIr djus rFkk fodkl ,oa jk"Vªh; lkewfgd y{;ksa dh çkfIr ds fy, 

yxk;k tk;s] neu ,oa Vdjko ds okrkoj.k ds LFkku ij vk'kk foÜokl ,oa vkLFkk ds okrkoj.k dh vko';drk dks 

le>uk pkfg, vkSj ;qokvksa dks laxfBr djus dks igy djuh pkfg;sA 

      vkt fdlh Hkh ns'k ds fy, tula[;k dk vfèkd gksuk vkSj mlesa Hkh ;qok tula[;k dh Hkkxhnkjh T;knk gksuk] 

ml ns'k fo'ks"k ds fy, cgqr ykHkdkjh fLFkfr cu tkrh gSA og Hkh rc] tc fo'ks"k :i ls dÃ fodflr ns'kksa ;Fkk 

tkiku] teZuh] vesfjdk] fczVsu] vkLVªsfy;k] phu] dukMk vkfn esa tUe nj cgqr de gks pqdh gks ,oa bu ns'kksa esa çkS<+ 

ukxfjdksa dh tula[;k rsth ls c<+rh tk jgh gks ,oa ;qok tula[;k dk vHkko eglwl fd;k tk jgk gk sA bl çdkj 

Hkkjr ;qok tula[;k dh –f"V ls cgqr gh ykHkçn fLFkfr esa vk x;k gSA Hkkjr dh dqy 140 djksM+ tula[;k esa ls 50 

çfr'kr tula[;k dh vk;q 25 o"kZ ls de gS vkSj 65 çfr'kr tula[;k dh vk;q 35 o"kZ ls de gSA lcls vfèkd ;qok] 

vFkkZr 18&35 o"kZ ds vk;q oxZ esa 60 djksM+ Hkkjrh; ukxfjd vkrs gSaA çR;sd Hkkjrh; dh vkSlr vk;q ek= 29 o"kZ gS 

tcfd phu ds ukxfjdksa dh vkSlr vk;q 37 o"kZ ,oa tkiku ds ukxfjdksa dh vkSlr vk;q 48 o"kZ gSA blhfy, Hkkjr dks 

,d ;qok ns'k dgk tk jgk gS vkSj iwjs foÜo dh fuxkgsa vkt Hkkjr ij fVdh gqÃ gSaA vc rks ;g fLFkfr fn[kkÃ nsus 

yxh gS fd ;fn Hkkjr vkÆFkd çxfr djsxk rks iwjk foÜo gh vkÆFkd çxfr djrk gqvk fn[kkÃ nsxk] D;ksafd vkxs vkus 

okys le; esa Hkkjr esa fofHkUu mRiknksa dk miHkksx rsth ls c<+rk gqvk utj vk,xkA 

cht 'kCn& ;qok] lk{kjrk] lk{kjrk] jk"V ª,o a;qokvksa dh leL;k,asaA 

        çLrkouk& 

    vkt Hkkjr esa lk{kjrk nj 80 çfr'kr ds vklikl igqap xÃ gS] tks fd ,d cgqr vPNh nj dgh tk ldrh gSA 

gkykafd 'kgjh ,oa xzkeh.k {ks=ksa ds ;qokvksa esa f'k{kk dk Lrj vyx vyx fn[kkÃ nsrk gSA blfy,] Hkkjr ds ;qokvksa esa 

dkS'ky ds vHkko esa Hkkjr ds vkÆFkd fodkl esa budk ;ksxnku larks"kçn Lrj rd ugÈ gks ik jgk gS] dkS'ky ds vHkko 

esa bl oxZ dh mRikndrk Hkh rqyukRed :i ls de fn[kkÃ nsrh gSA Hkkjr ds ;qokvksa esa f'k{kk ds Lrj dks vkSj vfèkd 

lqèkkjus ds fy, vHkh gky gh ds le; esa Hkkjr esa dÃ u, f'k{k.k laLFkku LFkkfir fd, x, gSaA tSls 150 u, 

foÜofo|ky; ¼orZeku esa dqy 1070 foÜofo|ky; dk;Zjr½ ,oa 1570 u, egkfo|ky; ¼orZeku esa dqy 43000 egkfo|ky; 

dk;Zjr½ LFkkfir fd, x, gSaA lkFk gh] 7 u, Hkkjrh; çkS|ksfxdh laLFkku ¼orZeku esa dqy 23 Hkkjrh; çkS|ksfxdh laLFkku 

dk;Zjr½ ,oa 7 u, Hkkjrh; çcaèk laLFkku ¼orZeku esa dqy 20 Hkkjrh; çcaèk laLFkku dk;Zjr½ LFkkfir fd, tkus dh 

Loh—fr çnku dh xÃ gSA blh çdkj] ns'k ds çR;sd ftys esa de ls de ,d esfMdy d‚yst dh LFkkiuk Hkh dh tk 
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jgh gS] orZeku esa Hkkjr esa 650 esfMdy d‚yst LFkkfir fd, tk pqds gSaA bl çdkj ds ç;klksa ls ns'k ds ;qokvksa esa u 

dsoy f'k{kk dk Lrj c<+ jgk gS cfYd mudk dkS'ky Hkh fodflr gks jgk gSA vc rks Hkkjr esa f'kf{kr ;qok dÃ fodflr 

ns'kksa esa igqapdj ogka ds çkS|ksfxdh] esfMdy ,oa çcaèk ds {ks= esa dÃ futh laLFkkuksa esa viuh lsok,a çnku dj jgs gSa 

,oa bu ns'kksa ds dÃ futh laLFkkuksa dks rks ,d rjg ls Hkkjrh; gh pyk jgs gSaA 

     ;qok 'kfä dh orZeku nqnZ'kk dk dkj.k cgqr dqN viuh Lora=rk dky dh nks"kiw.kZ uhfr;ksa esa [kkstk Fkk ldrk 

gSA vktknh ds ckn fodflr ns'kksa ds lkFk vaèkh nkSM+ esa geus ;qok ih<+h ds pfj= fuekZ.k dh vko';drk dh iwjh rjg 

vuns[kh dh vkSj miHkksäkokn ds gkeh o vkèkqfudrk ds çgjh cuus ds ykyp esa mUgsa ekufld Lrj ij vilaL—fr ds 

nq"çHkkoksa ,oa bldh lqyxrh Çglk ds lgkjs NksM+ fn;kA blls mith grk'kk gh ;qokvksa esa dHkh rksM+ QksM+] Çglk] 

cykRdkj] vigj.k vkSj vfrokn ds :i esa] rks dHkh Hkz"Vkpkj vkSj ?kksVkyksa ds :i esa gekjs lkeus [kqyk rk¡Mo djrh 

fn[kkÃ nsrh gSA 

     miHkksäkoknh laL—fr esa iyh ;qok ih<+h rkRdkfydrk esa thus esa foÜokl djrh gS vkSj Hkfo"; ds çfr cs[kcj gSA 

og bartkj djuk ugÈ pkgrh] blh {k.k lc dqN ikuk pkgrh gSA baLVsaV dk¡Qh vkSj baLVsaV QwM dh rjg lq[k lef̀)] 

èkunkSyr] I;kj eksgCcr lc baLVsaV ikuk pkgrh gSA ifj.kkeLo:i iru dh [kkÃ esa fxjus okyksa dh la[;k cgqr rsth 

ls c<+ jgh gSA de ls de uxjh; ;qod tks lekt'kkfL=;ksa ds fopkj ,oa Çprk dh ifjfèk esa vkrs gSa] muesa rks ;g 

çof̀Ùk lkQ lkQ fn[k jgh gSA egkuxjh; ;qodksa esa cM+h rsth ls Çglk] ewY;ghurk] vkRedsafædrk] dq¡Bk vkSj dYiukghurk 

c<+ jgh gS vkSj mudh thou dh le> cgqr mFkyh ,oa fo—r gksrh pyh xÃ gSA 

      Hkxr Çlg us dHkh dgk Fkk] Þ;qokvksa esa bruk I;kj gksrk gS fd og rks isM+ ikSèkksa] unh igkM+ksa] >juksa vkSj taxy 

rd ds b'd esa Mwcs jgrs gSaAß Çdrq vkt ds nkSj esa lpkÃ nwljh gh gSA vkt muds çse dh ;g mnkÙk ifjHkk"kk nSfgd 

lq[k ,oa okluk dh ifjfèk esa fleVdj dyqf"kr gks pqdh gSA og ^opqZvy fj,YVh* ij ;dhu j[krk gSA lc dqN gdhdr 

esa ikuk pkgrk gSA vkèkqfud foKku fo'ks"kKksa us muds er dks iq"V djus esa dksÃ dlj ugÈ NksM+h gSA tgk¡ iwoZ esa Ýk;M 

ds vkèks vèkwjs fl)k¡r ;kSu mUeqärk dks iq"V djrs Fks] ogÈ vesfjdh jlk;uK ,oa ,oa euks'kkL=hx.kksa us dqN o"kZ iwoZ 

gh viuh iqLrd ^n dsesLVªh v‚Q yo* esa vius vkèks vèkwjs fu"d"kks± ls çse dh mnkÙk Hkko dh tM+ksa ij dqBkjk?kkr fd;k 

gSA muds vuqlkj çse dksÃ vglkl tSlh pht ugÈ gSa] tSlk fd lfn;ksa ls dfo;ksa ,oa nk'kZfudksa us mls çfrikfnr 

fd;k gSA yscksfuV~t us lkQ lkQ dgk gS fd 'kjhj esa fo|eku ,LVªkstu vkSj ,aMªkstu dh dqN fuf'pr jklk;fud 

lafØ;kvksa dk ifj.kke gh çse ;k #ekuh vglkl tSlh pht gSA oLrqr% bl fopkjèkkjk esa iy c<+ jgh ;qok ih<+h ds 

fy, çse tSlk ifo= Hkko nSfgd f[kyokM+] ;kSu mUeqärk ,oa LoPNanrk dk i;kZ; cu x;k gSA 

     miHkksäk laL—fr ds bu geyksa us ;qok ih<+h dks vkn'kks± ,oa mPp mís'; ds çfr iaxq cuk fn;k gSA ;g eksgik'k 

bl dnj dlk tk jgk gS fd mls èku ,oa Hkksx ds vfrfjä vksj dqN lw> ugÈ jgk gSA la;e] lnkpkj] R;kx] lsok] 

uhfr] e;kZnk vkfn dh ckrsa nfd;kuwlh ekuh tkrh gSA rFkkdfFkr fodkl ds varxZr ,d LoIughu vjktd ih<+h cgqr 

rsth ls c<+ jgh gSA tc g"kZn esgrk dks djksM+ksa dh èkks[kkèkM+h ds tqeZ esa fxj¶rkj fd;k x;k Fkk vkSj iwjk ehfM;k 

g"kZne; gks x;k Fkk] ml nkSjku Hkkjr ds pkj egkuxjksa esa ;qokvksa ds chp losZ{k.k gqvk Fkk fd muds ialnhnk uk;d 

dkSu gS vkSj Lo;a D;k cuuk pkgrs gSaA bl losZ{k.k ds urhtksa us laosnu'khy lekt'kkfL=;ksa dks >d>ksj dj j[k fn;kA 

60 çfr'kr ls vfèkd ;qodksa dh la[;k ,slh Fkh] tks g"kZn esgrk tSlk cuuk pkgrs FksA bu ;qodks a dk ilanhnk uk;d 

g"kZn esgrk Fkk 72 çfr'kr ;qod blls csijokg Fks fd g"kZn us vkf[kj D;k fd;k vkSj mlus tks fd;k og ns'k ds 

vfgr esa gSA bu losZ{k.k ifj.kkeksa dk Li"V fu"d"kZ Fkk fd iSlk vkSj dke;kch gkfly djus ds fy, dqN Hkh dk; tk 

lds] fcuk fdlh fgpd vkSj vijkèkcksèk ds djuk pkfg,A 
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     ,d le; Fkk tc gkÃ Ldwy vkSj d‚yst esa ços'k djus okyh ;qok ih<+h lksprh Fkh fd ge xks[kys cusaxs] fryd 

cusaxs] Lokeh foosdkuan] xk¡èkh] tokgjyky] ljnkj iVsy] Hkxr Çlg] paæ'ks[kj vktkn cusaxs] yM+fd;k¡ lksprh FkÈ fd 

ge Hkfxuh fuosfnrk] ljkstuh uk;Mw] deyk nsoh pêksikè;k;] v#.kk vklQ vyh] galk esgrk cusaxhA vk; ;s vkn'kZ 

,oa lius èkwfey iM+ x, gSaA vkt ;qok ih<+h ds ikl flQZ fQYe LVkj ;k Vh-oh- LVkj cuus dk liuk gSA fQYeksa vkSj 

Vh-oh- dh ek;koh nqfu;k us muds lkeus ,d Nn~e LoxZ esa lHkh leL;kvksa ds baLVsaV lekèkku ekStwn gSaA ckr gh ckr 

esa lHkh leL;k,¡ gy gks tkrh gSaA fQYeh ghjks ekfQ;k fxjksg dk vdsys gh lQk;k dj ldrk gSA vnuk lh ukSdjh 

ds fy, HkVdus okyk ;qod vpkud fdlh tknqÃ peRdkj ls djksM+ ifr gks tkrk gSaA ,d Ãekunkj fn[kus okyk fQYeh 

vfHkusrk Hkz"V O;oLFkk dks cny nsrk gSA lpkÃ ls dkslksa nwj ;s fp= vkSj Çcc pw¡fd gesa baLVsaV r`fIr nsrs gSa] ;qok bUgÈ 

esa [kks tkrs gSa vkSj Hkfo"; ds çfr viuh vk¡[ksa can dj ysrs gSaA ^dkSu cusxk djksM+ifr* tSls èkkjkokfgd vkt dh ;wok 

ih<+h dks vfèkd vkdÆ"kr djrs fn[kkÃ nsrs gSaA 

     viuh xgure bPNk] ç—fr ,oa vkRek ds LoHkko ds foijhr dBiqryh dh rjg dk ;g O;ogkj ;qokvksa dh 

fn'kkèkkjk ij xaHkhj ç'u yxk nsrk gSA viuh bPNk] viuk ladYi vkSj viuk Kku] tks euq"; thou ds y{k.k gSa] vkt 

;qok ih<+h gh ugÈ] çkS<+ksa vkSj cw<+ksa dh ih<+h esa Hkh xk;c gksrs tk jgs gSaA lk¡L—frd vkSj vkÆFkd xqykeh esa tdM+s ns'k 

dh ;gh fu;fr gks ldrh gSA ysfdu çkS<+ksa vkSj cw<+ksa esa budk xk;c gksuk bruk d"Vnk;d ugÈ gS] ftruk ;qok ih<+h 

esa budk xk;c gksukA ftuds lkeus Hkfo"; [kqyk iM+k gS] mudk Hkfo"; ds çfr mnklhu gks tkuk cgqr nqHkkZX;iw.kZ gS] 

;g oSls gh gS] tSls fd g¡lrs−[ksyrs] mNyrs] dwnrs cPps dks vpkud ydok ekj tk,A ukStoku tks vius LoHkko ls] 

ç—fr ls Lora= bPNk] vnE; ladYi vkSj vuar ftKklk fy, gksrk gS] ;fn viuh bPNk'kfä vkSj ladYi'kfä dks 

fdlh dsl lkeus fxjoh j[k ns] tks vkus okyk gS] mlds lacaèk esa ftKklk djuk can dj ns vkSj tks ml ij Fkksik tk 

jgk gS] mldk fojksèk Hkh u djs] rks ;gh dgk tk,xk fd tokuh dks ydok ekj x;k gSA 

     ;qok 'kfä ml míke ÅtkZ dk uke gS] ftlus gj ;qx esa O;oLFkk dh tM+rk ds bu {k.kksa esa viuh vkokt ds 

cqyan fd;k gSA bfrgkl ds gj eksM+ ij bl oxZ us] ifjorZu ds gj pkSjkgs−pkSjkgs ij dQ+u ck¡èkdj neu vkSj nqO;ZoLFkk 

dk eqdkcyk fd;k gSA 1779 dh Ýk¡l dh jkT;Øk¡fr dks Hkys gh eè;e oxZ vFkok cqtqZvk Øk¡fr ds uke ls tkuk tkrk 

gS] Çdrq mldk vlyh okgd ogk¡ dk uo;qod gh FkkA :l dh cksY'ksfod Øk¡fr ds okgdksa esa 80 çfr'kr yksx 18 ls 

34 o"kZ dh vk;q ds FksA fczfV'k lkezkT;okn ds xgu rel ds fo#) Lokèkhurk laxzke ds vk¡nksyu dh laiw.kZ T;ksfr ;qok 

'kfä dh vnE; ÅtkZ dh vkHkk ls míhIr FkhA 1905 ds cax−Hkax ls ysdj 1942 ds Hkkjr NksM+ks vk¡nksyu o 1947 dh 

vktknh rd] lHkh egÙoiw.kZ nkSj esa ;qok 'kfä vfxze iafä ij jghA fryd ;qx ls ysdj xk¡èkh ;qx rd bl leqnk; 

us lnSo gh cfynkuh ,oa Øk¡frdkjh ijaijk esa vxz.kh Hkwfedk fuHkkÃA Hkxr Çlg] paæ'ks[kj vktkn] lq[knso] jktxq# lHkh 

;qok FksA ,sfrgkfld lekt'kkL=h; –f"V ls ns[kk tk,] rks 20oÈ lnh ds vkjafHkd 50 o"kks± esa Nk= vk¡nksyuksa us Hkkjrh; 

tuekul dh oSpkfjd] lkekftd] jktuSfrd ,oa jk"Vªh; psruk ds fuekZ.k esa fu.kkZ;d ;ksxnku fn;k vkSj 1947 esa ns'k 

ds vktkn gksus rd budh viuh ;qxk¡rjdkjh Hkwfedk jghA 

      Lora=rk ds i'pkr~ ;qok 'kfä esa fc[kjko vk;k vkSj jk"Vªh; Lrj ij mldh jpukRed Hkwfedk èkwfeyçk; jghA 

80 ds n'kd ds çkjafHkd dky esa yksduk;d t;çdk'k ds usr`Ro esa bldh ,d vk'kktud >yd feyh Fkh] Çdrq 

dkyØe esa jktuhfr ds ?kkrd na'k us bls Hkh iaxq cuk fn;kA vkt jktuhfr ;qok 'kfä dks vius dPps eky ds :i 

esa ç;qä dj jgh gSA fofHkUu Nk= la?k] jktuhfrd nyksa ds foLrkj−foHkkx cudj jg x, gSA jktuhfr ds pØO;wg esa 

my>h Nk= 'kfä ls l`tu dh mUeqä Hkwfedk dh vk'kk ugÈ dh tk ldrhA 

vkt ds ;qokvksa dh leL;k,a] dkj.k vkSj muds lekèkku& 
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vkt dh ;qok ih<+h dks dqN dfBukb;ksa dk lkeuk djuk iM+ jgk gS] ftuesa lcls cM+h leL;k jkstxkj ds fodYiksa dh 

deh gSA 

1- csjkstxkjh% LokLF; ,oa f'k{kk ds xSj&ykHkdkjh laxBu lsaVªy okÃ,elh, us ;g lwph rS;kj dh] ftlesa 16 ls 25 o"kZ 

dh vk;q ds 1]600 fd'kksjksa dk lk{kkRdkj fy;k x;kA laxBu us muls orZeku esa muds lkeus vkus okyh dfBukb;ksa 

dk ewY;kadu djus ds fy, dgk] vkSj losZ{k.k esa 'kkfey vfèkdka'k yksxksa us eglwl fd;k fd lekt esa ,d larks"ktud 

Hkwfedk ikus esa vleFkZrk & pkgs og ikjaifjd 'kSf{kd ç.kkyh ds ekè;e ls gks ;k ukSdjh ds ekè;e ls & mudh lcls 

cM+h dfBukÃ FkhA 

dkj.k% mPp tula[;k o`f)-jktuhfrd vfLFkjrk-dkuwu vkSj O;oLFkk dh [kjkc fLFkfr- m|ksxksa dk èkhek fodkl-vkÆFkd 

çxfr dh vi;kZIr nj-lsokfuof̀Ùk dh mPp vk;q- 

2- f'k{kk% f'k{kk ,d loksZPp çkFkfedrk] ,d ekSfyd ekuo vfèkdkj vkSj ,d ledkyhu vko';drk gSAnqfu;k Hkj esa 

lHkh Lrjksa ij f'k{kk esa cnyko ykus ds ç;kl tkjh gSa] fQj Hkh ;qokvksa ds fofHkUu lewgksa dks xq.koÙkkiw.kZ f'k{kk rd 

vleku igqap çkIr gSAf'k{kk ij foÜo vlekurk MsVkcsl dk vHkh Hkh vuqeku gS fd nqfu;k Hkj esa 25% ls vfèkd cPps 

dHkh çkFkfed fo|ky; ugÈ x, gSaA vfrfjä d{kkvksa esa nkf[kyk ysus ;k fucaèk lgk;rk çkIr djus dk ekSdk rks nwj 

dh ckr gS] ftldh gj Nk= dks Ldwy esa vius le; ds nkSjku fdlh u fdlh le; vko';drk gksrh gSA 

dkj.k% vkÆFkd vlekurk,¡- vçf'kf{kr f'k{kd-ljdkj dh #fp dk vHkko]jktuhfrd çHkko-uhfr;ksa esa vlaxrrk-f'k{kk dh 

xq.koÙkk esa varj-de fufèk vkcaVu-xjhchA 

3- 'kkjhfjd Nfo% [kjkc 'kkjhfjd Nfo vkerkSj ij yM+fd;ksa ls lacafèkr gksrh gS] ysfdu yM+dksa dks Hkh çHkkfor dj 

ldrh gSA mUgsa yx ldrk gS fd os i;kZIr yacs ugÈ gSa] muds isV ;k ekalisf'k;k¡ i;kZIr ugÈ gSa] ;k nksuksaA ,d vè;;u 

ds vuqlkj] vfèkd otu okyh yM+fd;k¡ de otu okys yM+dksa dh rqyuk esa volkn dk vuqHko djus ds fy, vfèkd 

laosnu'khy gksrh gSaAgkfy;k vkadM+s crkrs gSa fd la;qä jkT; vesfjdk esa eksVs cPpksa vkSj fd'kksjksa dh la[;k yxkrkj c<+ 

jgh gSA 

dkj.k% bldk eq[; dkj.k ;g gS fd os O;k;ke djus vkSj LoLFk thou'kSyh viukus dh vis{kk Vhoh ns[kus ;k daI;wVj 

ij vfèkd le; fcrkrs gSaAeqík ;g gS fd ,d ÞijQsDVÞ c‚Mh ekStwn ugÈ gS] [kkldj ftl rjg ls bls n'kkZ;k tkrk 

gSA e‚My ds yqd vkSj c‚Mh 'ksi dks dHkh&dHkh QksVks esa c<+k fn;k tkrk gS ;k nqcyk cuk fn;k tkrk gSA blfy,] 

Þvkn'kZÞ c‚Mh ds fy, ç;kl djus ls dsoy fujk'kk gh gks ldrh gS & blls vkRe&lEeku de gksrk gS] tks thou ds 

vU; lHkh {ks=ksa dks udkjkRed :i ls çHkkfor dj ldrk gSA 

4- ikfjokfjd leL;k,a% gj ifjokj vuks[kk gksrk gS] vkSj ikfjokfjd thou ds mrkj&p<+ko cPpksa vkSj ;qok o;Ldksa ij 

egRoiw.kZ :i ls çHkko Mkyrs gSaA cPpksa dks vius ekrk&firk vkSj ifjokj ds vU; lnL;ksa ls I;kj vkSj leFkZu dh 

Hkkouk,¡ mUgsa ifjiDo gksus vkSj vkxs c<+us dk lkgl nsaxhA gkyk¡fd] dÃ ifjokjksa dks dfBu nk Sj dk lkeuk djuk 

iM+rk gS] vkSj dqN cPpksa vkSj fd'kksjksa dks vius ekrk&firk ;k HkkÃ&cguksa ds lkFk rkyesy fcBkus esa eqf'dy gks ldrh 

gSA T+;knkrj ekrk&firk vius cPpksa ij i<+kÃ ds gj {ks= esa vPNk djus dk ncko Mkyrs gSaA os pkgrs gSa fd os dkfcy 

Nk= cusaAcPps Çprk dk vuqHko djrs gSa vkSj vius y{;ksa ij è;ku dsafær ugÈ dj ikrsA mPp xzsM dh pkg gh ,dek= 

çfrLièkkZ gSA 

dkj.k% ikfjokfjd leL;k,¡ dÃ dkj.kksa ls gks ldrh gSa] ftuesa 'kkfey gSa%fofHkUu O;fäRoksa esa Vdjko gksrk gS rFkk dk;Z 

djus ds rjhdksa dks ysdj muesa vlgefr gksrh gSA HkkÃ&cguksa ds chp Ã";kZ ;k yM+kÃ-ekrk&firk cgl dj jgs gSaA 

rykd ;k vyxko-u, lkSrsys ekrk&firk ;k lkSrsys HkkÃ&cgu- ekrk&firk ;k fj'rsnkj dks ekufld LokLF; leL;k] 
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fodykaxrk ;k chekjh gks-ekrk&firk ;k fj'rsnkj dks 'kjkc ;k u'khyh nokvksa dh leL;k gks-csjkst+xkjh] èku ;k vkokl 

lacaèkh leL;kvksa ds dkj.k ruko-?kjsyw Çglk-lkaL—frd ;k ih<+hxr varj-nq%[k ds çHkko-nqO;Zogkj ;k mis{kk- 

5- HkkSfrdokn% ;qokvksa dks fl[kk;k tkrk gS fd os thou esa viuh lQyrk vkSj [kq'kh dk Lrj bl ckr ij fuHkZj djsa 

fd muds ikl fdruh oLrq,a gSa] D;ksafd gekjh laL—fr lfØ; :i ls HkkSfrdokn dks c<+kok nsrh gSAthou ds çfr 

lkalkfjd –f"Vdks.k fdlh O;fä dks nq[kh dj ldrk gS] ;fn mlds ikl i;kZIr phtksa dk vHkko gS] rFkk ;g mlds 

thou ij udkjkRed çHkko Mkyrk gSA  

6- lks'ky ehfM;k% ehfM;k lhèks ;qokvksa dks çHkkfor djrk gSA blds dqN Qk;ns gSa] ftlesa ;g rF; Hkh 'kkfey gS fd 

ge blls viuh i<+kÃ ds ckjs esa dqN Hkh lh[k ldrs gSaA blds vykok] ge bldk mi;ksx vius ls nwj fdlh O;fä 

ls laokn djus ds fy, Hkh dj ldrs gSaA ysfdu vktdy] vfèkdka'k yksx bldk nq#i;ksx djrs gSaA vkSj bldk ;qokvksa 

ij cgqr gkfudkjd çHkko iM+rk gSA ehfM;k dk vR;fèkd mi;ksx LokLF; ij gkfudkjd çHkko Mky ldrk gSA 

 7- vilkjh vFkZO;oLFkk% vkt ds lekt esa] [kqys ckt+kj vkSj oSÜohdj.k ds dkj.k ukSdfj;k¡ [kRe gks jgh gSa vkSj dke 

de [kpÊys ns'kksa dks vkmVlkslZ fd;k tk jgk gSA bldk urhtk ;g gS fd ;qokvksa dks jkst+xkj ikus esa dfBukÃ gks jgh 

gS] ftlls mudh igys ls gh eqf'dy fLFkfr vkSj Hkh tfVy gks jgh gSA 

8- jktuhfrd ,oa lkekftd eqís% ;qokvksa ds fy,] ftUgsa ÞvPNsÞ vkSj ÞcqjsÞ lekpkj lzksrksa ds chp varj djuk rFkk vkt 

ds ifjos'k dks le>uk dfBu yxrk gS] nqfu;k Hkj esa D;k gks jgk gS] ;g le>uk rFkk lkekftd vkSj jktuhfrd eqíksa 

ij viuh jk; cukuk ,d egRoiw.kZ dk;Z gSA 

9- le; çcaèku% vkt ds ;qokvksa ds lkeus eq[; leL;kvksa esa ls ,d ;g gS fd os thou ds gj igyw esa mR—"Vrk çkIr 

djus ds ncko dks dSls çcafèkr djsa] rFkk lkFk gh lkFk ;g lc djus ds fy, le; Hkh fudky ik,aA;qok yksxksa ls 

lQy gksus dh vis{kk dh tkrh gS] ysfdu cgqr de yksx le; çcaèku rduhdksa ds ckjs esa tkurs gSa ] tSls fd iSls ds 

fy, fucaèk fy[kus okyh lsokvksa dk mi;ksx djuk] rkfd os ml le; dk mi;ksx i<+kÃ ds ctk; dk;Z ifj;kstukvksa 

ds fy, dj ldsaA vrhr esa] ;qokvksa ds [kkyh le; dks rhu Jsf.k;ksa esa foHkkftr fd;k tkrk Fkk% ?kweuk] ?kj ij 

xfrfofèk;k¡] vkSj laxfBr xfrfofèk;k¡A vkt cgqr ls ;qok le; çcaèku ds lkFk la?k"kZ djrs gSaA ,slk blfy, gS D;ksafd 

os viuk vfèkdka'k le; vFkZghu dkeksa esa fcrkrs gSaA urhtru] Nk= vius dkeksa dks iwjk djus esa nsjh djrs jgrs gSaA 

,FkysfVDl ds fy, miyCèk le; de gksrk tk jgk gSA 

10- vijkèk@u'khyh nokvksa@'kjkc dk nq#i;ksx% vrhr esa] tc èkweziku djuk QS'ku Fkk] rks çR;sd vfHkusrk ;k vfHkus=h 

ds fy, LØhu ij vkrs le; flxjsV idM+uk vke ckr FkhAvkt yxHkx 21% gkÃ Ldwy ds Nk= u'khys inkFkks± dk 

lsou djus dh ckr Lohdkj djrs gSa] rFkk 41% dgrs gSa fd os 'kjkc ihrs gSaA 

voSèk u'khyh nokvksa dk fu;fer mi;ksxA 25% ;qok çHkkfor gSaA u'khyh nok,a nks çdkj dh gksrh gSaA ;qokvksa esa u'khyh 

nokvksa dh yr ds vkS"kèkh; vkSj vodk'k lacaèkh dkj.k gSa] ftuesa ftKklk] volkn] de vkRelEeku] vLoh—fr vkSj 

Çglk 'kkfey gSaA 

dkj.k% Ldwy esa de mifLFkfr vijkèk esa ;ksxnku nsus okyk eq[; dkjd gSA [kjkc 'kSf{kd ekud-?kj esa Çglk-muds 

lkekftd nk;js esa Çglk- lkfFk;ksa dk ncko- lkekftd&vkÆFkd dkjd-eknd æO;ksa dk lsou-uSfrd ekxZn'kZu dk vHkko- 

11- cgqr rsth ls cM+k gksuk% cPps cpiu esa gh [kq'k jgrs FksA vkt dqN cPps o;Ldksa dh rjg gh dke djrs gSa] ftlds 

xaHkhj ifj.kke NksVh mez esa gh lkeus vkrs gSaA cPps nqfu;k ds dÃ fgLlksa esa vFkZO;oLFkk es a dke djrs gSa vkSj vius 

ifjokjksa dh ns[kHkky djrs gSaA;qok gekjs Hkfo"; ds uk;d gSa vkSj mUgsa dke djus ls igys lh[kuk pkfg,A ysfdu 

nqHkkZX; ls] nqfu;k ds dÃ fgLlksa esa cPps de mez esa gh dke djuk 'kq: dj nsrs gSaA 
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dkj.k% cPpksa dks Je esa èkdsys tkus ds çeq[k dkj.k xjhch vkSj csjkstxkjh gSaAlhfer fu%'kqYd Ldwyh f'k{kk-ikfjokfjd 

ftEesnkjhA dqN cPpksa dks [knkuksa] b±V Hkêksa] dkj[kkuksa vkSj fuekZ.k LFkyksa ij dke djus ds fy, etcwj fd;k tkrk gSA 

lekèkku%& ;qok LoLFk yksdra= ds fy, vko';d gSa D;ksafd os ;qok gSa vkSj thou ls Hkjiwj gSaA mUgsa jk"Vª fuekZrk vkSj 

dy ds usrk ds :i esa Hkh ns[kk tkrk gSA muls mEehn dh tkrh gS fd os uÃ ÅtkZ ds lkFk çkS|ksfxdh] f'k{kk] jktuhfr 

vkSj jk"Vªh; 'kkafr ds {ks= esa vR;kèkqfud çxfr djsaxsA 

− f'k{kk ds ekudksa esa fdlh Hkh rjg dk varj ugÈ gksuk pkfg,A 

− mi;qä Ldwy ctVsaA 

− mi;qä ;kstuk cukuk igyk dne gSA 

− lS)kafrd ;k jVus okyh f'k{kk dh rqyuk esa O;kogkfjd f'k{kk dks çkFkfedrk nh tkuh pkfg,A 

− yksxksa dh cqfu;knh vko';drk,a iwjh dh tkuh pkfg,A 

− ÅtkZ leL;k dk lekèkku djds fuekZrk vfèkd dq'kyrkiwoZd dk;Z dj ldrs gSaA 

− rduhdh {ks=ksa esa vuqns'kA 

− ekuoh; lacaèkksa dks c<+kok nsa vkSjldkjkRed ekgkSy dks c<+kok nsasaA 

− vfèkd lkspus ls cpsasaA 

− lks'ky ehfM;k ds mi;ksx ds fy, fnu dk ,d fof'k"V le; fuèkkZfjr djsaA 

− çkS|ksfxdh dk iw.kZr% vPNs mís';ksa ds fy, mi;ksx djus dk ç;kl djsaA 

− [kqf'k;k¡ ikus ds fy, dHkh Hkh lks'ky ehfM;k ij fuHkZj u jgsaA 

− nwljksa dh rqyuk esa viuk ewY;kadu djuk can djsaA 

− vius y{; vkSj thou ds mís'; ij è;ku nsaA 

fu"d"kZ% ekuo ân;] Hkkoukvksa vkSj laHkkoukvksa dk egklkxj gksrk gS vkSj vius osx ds pje ij gksrk gS] ;qokoLFkk esaA 

dqN O;fä bl osx dks vius vuqlkj —frRo vkSj jpukRedrk ds fy, ç;ksx esa ykrs gSa] rks dqN ds eu esa Hkkouk,¡] 

laHkkoukvksa ij Hkkjh iM+ tkrh gS vkSj ;qokoLFkk] ,d udkjkRed vkSj [kh> ls Hkjs gq, dky[kaM dh Hkkafr çrhr gksus 

yxrk gSA;qok 'kfä fdlh jk"Vª dh mTToy vk'kk dk çrhd gSA ns'k ,oa lekt dk Hkfo"; blh ih<+h ds gkFkksa esa gksrk 

gSA ;g ,d lkoZHkkSe ,oa 'kkÜor lR; gS] ysfdu vkt ;g ,d eqgkojk cudj jg x;k gS] ftls gj usrk vkSj mins'kd 

vius eq¡g ls lquk;k djrk gSA tcfd bl le; ns'k dk Hkfo"; r; djus esa toku viuh dksÃ çHkkoh Hkwfedk ugÈ fuHkk 

ik jgs gSaA ;qok ih<+h vkèkqfudrk dh pdkpkSaèk esa fnXHkzfer gSA mlds lkeus u dksÃ vkn'kZ g S] u mPp mís';A ,sls esa 

miHkksäkoknh laL—fr ds fujadq'k Hkksxokn dk na'k mls fof{kIrrk ,oa iru dh jkg ij èkdsy jgk gSA ifj.kkeLo:i 

VwVs LoIuksa] fc[kjs vjekuksa ,oa vr`Ir vkdk¡{kkvksa dh ekjh ;qok ih<+h dk thou iq"i f[kyus ls iwoZ gh eqj>kdj ne rksM+ 

jgk gSA dkypØ ds fo"ke çokg esa ;qok 'kfä dks jpukRed fn'kk esa eksM+us ,oa mls vius thou dk jk"Vª−lekt ds 

l`tu esa çsfjr ,oa fu;ksftr djus dh vko';drk igys ls vfèkd xaHkhj gks xÃ gSA 

     gkyk¡fd ;qokvksa dks dqN eqíksa ls fuiVuk gksxk] ysfdu muds lekèkku Hkh miyCèk gSaA muls fuiVus ds fy, gesa 

cl èkhjt vkSj èkS;Z dh t+:jr gSA ;qokvksa dks ;g r; djuk gksxk fd bu eqíksa ls dSls fuiVuk gS] mUgsa dSls Lohdkj 

djuk gS vkSj mudk lkeuk dSls djuk gSA 
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fefFkys’k dqekj  

lgk;d izk/;kid 

 

f'k{kk fdlh Hkh jk"Vª ds mRFkku ,oa uo fuekZ.k dh n'kk ,oa fn'kk r; djrh gSA ekuo ewY;ks  ij vkèkkfjr f'k{kk  

ç.kkyh  ls jk"Vª dk lok±xh.k fodkl gks ldrk gSA f'k{kk  ges laLdkj  Lokoycau ufSrdrk rdZ foosd ,oa vkRe Kku 

ds lkFk gh vkRe foÜokl Hkh çnku djrh gSA Lor=ark ds mijkUr  gekjs n'sk ds uhfr fu;arkvks ds le{k nks fodYi 

Fks çFke vfèkuk;d rU= dh f'k{kk O;oLFkk dks pyus fn;k tk;s vaxz st 'kkldks dh f'k{kk O;oLFkk muds fgrks ds 

vuq:i FkhA nlwjk fodYi f'k{kk e svkeywpyw ifjorZu dj Lokèkhu Hkkjr dh tu vis{kkvks ds vu:qi uohu O;oLFkk 

ykxw dh tk;sA uÃ f'k{kk uhfr  çpfyr  f'k{kk O;oLFkk es vkeywpyw ifjorZu ykus gsrq cuk;h xÃ gSA oLrqr% oSfÜod 

ifj–'; eas Kku vkèkkfjr vFkZO;oLFkk dh vko';drkvks adh iwÆr djus ds fy;s ekStwnk f'k{kk ç.kkyh es aifjorZu dh 

vko';drk FkhA   

'kCndks’k: uÃ f'k{kk uhfr] f'k{kk O;oLFkk] vfèkuk;d rU=] vFkZO;oLFkkA 

f'k{kk fdlh Hkh jk"Vª ds mRFkku ,oa uo fuekZ.k dh n'kk ,oa fn'kk r; djrh gS Aekuo eYw ;ks ij vkèkkfjr f'k{kk ç.kkyh 

ls jk"Vª dk lok±xh.k fodkl gks ldrk gSA bl ds foijhr ekuo ewY;ks dh mis{kk djus okyh f'k{kk O;oLFkk fdlh Hkh 

jk"Vª ds iru dk dkj.k Hkh gks ldrh gS f'k{kk ds lacaèk eas xkaèkh th Çpru euq"; ds 'kjhj] eu rFkk vkRek ds lok±xh.k 

,oa loksZR—"V fodkl dh vksj bafxr djrk gSA egku f'k{kkfon lar ,oa Kku ds çfrewÆr Lokeh foosdkuna th dk dFku 

gS fd euq"; dh varZfufgr iw.kZrk dks vfHkO;ä djuk gh f'k{kk gSA f'k{kk ges laLdkj Lokoyacu uSfrdrk rdZ foosd 

,oa vkRe Kku ds lkFk gh vkRe foÜokl Hkh çnku djrh gSA Lora=rk ds mijkUr gekjs n's k ds uhfr fu;arkvks ds 

le{k nks fodYi Fks çFke vfèkuk;d rU= dh f'k{kk O;oLFkk dks pyus fn;k tk;s vaxz st 'kkldks dh f'k{kk O;oLFkk 

muds fgrks ds vuq:i FkhA nlw jk fodYi f'k{kk e s vkewypwy ifjorZu dj Lokèkhu Hkkjr dh tu vis{kkvks ds vuq:i 

uohu O;oLFkk ykxw dh tk;A rRdkyhu uhfr fu;arkvks us çpfyr f'k{kk O;oLFkk dks vaxhdkj dj fy;kA 'kk;n ;gh 

lcls cM+h Hkwy Fkh ftldk [kkfe;ktk ge s vc rd Hkksxuk iM+ jgk gSAf'k{kk ds {ks= es vc rd fd, x, ç;ksx 

ukdkQh gSA 

loZçFke f'k{kk ds {ks= e s lqèkkj dk lw=ikr 1968 es gqvkA 1986 ls 1992 rd vusdks ç;kl ,oa ç;ksx djus ds 

mijkUr Hkh ge f'k{kk dk dksÃ ekud LFkkfir ugh dj ldsA oLrqr% 1986 dh f'k{kk uhfr eas ifjyf{kr dfe;ks dks njw 

djus ds fy;s uÃ jk"Vªh; f'k{kk uhfr 2020 ykus dh vko';drk iM+hA uÃ f'k{kkA 

uhfr çpfyr f'k{kk O;oLFkk e s vkeyw pyw ifjorZu yku s gsrq cuk;h xÃ gSA iwoZ ds ç;kl çpfyr f'k{kk O;oLFkk es 

lqèkkj gsrq fd, x;s Fks fdUrq orZeku uÃ f'k{kk uhfr iwoZ çpfyr O;oLFkk e s lqèkkj ij vkèkkfjr u gksdj vkeyw pyw 

ifjorZu dh fn'kk r; djus dh vksj vxzlj gSA oLrqr% f'k{kk dk 'kkfCnd vFkZ lh[kus ,oa fl[kku s dh fØ;k gS fdUrq 

O;kid vFkZ es f'k{kk fdlh Hkh lekt eas vuojr~ pyus okyh lkekftd çfØ;k gS ftlds ekè;e ls euq"; dh vkarfjd 

'kfä;ks a dk fodkl ,oa O;ogkj ifj"—r fd;k tkrk gSA f'k{kk gh og ekè;e gS ftlds }kjk Kku ,oa dkS'ky es a òf) 

dj euq"; e s ;ksX;rk o xq.koÙkk dk lekos'k fd;k tkrk gSA uÃ f'k{kk uhfr çpfyr f'k{kk O;oLFkk e s lqèkkj dh 

:ijs[kk u çLrqr dj lexz ifjorZu dh fn'kk r; djrh gS bl Ja[kyk e sorZeku uÃ f'k{kk uhfr 2020 dh ?kks"k.kk ds 

lkFk gh ekuo lalkèku e=a ky; dk uke cnydj f'k{kk e=a ky; dj fn;k x;k gSA bl uhfr ds ekè;e ls Ldwy ,oa 

mPp f'k{kk es a ifjorZudkjh lqèkkjks a dh vis{kk dh xÃ gSA blds mís';ks a ds rgr o"kZ 2030 rd Ldwyh f'k{kk eas Mªki 

jfsl;ks dks 'kwU; dj 100þ GER ds lkFk&lkFk iwoZ&fo|ky; ls ekè;fed Lrj rd f'k{kk ds lkoZHkkSfedj.k dk y{; 

j[kk x;k gSA blds iwoZ jk"Vªh; f'k{kk uhfr 1986 eas cukÃ xÃ Fkh ftleas o"kZ 1992 eas la'kksèku fd;k x;k FkkAorZeku 

uhfr varfj{k oSKkfud ds- dLrwjhjaxu dh vè;{krk okyh lfefr dh fjiksVZ ij vkèkkfjr gSAuÃ jk"Vªh; f'k{kk uhfr] 

2020 ds rgr o"kZ 2030 rd ldy ukekadu vuqikr ¼Gro s Eurolment Ratio&GER½ dks 100þ ykus dk y{; 

j[kk x;k gSAuÃ f'k{kk uhfr ds varxZr ds aæ o jkT; ljdkj ds lg;ksx ls f'k{kk {ks= ij thMhih ds 6þ fgLls ds 

lkoZtfud O;; dk y{; j[kk x;k gSA iwoZ çpfyr f'k{kk uhfr 10$2 ds LFkku ij uÃ  f'k{kk uhfr e s 5 $ 3 $ 3 

$ 4 fMt+kbu okys 'kS{kf.kd lajpuk dk çLrkofd;k x;k gS  iwoZ fuèkkZfjr O;oLFkk e s Ldwy e s ços'k vk;q 6 o"kZ ds 

LFkku ij orZeku uhfr e s ços'k  vk;q 3 o"kZ dj nh xÃ gS bles 3 ls 18 o"kZ dh vk;q okys cPpks a dks 'kkfey fd;k 

x;k gS  çFke  Lrj ij ik¡p o"kZ dh QkmaMs'kuy LVst ¼Foundational Stage½ & 3 lky dk çh &çkbejh Ldwy 

ftles cPpk Ldwy tkdj dsoy [ksy [ksy es lh[kus dkç;kl djxs dksÃ Hkh vè;;u lkexzh mlds ikl ugh gksxh 

Ldwy dk ekgkSy cPp s ds fy, [kq'kuqek cukus dk ç;kl f'k{kdks }kjk fd;k tk,xk bl LVst ij d{kk 1 ,oa 2 e  

vè;;u jr Nk= dh ijh{kk Hkh ugh gksxh] xzsM 2 LVst çhisVªjs h LVst ¼Prepatratory Stage½ rhu o"kZ dk eè; ¼;k 

mPp çkFkfed½ es cPpk d{kk rhu pkj vkSj ikap rd vè;;u djxs k LVst rhu ij ftldh vofèk rhu o"kZ gksxh & 

d{kk 6] 7] 8 ,oa LVst pkj 4 o"kZ dk mPp ¼;k ekè;fed pj.k es d{kk ;k xz sM 9] 10] 11] 12 lfEefyr gksxs A iwoZ 
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çpfyr O;oLFkk es dyk foKku o okf.kT; vyx vyx foèkk ds :i es fo|eku Fks ftles ls fdlh ,d foèkk dks 

vè;;u gsrq fo|kFkÊ pqu ldrk Fkk] fdUrq bl O;oLFkk es Nk= dks fdlh Hkh foèkk ls dksÃ Hkh fo"k; pquus dh Lora=rk 

gksxh A vFkkZr Nk= dyk okf.kT; ,oa foKku lHkh e s ls dksÃ Hkh isij pqu ldsxkA tSls bfrgkl xf.kr jlk;u foKku 

,oa y[s kk 'kkL= dk p;u dj fo|kFkÊ viuk dkslZ iwjk dj ldrk gSAuÃ f'k{kk uhfr 2020 ds rgr HHRO }kjk cqfu;knh 

lk{kjrk vkSj la[;kRed Kku ij ,d jk"Vªh; fe'ku ¼National Mission on Foundational Literacy and 
Numeracy dh LFkkiuk dk çLrko fd;k x;k gSA blds }kjk o"kZ 2025 rd d{kk& 3 Lrj rd ds cPpks a ds fy;s 

vkèkkjHkwr dkS'ky lqfuf'pr fd;k tk,xkAHkk"kk;h fofoèkrk dks laj{k.k çnku djus ds fy;s uÃ f'k{kk uhfr &2020 es a 

d{kk&5 rd dh f'k{kk es a ekr` Hkk"kk LFkkuh; ;k {ks=h; Hkk"kk dks vè;;u ds ekè;e ds :i eas viukus ij cy fn;k 

x;k gSA lkFk gh bl uhfr eas ekr`Hkk"kk dks d{kk&8 vkSj vkxs dh f'k{kk ds fy;s çkFkfedrk nus s dk lq>ko fn;k x;k 

gSALdwyh vkSj mPp f'k{kk eas Nk=ks a ds fy;s laL— r vkSj vU; çkphu Hkkjrh; Hkk"kkvks a dk fodYi miyCèk gksxk ijarq 

fdlh Hkh Nk= ij Hkk"kk ds pquko dh dksÃ ckè;rk ugÈ gksxhA fo|ky;ks a eas lHkh Lrjks a ij Nk=ks a dks ckxokuh fu;fer 

:i ls [ksy&dwn ;ksx u`R; ek'kZy vkVZ dks LFkkuh; miyCèkrk ds vuqlkj çnku djus dh dksf'k'k dh tk,xh rkfd 

cPp s 'kkjhfjd xfrfofèk;ks a ,oa O;k;ke oxSjg eas Hkkx ys ldsAa ikBîØe vkSjewY;kadu lacaèkh lqèkkjks ds vUrxZr 

çLrkfor dyk vkSj foKku O;kolkf;d rFkk 'kS{kf.kd fo"k;ks a ,oa ikBîdze o ikBîsrj xfrfofèk;ks a ds chp cgqr vfèkd 

varj ugÈ gksxkAd{kk 6 ls gh 'kSf{kd ikBîØe eas O;kolkf;d f'k{kk dks 'kkfey dj fn;k tk,xk vkSj bles a baVuZf'ki 

¼Internship½ dh O;oLFkk Hkh dh tk,xhA ^jk"Vªh; 'kSf{kd vulq aèkku vkSj çf'k{k.k ifj"kn ¼National Council of 
Educational Research and Training& NCERT½ }kjk ̂ Ldwyh f'k{kk ds fy;s jk"Vªh; ikBîØe :ijs[kk* ¼National 
Curricular Framework for School Education½ rS;kj dh tk,xhA Nk=ks a ds lexz fodkl ds y{; dks è;ku 

eas j[kr s gq, d{kk 10 vkSj d{kk 12 dh ijh{kkvks a eas cnyko fd;k tk,xkA bles a Hkfo"; eas lesLVj ;k cgqfodYih; 

ç'u vkfn tSls lqèkkjks a dks 'kkfey fd;k tk ldrk gSANk=ks a dh çxfr ds eYw ;kadu ds fy;s ekud&fuèkkZjd fudk; 

ds :i es a ^ij[k* ¼PARAKH½ uked ,d u, ^jk"Vªh; vkdyu dsæa ¼National Assessment Centre½ dh LFkkiuk dh 

tk,xhANk=ks a dh çxfr ds eYw ;kadu rFkk Nk=ks a dks viu s Hkfo"; ls tqM+ s fu.kZ; yus s es a lgk;rk çnku djus ds 

fy;s ^—f=e cqf)eÙkk* ¼Artificial Intelligence& AI½ vkèkkfjr l‚¶Vos;j dk ç;ksx fd;k tk ldsxkA f'k{k.k O;oLFkk 

ls lacafèkr lqèkkjks ds vUrxZr f'k{kdks a dh fu;qfä eas çHkkoh vkSj ikjn'kÊ çfØ;k dk ikyu rFkk le; ≤ ij fd;s 

x,dk;Z çn'kZu vkdyu ds vkèkkj ij inksUufr dh O;oLFkk çLrkfor gSA vè;kid f'k{kk ifj"kn }kjk o"kZ 2022 rd 

f'k{kdks a ds fy;s jk"Vªh; O;kolkf;d ekud* ¼National Professional Standards for Teachers & NPST½ dk 

fodkl fd;k tk,xkAjk"Vªh; vè;kid f'k{kk ifj"kn }kjk NCERT ds ijke'kZ ds vkèkkj ij vè;kid f'k{kk gsrq jk"Vªh; 

ikBîp;kZ dh :ij[s kk ¼National Curriculum Framework for Teacher Education & NCFTE½ dk fodkl fd;k 

tk,xkA o"kZ 2030 rd vè;kiu ds fy;s U;wure fMxzh ;ksX;rk 4&o"kÊ; ,dh—r ch-,M- fMxzh dk gksuk vfuok;Z fd;k 

tk;sA uÃ& f'k{kk 2020 ds vUrxZr f'k{k.k laLFkkuks a eas ldy ukekadu vuqikr ¼Gross Enrolment Ratio½ dks 26-

3%¼o"kZ 2018½ ls dk Hkko tkx`r gksxk vkSj xq.koÙkkiw.kZ f'k{kk çnku djus oky s laLFkku gh nh?kZdky es viu s vfLrRo 

dh j{kk djus e s leFkZ gks ldsxsA xq.koÙkk iw.kZ f'k{kk u çnku djus okys laLFkku can gks ldr s gSA uÃ f'k{kk uhfr 

ds rgr ,e-fQy dk;ZØe dks lekIr dj fn;k x;k gSA LukrdksÙkj mikfèk çkIr dju s ds fy, Nk= dks ,d o"kZ ,oa 

nks o"kZ e s ikBîØe iwjk djus ds fodYi fn, x;s gSA vc ih ,p Mh dh mikfèk çkIr dju s dh le; lhek pkj lky 

gksxhA uÃ f'k{kk uhfr ¼NEP½ ds vUrxZr n's k Hkj ds mPp f'k{kk laLFkkuks a ds fy;s ,dy fu;ked laLFkk Hkkjrh; 

mPp f'k{kk ifj"kn ¼Higher Education Council of India & HECI½ dh ifjdYiuk dh xÃ gS Hkkjrh; mPp f'k{kk 

ifj"kn fpfdRlk ,oadkuuw h f'k{kk dks NksM+dj lEiw.kZ f'k{kk {ks= ds fy;s ,d ,dy fudk; ¼Single Umbrella Body½ 
ds :i eas dk;Z djxs kA   

Hkkjrh; mPp f'k{kk ifj"kn ds dk;ks± ds çHkkoh fu"iknu gsrq pkj fudk;ks dh LFkkiuk Hkh çLrkfor gSA jk"Vªh; mPprj 

f'k{kk fu;kedh; ifj"kn ¼National Higher Education Regulatroy Council & NHERC½ f'k{kd f'k{kk lfgr 

mPp f'k{kk {ks= ds fy;s ,d fu;ked dk dk;Z djxs kA lkekU; f'k{kk ifj"kn ¼General Education Council & 

GEC½% mPp f'k{kk dk;ZØeks a ds fy;s visf{kr lh[kus ds ifj.kkeks  dk  ,d Lok;Ùk fudk; ds :i eas ^^jk"Vªh; 'kSf{kd 

çkS|ksfxdh epa ** ¼National Educational Technological Forum½ dk xBu dj n's k e s fMftVy f'k{kk ekè;e 

dk foLrkj fd;k tk,xk ftlds }kjk f'k{k.k eYw ;kadu ;kstuk ,oa ç'kklu eas vfHkof̀) gsrq fopkjks a dk vknku çnku 

fd;k tk ldsxkA fMftVy f'k{kk lalkèkuks a dks fodflr djus ds fy;s vyx çkS|ksfxdh bdkÃ dk fodkl fd;k tk,xk 

tks fMftVy cqfu;knh  vuqlwfpr tkfr vuqlwfpr tu tkfr fiNM+ s oxZ ,oa lkekftd vkSj vkÆFkd :i ls oafpr 

lewgks a ls lacafèkr eèskkoh Nk=ks a dks çksRlkgu ds :i eas foÙkh; lgk;rk çnku dh tk,xhA jk"Vªh; f'k{kk uhfr] 1986 

dk mís'; 49 vlekurkvks a dks njw djus fo'ks"k :i ls Hkkjrh; efgykvks a vuqlwfpr tutkfr;ks a vkSj vuqlwfpr tkfr 

leqnk;ks a ds fy;s 'kS{kf.kd volj dh lekurk ij fo'ks"k cy fn;k x;k FkkA bl uhfr ds varxZr çkFkfed Ldwyks a 

dks csgrj cukus ds fy;s Þv‚ij'sku CySdcksMZÞ y‚Up fd;kAlkFk gh bafnjk xkaèkh jk"Vªh; eqä foÜofo|ky; dh LFkkiuk 

ds lkFk ^vksiu ;wfuoÆlVh* ç.kkyh dk foLrkj fd;kAxzkeh.k Hkkjr eas tehuh Lrj ij vkÆFkd vkSj lkekftd fodkl 

dks uÃ f'k{kk uhfr pqukSfr;k¡ uÃ f'k{kk uhfr 2020 iwoZ çpfyr f'k{kk uhfr e s lqèkkj ls lEcfUèkr u gksdj vfirq lEiw.kZ 

f'k{kk O;oLFkk es vkeyw pyw ifjorZu ls lEcfUèkr gS vr% uÃ f'k{kk uhfr ds lEiw.kZ n's k e s fØ;kUo;u gsrq vkèkkj 
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Hkwr HkkSfrd lajpuk dh vko';drk gksxhA ftles c`gn Lrj ds fofu;ksx dh vko';drk gksxhA xq.koÙkk iw.kZ rduhdh 

o O;kolkf;d f'k{kk gsrq çf'kf{kr ekuo lalkèku dk fodkl Hkh ekud ds vuq:i djuk gksxk A dfri; f'k{kkfonks a dk 

ekuuk gS fd fon's kh foÜofo|ky;ks a eas ços'k ls Hkkjrh; f'k{k.k O;oLFkk eg¡xh gks ldrh gSA ifj.kkeLo:i fuèkZu oxZ 

ds Nk=ks a ds fy;s mPp f'k{kk çkIr djuk pqukSrhiw.kZ gks ldrk gSA nf{k.k Hkkjrh; jkT;ks a dk ;g Hkh vkjksi gS fd 

^f=&Hkk"kk* lw= ls ljdkj f'k{kk dk laL—frdj.k djus dk ç;kl dj jgh gSA dfri; jkT;ks a eas 'kqYd lacaèkh fofu;eu 

gksus ds ckotwn equkQk[kksjh ij vadq'k ugh yx ldk gS blds lkFk gh foÙkiks"k.k dk lqfuf'pr gksuk bl rF; ij 

fuHkZj djsxk fd f'k{kk ij lkoZtfud O;; ds :i eas thMhih ds çLrkfor 6þ [kpZ djus dh ljdkj dh bPNk'kfä 

fdruh etcwr gSA ekuo lalkèku dk ekud ds vuq:i u gksus ds dkj.k orZeku eas çkjafHkd f'k{kk ds {ks= eas dq'ky 

f'k{kdks a dk vHkko gS ,slh fLFkfr es jk"Vªh; f'k{kk uhfr 2020 ds fØ;kUo;u gsrq çkFkfed fo|ky;ks e s uÃ f'k{kk uhfr 

ds vuq:i çkjafHkd f'k{kk çnku djus gsrq lEiw.kZ O;oLFkk e s vkewypwy ifjorZu djuk lgt ugh gksxkA orZeku 

ifjis{; e s xq.koÙkkiw.kZ f'k{kk çnku djus dh lokZfèkd leL;k çkFkfed o ekè;fed Lrj ij gh gSA mPp f'k{kk ds {ks= 

e s Hkh ikjEifjd f'k{kk O;oLFkk ds LFkku ij jkstxkjijd rduhdh f'k{kk çnku djus gsrq vkèkkjHkrw lajpuk LFkkfir 

djuk lgt ugh gksxkA oLrqr% Hkkjr e s çpfyr ,oa O;ogfjr fczfV'k 'kklu dkyhu eSdky s f'k{kk uhfr u rks KkuktZu 

ds fy, gh mi;qä Fkh vkSj u gh blds ekè;e ls jkstxkj l`tu dh lEHkkouk,s gh fo|eku FkhA bl uhfr dk çeq[k 

mís'; fczfV'k mifuos'kokn ds fgrks dk iks"k.k ,oa laj{k.k ek= Fkk A ;g f'k{kk O;oLFkk dfri; ,sfrgkfld çlaxks ,oa 

uhfr fu;arkvks ds efgekeaMu ds lkFk gh fczfV'k vfèkuk;d rU= gsrq fu"Bkoku lSfud rS;kj djus dk;kZy;h; —R;ks 

ds leqfpr lapkyu gsrq DydZ ,oa lgk;d dkÆed rS;kj djuk Fkk A Lora=rk ds i'pkr fuÆer lafoèkku es f'k{kk dks 

leorÊ lwph es Mky dj dsUæ ljdkj us vius drZO;ks dh bfr Jh eku yh vkSj LoukeèkU; uhfr fu;arkvks us Hkkjrh; 

ifjos'k ds vuqdwy ,d uÃ jk"Vªh; f'k{kk uhfr fodflr djus dk ;Ru gh ugh fd;k AdsUæ o jkT; ljdkjs f'k{kk tSls 

laosnu'khy ç'u dks ,d nwljs ij Vkyus dk ;Ru djrs jgs A;gkW rd dh f'k{kk O;oLFkk ds mUu;u fodkl foLrkj 

,oa xq.kkRed lqèkkj gsrq ctV dk çkoèkku Hkh nky es ued ds cjkcj gh fd;k x;k A oLrqr% Lora=rk ds mijkUr 

LFkkfir yksdrkaf=d 'kklu ç.kkyh es nh?kZdky rd lÙkk es cus jgus dh ykylk ds dkj.k Hkkjrh; fuèkZu vf'kf{kr 

'kksf"kr turk ds 'kS{kf.kd vkÆFkd lkekftd mUu;u dk ;Ru gh ugh fd;k x;kA D;ks afd ftu jktusrkvks es vktknh 

dh yM+kÃ es çR;{k o ijks{k :i es dqN Hkh ;ksxnku fd;k Fkk vktknh ds ckn os nh?kZ dky rd lÙkk :ih eykÃ 

dkVus dh vkdka{kk ikys gq, FksA oLrqr% fdlh Hkh ns'k dh f'kf{kr ,oa tkx`r turk vius erkfèkdkj dk rdZ ,oa foosd 

iw.kZ mi;ksx djrh gS vkSj vf'kf{kr ,oa vkÆFkd :i ls foiUu turk tkfr èkeZ lEçnk; Hkk"kk {ks= etgc vkÆFkd 

çyksHku ds vkèkkj ij vfoosd iw.kZ fu.kZ; ysdj v;ksX; og v{ke tuçfrfufèk;ks dk p;u dj ldrh gS Af'k{kk ds }kjk 

rdZ 'kfä tkx`r gks tkus ds dkj.k turk fdlh xq aMs eokyh dks viuk tuçfrfufèk ugh pqu ldrhA orZeku le; 

es 'kS{kf.kd ,oa vkÆFkd fiNM+s iu ds dkj.k jktuhfr es lsokHkko j[kus okyks ds LFkku ij jktuhfr dks O;olk; ekuus 

okys yksx gh pquko thrdj uhfr fu;ark cu jgs gS A dkaxz sl ds 'kklu dky es turk dks [kSjkr ckaVus o rq"Vhdj.k 

dh uhfr dk ikyu fd;k x;k AfdUrq vfèkla[; turk dks f'k{kk xzg.k djus ds vfèkdkj ls oafpr j[kk x;k Ablh 

dkj.k dkaxz sl yxHkx ipkl o"kksZ rd lÙkk es cuh jghA uÃ f'k{kk uhfr 2020 dks Hkkjrh; tuekul dh vko';drkvks 

,oa Hkkjrh; 'kS{kf.kd i;kZoj.k ds vuq:i j[kus dk ;Ru fd;k x;k gS f'k{kk O;oLFkk dks mikfèk mUeq[k u j[kdj Kku 

ijd ,oa jkstxkj ijd cukus dk ç;kl fd;k x;k gS iwoZ çpfyr jVUr foèkk ds LFkku ij f'k{kkFkÊ e s rdZ 'kfä 

fodflr djus dk ;Ru uÃ f'k{kk uhfr dh foy{k.krk gSA f'k{kkFkÊ e s dk;Z dq'kyrk fodflr djus gsrq çkFkfed Lrj 

ls gh jkstxkj ijd f'k{kk dk leko's k fd;k x;k gS fdlh dk;Z fo'ks"k e s fuiq.krk o n{krk çkIr dju s ds lkFk gh 

foKku dyk okf.kT; bR;kfn fo"k;ks ds lesfdr vè;;u dks cy fn;s tku s ds dkj.k f'k{kkFkÊ dk cgqvk;keh fodkl 

lEHko gks ldsxkA ;fn ljdkj }kjk Ãekunkjh iwoZd ;Ru fd;s x;s rks bl uhfr ds ldkjkRed ifj.kke 2030 rd 

n`f"V xr gksus yxsxs A     

fu"d"kZ dsæah; efa=eMa y u s 21oÈ lnh ds Hkkjr dh t:jrks a dks iwjk djus ds fy;s Hkkjrh; f'k{kk ç.kkyh es a cnyko 

gsrq ftl uÃ jk"Vªh; f'k{kk uhfr] 2020 dks eta +wjh nh gS vxj mldk fØ;kUo;u lQy rjhds ls gksrk gS rks ;g uÃ 

ç.kkyh Hkkjr dks foÜo ds vxz.kh n's kks a ds led{k y s vk,xhA uÃ f'k{kk uhfr] 2020 ds rgr 3 lky ls 18 lky 

rd ds cPpks a dks f'k{kk dk vfèkdkj dkuwu] 2009 ds varxZr j[kk x;k gSA 34 o"kks± i'pkr ~ vkÃ bl uÃ f'k{kk uhfr 

dk mís'; lHkh Nk=ks a dks jkstxkj ijd rduhdh o O;kolkf;d f'k{kk çnku djuk gS ftldk y{; 2025 rd 

iwoZ&çkFkfed f'k{kk ¼3&6 o"kZ dh vk;q lhek½ dks lkoZHkkSfed cukuk gSA Lukrd f'k{kk es a vkÆVfQf'k;y baVsyhtsla ] 

Fkzh&Mh e'khu] MsVk&fo'ys"k.k] tSoçkS|kfsxdh vkfn {ks=ks a ds lekos'ku ls vR;kèkqfud {ks=ks a eas Hkh dq'ky is'ksoj rS;kj 

gksxa s vkSj ;qokvks a dh jkstxkj {kerk es a o`f) gksxhA 

 

lUnHkZ xzUFk lwph 

 

1 ubZ f'k{kk uhfr izk#i &Hkkjr ljdkjA 

2 'kS{kf.kd fucU/k & izksQslj jke ldy ikUMs;A 
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pUnu dqekj  

lgk;d izk/;kid 

 

fganh dks fMftVy txr esa ç;ksx ds fy, rduhdh rkSj ij vkSj vklku cukus ij dke dj jgk gSA daI;wVjksa ij fganh 

ds LFkkbZ mi;ksx ds fy, dbZ l‚¶Vos;j gSa] ftlesa vkbZyhi lokZf/kd yksdfç; gSA fganh dh Vkbfiax vc Hkh dbZ yksxksa 

ds fy, ,d leL;k gS] yksx t~;knkrj vaxzsth esa Vkbi djrs gSaA bl leL;k dks nwj djus ds fy, Lihp vkSj gSaMjkbfVax 

fjdXuh'ku rduhd dks viukbZ tk jgh gSA ;s l‚¶Vos;j ç;ksx esa gSa ysfdu buesa lq/kkj fd;k tk jgk gSA Hkfo"; esa 

,slh dbZ vU; rduhd ns[ksaxs ftlesa v‚fM;ks ;k gLrfyf[kr lans'k dk vuqokn djuk vklku gks tk,xkA fganh dks 

eksckby vkSj VScysV tSlh fMokblsl ij ykus ds fy, ç;ksx fd, tk jgs gSaA bu txgksa ij fganh vk Sj vU; Hkkjrh; 

Hkk"kkvksa dks rduhdh fnDdrksa dk lkeuk uk djuk iM+sA flQZ ljdkjh {ks= dh laLFkk,a gh ugha cfYd dbZ tquwuh 

'k[kf़ ~l;rksa us Hkh fganh dks fMftVy cukus ds fy, viuh jkrsa [kjkc dhaA daI;wVj ij fganh dh xSjekStwnxh fdlh 

fganh Hkk"kh ds fy, fdruh eqf'dysa iSnk dj ldrk gSA bathfu;j txnhi nkaxh us fganh 'kCndks'k cuk;k ftlesa mUgksaus 

40 gtkj 'kCn MkysA mUgksaus blds ckn lky 2006 rd dbZ fganh Q‚UV duoVZj] l‚¶Vos;j cuk, tks vkt Hkh pyu 

esa gSA ysfdu oks [kqn Hkk"kk dks daI;wVj ds fy, ck/kk ugha ekursA mUgksaus dgk] ÞdaI;wVj flQZ ckbujh le>rk gS ;kuh 

0 vkSj 1A fdlh Hkh Hkk"kk dks daI;wVj vius rjhds ls le>rk gS] fygktk tks Hkh vaxzsth ;k nwljh fdlh Hkk"kk esa gks 

ldrk gS] oks fganh esa Hkh gks ldrk gSA mls cl fganh esa çksxzke fd, tkus dh t:jr gksrh gSAß bl oä fganh dks 

t:jr gS rks cl ,d og̀n 'kCndks"k dhA 'kCnksa dk eryc ftruk lVhd gksrk tk,xk] vuqokn ;k Vkbfiax mruk gh 

vPNk gksxkAß rduhdh lq/kkj rks gksrs jgsaxs] ysfdu egRoiw.kZ gksxk ;s ns[kuk fd ;qokvksa dks fy[kus&i<+us esa fganh dk 

ç;ksx fdruk lgt yxrk gSA 

{ks=h; Hkk"kkvksa esa vf/kd fMftVy lkexzh dk fuekZ.k Hkkjr dks ,d vjc M‚yj dh fMftVy vFkZO;oLFkk cuus esa cM+k 

;ksxnku nsxA ^vxj ge LFkkuh; Hkk"kk ds rRoksa dks fodflr djus ds fy, baVjusV dks vuqefr ugha nsrs gSa] rks eq>s 

yxrk gS fd dgkuh iwjh rjg ls xM+cM+ gks ldrh gSA Hkkjr esa 40 djksM+ baVjusV ;wtlZ gSa] ftuesa ls 23A4 djksM+ 

;wtlZ LFkkuh; Hkk"kk ds gSaA 2021 rd budh la[;k 53A6 djksM+ rd c<+us dh laHkkouk gSA^ 

xwxy us ^rst^ uke dk ,i y‚Up fd;kA blds fMftVy isesaV ,i dks ,aMª‚;M vkSj iOS fMokblksa ij MkmuyksM fd;k 

tk ldrk gSA ;g ,i Hkkjr ds fy, cuk;k x;k gS] tks T;knkrj LekVZQksu ij dke djsxk vkSj ;g vaxz sth ds lkFk 

lkr Hkkjrh; Hkk"kkvksa ¼fganh] caxkyh] xqtjkrh] dUuM+] ejkBh] rfey vkSj rsyqxw½ esa miyC/k gSA ;g fMftVy vFkZO;oLFkk 

750 vjc ls ,d [kjc ds y{; dks Nwus esa l{ke gksxhA bl le;] fMftVy bd‚ueh thMhih mRikn esa lkr çfr'kr 

dk ;ksxnku nsrh gS vkSj 2025 rd thMhih esa bldk ;ksxnku yxHkx 17 Qhlnh gksuk pkfg,A xwxy vkSj dsih,eth 

dh fjiksVZ ds vuqlkj] ns'k esa baVjusV ij vaxzsth Hkk"kk dks Hkkjrh; Hkk"kk ;wtlZ us ihNs NksM+ fn;k gSA 

ewy :i ls] Hkk"kk flQZ 'kCnksa ls dgha t~;knk gS & ;g tqM+ko ds ckjs esa gSA tc vki fdlh ls mudh ewy Hkk"kk esa 

laokn djrs gSa] rks vki mudh laL—fr ds çfr lEeku fn[kkrs gSa] fo'okl cukrs gSa vkSj fopkjksa dks lk>k djuk vklku 

cukrs gSaA v/;;uksa ls irk pyrk gS fd 75% miHkksäk viuh ewy Hkk"kk esa mRikn [kjhnuk ilan djrs gSa] tks bl ckr 

ij çdk'k Mkyrk gS fd O;kikj esa Hkk"kk fdruh egRoiw.kZ gSA ;s fuUefyf[kr fcUnqvksa ls le>k tk ldrk gSA  

  yksx viuh Hkk"kk cksyus okys O;olk; ij vf/kd fo'okl djrs gSa vkSj mlls 

tqM+rs gSa] ftlls mUgsa ewY;oku vkSj le>k gqvk eglwl gksrk gSA 

  ,d gh Hkk"kk cksyus ls lkaL—frd varj dks ikVus esa enn feyrh gS] rFkk vkids Jksrkvksa ds 

lkFk lkFkZd laca/k curs gSaA 

 cgqHkk"kh osclkbVksa esa lgHkkfxrk vkSj :ikarj.k nj vf/kd gksrh gS] D;ksafd 

vkxarqd vklkuh ls usfoxsV dj ldrs gSa vkSj lkexzh dks le> ldrs gSaA 

  dbZ Hkk"kkvksa esa lkexzh dh is'kd'k djds] O;olk; u, cktkjksa esa foLrkj dj 

ldrs gSa vkSj O;kid n'kZdksa dks vkdf"kZr dj ldrs gSaA 

O;olk;ksa ds fy,] Hkk"kk dh 'kfä dk mi;ksx djus dk vFkZ dsoy vuqokn ls vf/kd gS & bldk vFkZ gS fofHkUu n'kZdksa 

ds lkFk çHkkoh <ax ls laokn djuk le>ukA ;g crkrh gS fd ,d 'kfä'kkyh midj.k gS tks vkidh osclkbV dk 

vuqokn vkSj LFkkuh;dj.k djds Hkk"kk dh {kerk dks vuy‚d djus esa vkidh enn djrk gS] ;g lqfuf'pr djrk gS 
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fd vki nqfu;k ds lHkh dksuksa ds yksxksa ls tqM+ ldrs gSaA vkids O;olk; dks c<+kus esa enn djus ds fy, Hkk"kk dh 

'kfä dk mi;ksx dSls djrk gS\  

Hkk"kk lacaf/kr ck/kkvksa dks vklkuh ls rksM+s & u, cktkjksa esa foLrkj djuk pqukSrh iw.kZ gks ldrk gS] ysfdu vkidks viuh 

osclkbV dks 100 ls t~;knk Hkk"kkvksa esa vuqokn djus esa l{ke cukdj bls vklku cukrk gSA dqN gh fDyd ds lkFk] 

vki viuh lkexzh dks yk[kksa laHkkfor xzkgdksa rd igq¡pk ldrs gSa tks vyx&vyx Hkk"kk,¡ cksyrs gSaA 

  vkidh osclkbV dk Rofjr vuqokn djus ds fy, mUur e'khu vuqokn dk 

mi;ksx djrk gS] ftlls vki rqjar varjkZ"Vªh; n'kZdksa ds lkFk laokn dj ldrs gSaA 

 xq.koÙkk ds fy, ekuo vuqokn & vf/kd lw{e vkSj tfVy lkexzh ds fy,] is'ksoj ekuo vuqokn lsok,a çnku 

djrk gS] tks lqfuf'pr djrk gS fd vkidk lans'k lVhd vkSj lkaL—frd :i ls çklafxd gSA  

tcfd vuqokn vko';d gS] lPpk lapkj 'kCnksa ls ijs gSA LFkkuh;dj.k 

vkidh lkexzh dks vkids yf{kr n'kZdksa ds fof'k"V lkaL—frd lanHkZ ds vuqdwy cukrk gS] ftlls ;g vf/kd vkd"kZd 

vkSj Hkjkslsean cu tkrk gSA lqfuf'pr djrk gS fd vkidh osclkbV u dsoy Hkk"kk cksyrh gS] cfYd LFkkuh; laL—fr 

ds lkFk Hkh çfr/ofur gksrh gSA 

  vkidks fofHkUu laL—fr;ksa dh çkFkfedrkvksa vkSj vis{kkvksa ls esy [kkus ds fy, 

Hkk"kk] Loj] dYiuk vkSj vU; rRoksa dks lek;ksftr djus esa enn djrk gSA 

 LFkkuh;—r ,lbZvks & vkidh vuqokfnr lkexzh fofHkUu {ks=ksa ds [kkst batuksa ds fy, vuqdwfyr dh tkrh gS] 

ftlls ;g lqfuf'pr gksrk gS fd vkidh lkbV LFkkuh; [kkstksa esa [kkst ;ksX; gSA 

 & Hkk"kk mi;ksxdrkZ vuqHko dks vkdkj nsus esa egRoiw.kZ 

Hkwfedk fuHkkrh gSA mi;ksxdrkZ vkidh lkexzh dks viuh ewy Hkk"kk esa ,Dlsl dj ldrs gSa] rks o s vkidh lkbV ij 

vf/kd le; rd jgus] vkidh lkexzh ls tqM+us vkSj [kjhnkjh djus dh vf/kd laHkkouk j[krs gSaA vuqdwyu ;ksX; Hkk"kk 

fLopj dh is'kd'k djds mi;ksxdrkZ vuqHko dks c<+krk gS] ftlls foftVj vklkuh ls viuh ilanhnk Hkk"kk pqu ldrs 

gSaA 

  mi;ksxdrkZ&vuqdwy Hkk"kk fLopj lkbV dh mi;ksfxrk esa lq/kkj djrk gS] ftlls 

vkxarqdksa ds fy, Hkk"kkvksa ds chp V‚xy djuk vklku gks tkrk gSA 

  Hkk"kk fLopj iwjh rjg ls mÙkjnk;h gS] tks lHkh fMokblksa ij mi;ksxdrkZvksa 

ds fy, ,d lgt vuqHko lqfuf'pr djrk gSA –';rk c<+kus ds fy, cgqHkk"kh oSf'od Lrj ij foLrkj djrs 

le; Hkk"kk vkidh SEO j.kuhfr dk ,d egRoiw.kZ ?kVd gSA lqfuf'pr djrk gS fd vkidh vuqokfnr lkexzh 

LFkkuh; [kkst batuksa ds fy, vuqdwfyr gS] ftlls vkidks fofHkUu {ks=ksa ls vf/kd vkxarqdksa dks vkdf"kZr djus 

esa enn feyrh gSA 

 vkidh lkbV ds çR;sd vuqokfnr laLdj.k dks ,d vf}rh; ;wvkj,y fn;k tkrk 

gS] ftlls [kkst batuksa ds fy, vkidh lkexzh dks vuqØfer djuk vklku gks tkrk gSA 

  & Lopkfyr :i ls ºzkQySax VSx ykxw djrk gS] ftlls [kkst batu dks ;g le>us esa enn 

feyrh gS fd fof'k"V {ks=ksa esa mi;ksxdrkZvksa dks vkidh lkbV dk dkSu&lk Hkk"kk laLdj.k fn[kkuk gSA 

  Hkk"kk dh rkdr yksxksa dks O;fäxr vkSj HkkoukRed Lrj ij tksM+us dh 

bldh {kerk esa fufgr gSA vius n'kZdksa ds lkFk mudh ilanhnk Hkk"kk esa laokn djds] vki u dsoy igqap esa 

lq/kkj djrs gSa cfYd vius czkaM vkSj vius xzkgdksa ds chp ds ca/ku dks Hkh etcwr djrs gSaA 

  tc xzkgd ;g eglwl djrs gSa fd mUgsa le>k x;k gS vkSj mudk lEeku 

fd;k tk jgk gS] rks muds vkids czkaM ds çfr oQknkj cuus dh vf/kd laHkkouk gksrh gSA 

  ,d vPNh rjg ls LFkkuh;—r osclkbV ,d ldkjkRed mi;ksxdrkZ vuqHko cukrh 

gS] ftlls vkidks çfrLi/khZ oSf'od cktkjksa esa vyx fn[kus esa enn feyrh gSA 

 & fdlh Hkh lQy varjkZ"Vªh; foLrkj ds fy, Hkk"kk dh 'kfä dk mi;ksx djuk egRoiw.kZ gSA dSls 

vkids O;olk; dks lhekvksa ds ikj c<+us esa l{ke cukrk gS\ 

 Rofjr vkSj dq'ky vuqokn %& Lopkfyr vuqokn ds lkFk] vki feuVksa esa cgqHkk"kh osclkbV y‚Up dj ldrs 

gSa] ftlls vki oSf'od cktkjksa rd rsth ls igqap ldrs gSaA 

 vuqdwyu vkSj fu;a=.k %& vki r; djrs gSa fd fdu Hkk"kkvksa dks çkFkfedrk nsuh gS] vkSj vkidks vuqoknksa dks 

vuqdwfyr djus dh lqfo/kk nsrk gS] ftlls ;g lqfuf'pr gksrk gS fd vkidh lkexzh ges'kk czkaM ds vuq:i 

gksA 
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 fdQk;rh lek/kku %& vuqokn ds fy, ykxr çHkkoh –f"Vdks.k çnku djrk gS] ftlesa Ldsyscy fodYi gSa tks 

NksVs O;olk;ksa vkSj cM+s m|eksa nksuksa ds fy, mi;qä gSaA 

 cgqHkk"kh fo'ys"k.k %& okLrfod le; fo'ys"k.k ds lkFk viuh vuqokfnr lkexzh ds çn'kZu dks VªSd djsa] ftlls 

vkidks viuh cgqHkk"kh j.kuhfr dks vuqdwfyr djus esa enn feysxhA 

Hkk"kk dk oSf'od çHkko & Hkk"kk flQZ lapkj dk ,d tfj;k ugha gSA ;g igpku dks vkdkj nsrh gS] fj'rksa dks c<+kok 

nsrh gS vkSj çxfr dks xfr nsrh gSA fMftVy ;qx esa] Hkk"kk dh 'kfä c<+ tkrh gS] ftlls O;olk;ksa dks egk}hiksa] laL—

fr;ksa vkSj leqnk;ksa ds yksxksa rd igq¡pus esa enn feyrh gSA Hkk"kk ds oSf'od çHkko dks igpkurk gS vkSj O;olk;ksa dks 

bldk ykHk mBkus ds fy, vko';d midj.k çnku djrk gSA viuh lkexzh dks dbZ Hkk"kkvksa esa lqyHk vkSj çklafxd 

cukdj] vki u, voljksa ds }kj [kksyrs gSa] fofo/k n'kZdksa ds lkFk fo'okl dk fuekZ.k djrs gSa] vkSj vius czkaM dks 

nh?kZdkfyd lQyrk ds fy, rS;kj djrs gSaA Hkk"kk dh 'kfä ck/kkvksa dks rksM+us] laca/k cukus vkSj lkFkZd tqM+ko dks 

c<+kok nsus dh bldh {kerk esa fufgr gSA rsth ls oS'oh—r gksrh nqfu;k esa] O;olk;ksa dks çfrLi/khZ vkSj çklafxd cus 

jgus ds fy, bl 'kfä dk mi;ksx djuk pkfg,A Hkk"kk dh iwjh {kerk dks vuy‚d djuk vklku cukrk gS] ftlls 

vki varjjk"Vªh; n'kZdksa ds lkFk çHkkoh <ax ls laokn dj ldrs gSa vkSj lhekvksa ds ikj vius O;olk; dks c<+k ldrs 

gSaA  

la;qä jk"Vª ds ^Hkfo"; ds f'k[kj lEesyu* esa ç/kkuea=h ujsaæ eksnh us dgk Fkk] ^tc ge oSf'od Hkfo"; ds ckjs esa ckr 

djrs gSa] rks ekuo dsafær –f"Vdks.k lcls egRoiw.kZ gksuk pkfg,A* muds ;s 'kCn yksxksa dks igys j[kus ds Hkkjr ds –

f"Vdks.k dks çeq[krk ls n'kkZrs gSaA bl n'kZu us fMftVy O;fäxr MkVk laj{k.k ¼MhihMhih½ fu;e] 2025 ds elkSns dks 

vkdkj nsus esa gekjs ç;klksa dk ekxZn'kZu fd;k gSA bls vafre :i fn, tkus ds ckn fMftVy O;fäxr MkVk laj{k.k 

vf/kfu;e] 2023 ykxw gks tk;sxk] tks ukxfjdksa ds O;fäxr MkVk lqj{kk ds vf/kdkj dh j{kk ds fy, oLrqr% gekjh 

çfrc)rk dks gh js[kkafdr djsxkA ;g l'kähdj.k dk ,d u;k ;qx gSA Hkkjrh; ukxfjd MhihMhih fu;e] 2025 ds 

dsaæ esa gSaA MkVk ds c<+rs opZLo okyh nqfu;k esa gekjk ;g Li"V :i ls ekuuk gS fd O;fä;ksa dks 'kklu dh :ijs[kk 

ds dsaæ esa j[kuk vfuok;Z gSA ;s fu;e njvly bl ns'k ds ukxfjdksa dks dbZ vf/kdkjksa ls l'kä djrs gSaA mnkgj.k 

ds fy,] lwpuk vk/kkfjr lgefr] MkVk feVkus dh lqfo/kk vkSj fMftVy :i ls ukekafdr O;fä dks fu;qä djus dh 

{kerk vkfnA ;g Li"V gS fd bl ns'k ds ukxfjd vc mYya?kuksa ;k vuf/k—r MkVk mi;ksx ds lkeus [kqn dks vlgk; 

eglwl ugha djsaxsA bldh otg ;g gS fd vc muds ikl viuh fMftVy igpku dks çHkkoh <ax ls lqjf{kr vkSj 

çcaf/kr djus ds fy, vko';d midj.k gksaxsA bu fu;eksa dks ljyrk vkSj Li"Vrk ds lkFk rS;kj fd;k x;k gS] lkFk 

gh] blesa ;g lqfuf'pr fd;k x;k gS fd çR;sd Hkkjrh;] pkgs muds ikl rduhdh Kku dqN Hkh gks] vius vf/kdkjksa 

dks c[kwch le> ldrk gS vkSj mudk ç;ksx dj ldrk gSA blesa lgefr Li"V 'kCnksa esa ekaxh tkrh gS] rFkk ukxfjdksa 

dks vaxzsth ;k lafo/kku esa lwphc) 22 Hkkjrh; Hkk"kkvksa esa ls fdlh esa Hkh tkudkjh çnku djuk vfuok;Z fd;k x;k gSA 

;g :ijs[kk njvly lekosf'krk ds çfr gekjh çfrc)rk ds ckjs esa crkrh gSA fMftVy O;fäxr MkVk laj{k.k 

vf/kfu;e esa cPpksa dh lqj{kk ij [kkl /;ku fn;k x;k gSA njvly fMftVy ;qx esa cPpksa dks fo'ks"k ns[kHkky dh 

vko';drk gSA bls ekU;rk nsrs gq, blds fu;e ukckfyxksa ds O;fäxr MkVk dks lalkf/kr djus ds fy, ekrk&firk 

;k vfHkHkkod dh lR;kiu ;ksX; lgefr dks vfuok;Z cukrs gSaA ,sls gh vfrfjä lqj{kk mik; cPpksa dks 'kks"k.k] vuf/k—

r çksQkby cukus vkSj vU; fMftVy uqdlku ls cpko lqfuf'pr djrs gSaA bl vf/kfu;e ds ;s çko/kku Hkfo"; dh 

ih<+h ds fy, ,d lqjf{kr fMftVy ifj–'; cukus ds çfr gekjs leiZ.k dks laiw.kZrk esa n'kkZrs gSaA blesa fofu;eu ds 

lkFk fodkl ds larqyu dks lk/kus dh dksf'k'k dh x;h gSA  

Hkkjr dh fMftVy vFkZO;oLFkk oLrqr% ,d oSf'od lQyrk dh xkFkk jgh gS] vkSj ge bl xfr dks cuk;s j[kus ds çfr 

–<+ ladfYir gSaA gekjh :ijs[kk fMftVy vFkZO;oLFkk esa uokpkj dks l{ke djrs gq, ukxfjdksa ds fy, O;fäxr MkVk 

lqj{kk lqfuf'pr djrh gSA fofu;eu ij cgqr vf/kd tksj nsus okys dqN varjjk"Vªh; çk:iksa ds foijhr gekjk –f"Vdks.k 

O;ogkfjd vkSj Hkfo";ksUeq[kh gSA ;g larqyu lqfuf'pr djrk gS fd ukxfjdksa dh lqj{kk dh tk;s vkSj uokpkj dh ml 

Hkkouk dks fdlh Hkh rjg ls nck;k u tk;s] tks gekjs LVkVZ&vi vkSj O;olk;ksa dks çsfjr djrh gSA blls NksVs O;olk;ksa 

vkSj LVkVZ&vi ds fy, vuqikyu cks> de gks tk;sxkA fgr/kkjdksa dh vyx&vyx {kerkvksa dks /;ku esa j[krs gq, 

fu;eksa dks oxhZ—r ftEesnkfj;ksa ds lkFk fMtkbu fd;k x;k gSA ,sls esa] MkVk fo'okl ds ewY;kadu ds vk/kkj ij cM+h 

daifu;ksa ds ikl mPp nkf;Ro gksaxs]tks fodkl dks ckf/kr fd, fcuk tokcnsgh lqfuf'pr djsaxsA bu fu;eksa ds ewy esa 

^fMftVy ls n'kZu* gSA MkVk lqj{kk cksMZ eq[; :i ls ,d fMftVy dk;kZy; ds :i esa dke djsxk] ftls f'kdk;rksa 

dk lek/kku djus vkSj vuqikyu ykxw djus dk dke lkSaik x;k gSA çkS|ksfxdh dk ykHk mBkdj ge n{krk] ikjnf'kZrk 

vkSj xfr lqfuf'pr djrs gSaA ukxfjd 'kkjhfjd mifLFkfr ds fcuk Hkh ge f'kdk;r ntZ dj ldrs gSa] çxfr dh 

fuxjkuh dj ldrs gSa] vkSj mfpr lek/kku çkIr dj ldrs gSaA ;g fMftVy çFke –f"Vdks.k lgefr O;oLFkk vkSj MkVk 
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çca/ku dk;Z rd QSyk gqvk gSA çfØ;kvksa dks lqfuf'pr djds ge cM+h daifu;ksa ds fy, vuqikyu djuk vkSj ukxfjdksa 

ds fy, tqM+uk vklku cukrs gSa] ftlls ç.kkyh esa fo'okl c<+rk gSA bu fu;eksa dh ;k=k muds vfHkçk; ftruh gh 

lekos'kh jgh gSA fMftVy O;fäxr MkVk laj{k.k vf/kfu;e] 2023 ds fl)karksa ij vk/kkfjr elkSnk fofHkUu fgr/kkjdksa 

ls ,d= fd, x;s O;kid buiqV vkSj oSf'od loksZÙke rkSj&rjhdksa ds v/;;u dk ifj.kke gSA ukxfjdksa] O;olk;ksa vkSj 

ukxfjd lq>ko ls çfrfØ;k vkSj lq>ko vkeaf=r djrs gq, geus lkoZtfud ijke'kZ ds fy, 45 fnuksa dh vof/k fu/kkZfjr 

dh gSA ;g tqM+ko lkewfgd Kku vkSj Hkkxhnkjhiw.kZ uhfr fuekZ.k ds egRo esa gekjs fo'okl dk çek.k gSAtcfd ;g 

lqfuf'pr djuk gS fd ;g O;oLFkk u dsoy etcwr gks] cfYd gekjs lkekftd&vkfFkZd ifj–'; dh vuwBh pqukSfr;ksa 

ds vuqdwy Hkh gksA ;g lqfuf'pr djus ds fy,] fd ukxfjd vius vf/kdkjksa vkSj ftEesnkfj;ksa ds ckjs esa tkx:d gSa] 

ukxfjdksa dks muds O;fäxr MkVk ls tqM+s vf/kdkjksa ds ckjs esa f'kf{kr djus ds fy, O;kid tkx:drk dk;ZØeksa dk 

vk;kstu fd;k tk,xkA bu fu;eksa dh 'kq#vkr ds lkFk ge u dsoy orZeku pqukSfr;ksa dk lek/kku dj jgs gSa] cfYd 

,d lqjf{kr vkSj vfHkuo fMftVy Hkfo"; dh vk/kkjf'kyk Hkh j[k jgs gSaA fMftVy O;fäxr MkVk laj{k.k fu;e] 2025 

dk elkSnk oSf'od MkVk 'kklu ekunaMksa dks vkdkj nsus esa Hkkjr ds usr̀Ro dks çfrfcafcr djrk gSA ns'k ds ukxfjdksa 

dks dsaæ esa j[krs gq,] uokpkj ds fy, vuqdwy okrkoj.k dks c<+kok nsdj] ge ,d felky dk;e dj jgs gSa] ftldk 

nqfu;k vuqlj.k dj ldrh gSA bl fMftVy ;qx esa çR;sd Hkkjrh; dks lqjf{kr] l'kä vkSj l{ke cukukA eSa çR;sd 

ukxfjd] O;olk; o ukxfjd lekt lewg dks ijke'kZ vof/k ds nkSjku fVIif.k;ka vkSj lq>ko lk>k djds bl laokn esa 

Hkkx ysus ds fy, çksRlkfgr djrk gwaA vkb,] ge bu fu;eksa dks ifj"—r djsa] rkfd ,d ,slh O;oLFkk rS;kj gks lds] 

tks okLro esa ,d lqjf{kr] lekos'kh vkSj laiUu fMftVy Hkkjr dh vkdka{kkvksa dk çfrfuf/kRo djrh gksA 

fganh Hkk"kk fo'o esa phu ds ckn lokZf/kd cksyh tkus okyh Hkk"kk gSA Hkkjr vkSj fons'kksa es a djhc 50 djksM+ yksx fganh 

cksyrs gSa rFkk bl Hkk"kk dks le>us okys yksxksa dh la[;k djhc 90 djksM+ gSA lwpuk çkS|ksfxdh ds bl ;qx esa fganh 

dk çpkj&çlkj [kwc Qyrk&Qwyrk fn[k jgk gSA baVjusV ij fganh lkexzh dk cktkj gj o"kZ 95 çfr'kr c<+ jgk gSA 

90 djksM+ yksxksa rd igqapus  ds fy, cgqjk"Vªh; daifu;ka xkao&dLcksa rFkk NksVs 'kgjksa esa vius iSj ilkjus yxh gSaA ;gh 

dkj.k gS fd vkt vaxzsth Hkk"kk ds lkFk&lkFk vPNh fganh tkuus okys tkudkjksa dh ekax Hkh c<+ jgh gSA ,d vuqeku 

ds eqrkfcd o"kZ 2021 rd ns'k esa fganh Hkk"kk baVjusV mi;ksx djus okyksa dh la[;k vaxzsth Hkk"kk ç;ksx djus okyksa ls 

vf/kd gks tk,xhA baVjusV osclkbV daifu;ka tSls vestu] o‚y&ekVZ] lpZ batu xwxy Hkh orZeku esa baVjusV ij fganh 

esa daVsaV miyC/k djokus dk Hkjld ç;kl dj jgs gSaA vkadM+ksa ds eqrkfcd ns'k esa orZeku baVjusV ij fganh Hkk"kk okys 

daVsaV dks czkmt djus okyksa dh la[;k yxHkx 39 çfr'kr gks pqdh gSA blls irk pyrk gS fd fganh ç;ksxdrkZvksa ds 

fy, Hkfo"; esa baVjusV dh ekdsZV vusd volj iSnk djsxhA Hkkjr esa xwxy ds ,eMh jktu vkuanu dk ekuuk gS fd 

baVjusV ;wtlZ dh vxyh ih<+h xzkeh.k Hkkjr ls gksxhA blfy, baVjusV daifu;ksa dks vaxzsth ds lkFk&lkFk fganh o 

{ks=h; Hkk"kkvksa esa Hkh rsth ls dk;Z djuk gksxkA 18&20 vxLr] 2018 dks e‚jh'kl esa vk;ksftr ^varjjk"Vªh; fganh 

lEesyu* ds volj ij çkS|ksfxdh laca/kh l=ksa esa baVjusV ij c<+rh fganh dh xfjek ij xgu fopkj&foe'kZ fd;k x;kA  

fu"d"kZ ds rkSj ij mEehn trkbZ tk jgh gS fd e‚jh'kl ds fganh mRFkku l=ksa esa dh xbZ vuq'kalkvksa }kjk fganh dk ekxZ 

baVjusV dh nqfu;k ij ltxrk ls ç'kLr gksxkA /;krO; gS fd e‚jh'kl esa 75 Qhlnh Hkkjrh; ewy ds yksx gSa] blfy, 

e‚jh'kl dks ^y?kq Hkkjr* Hkh dgk tkrk gSA e‚jh'kl esa fo'o fganh lEesyu dk dsaæh; lfpoky; gS] tgka ls fo'o fganh 

lekpkj dk çdk'ku gksrk gSA fiNys dqN le; ls ;wfudksM QksaV dh miyC/krk ds dkj.k fganh esa pkSV] xi&'ki] bZesy] 

bZ&f'k{k.k] eYVhehfM;k dh lqyHkrk ds dkj.k fganh dh yksdfç;rk c<+h gS] ysfdu ;wfudksM dh miyC/krk ds ckotwn 

orZeku esa Hkh fganh lkexzh esa Lisypsdj] lpZ tSlh cqfu;knh lqfo/kkvksa dh deh [kyrh gSA xwxy o‚bl fjdkfMaZx us 

tgka Vkbfiax ls futkr fnykbZ gS] ogha nwljh vksj o‚bl fjdkfMaZx esa vusd =qfV;ka fo|eku gSa] tks okD; dh okLrfod 

ifjHkk"kk dks gh cny nsrh gSaA vko';drk gS bu vk/kkjHkwr =qfV;ksa dks nwj djus ds fy, baVjusV VwYl dks vf/kd 

/kkjhnkj cuk;k tk,A gekjs ns'k esa gj o"kZ 14 flracj dks fganh fnol euk;k tkrk gSA egt 1 fnu fganh esa Hkk"k.k] 

fuca/k] ukjsckth rFkk lekpkj i=ksa esa lqf[kZ;ka ns[kus dks feyrh gSaA mlds ckn 364 fnu gesa vaxzsth esa gh jkx lquuk 

o i<uk iM+rk gSA Hkkjr dh lcls cM+h detksjh Hkh ;gh gS fd ge flQZ fdlh fnol dks ,d fnu rd gh lhfer dj 

nsrs gSaA vktknh ds lkr n'kd ckn Hkh fganh dks leLr Hkkjr dh loZlEefr ls jk"VªHkk"kk dk ntkZ fnykus esa ge lQy 

ugha gks ik, gSaA ekr̀Hkk"kk ds egÙo dks le>uk gks] rks ,f'k;k esa gh tkiku vkSj phu dh 'kS{kf.kd xfrfof/k;ksa o ljdkjh 

dkedkt dks ns[kk tk ldrk gSA ,f'k;k egk}hi ds nksuksa ns'k rst fodkl ds fy, tkus tkrs gSaA buds fodkl ds 

ihNs ekr`Hkk"kk dk egÙo jh<+ dh gìh dh Hkwfedk fuHkkrk gSA orZeku Hkkjr esa fMftVykbts'ku ds lius dks /kjkry rd 

igqapkus ds fy, jk"Vªh; fganh fnol dks lwpuk çkS|ksfxdh ds lkFk tksMdj le)̀ cukuk gksxkA LekVZQksu ds lapkyu 

esa ;fn fganh Hkk"kk viuh idM+ etcwr dj nsrh gS] rks Hkkjr ds gj xkao&dLcs esa fganh Hkk"kk dh xfjek o Hkfo"; esa 

jkstxkj dh vikj laHkkoukvksa dks idM+k tk ldrk gSA fiNys Ms<+ n'kd ls eSa lwpuk çkS|ksfxdh dk çf'k{kq rFkk 
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O;olk;h gwa] fganh dh ftruh yksdfç;rk eSaus fiNys nks o"kksaZ esa baVjusV ij ns[kh gS] blls igys dHkh ugha ns[kh FkhA 

gekjs ns'k dh ,d cgqr cM+h leL;k ;g gS fd gekjh f'k{kk ç.kkyh nks Hkkxksa esa caVh gqbZ gS] ,d dkUosaV Ldwyksa esa rFkk 

nwljh ljdkjh Ldwyksa esaA v/;;ujr fo|kfFkZ;ksa dh os'kHkw"kk] v/;;u çfØ;k esa vusd varj gSaA dkUosaV Ldwy dk fo|kFkhZ 

fganh ls dkslksa nwj pyk x;k gS] blds foijhr fganh Ldwy dk fo|kFkhZ vaxzsth ls dkslksa nwj gSA bl c<+rh [kkbZ dks 

ikVus ds fy, dBksj dne mBkus gksaxsA ;g vk/kkjHkwr lR; gS fd ekuo viuh tUeHkwfe rFkk ekr`Hkk"kk esa gh lgt 

eglwl djrk gSA Hkkjr tula[;k ds vk/kkj ij fo'o dk nwljk lcls cM+k ns'k gSA blh tula[;k ds dkj.k iwjh nqfu;k 

Hkkjr dh ekdsZV ij utjsa fVdk, gq, gSA Hkkjr esa csjkstxkjh rhoz xfr ls c<+ jgh gS] bl ij yxke yxkus ds fy, 

ekr`Hkk"kk esa jkstxkj ds mHkjrs uohu voljksa esa dkS'kyrk ij /;ku nsuk vfr vko';d gSA vr% ftruk laHko gks lds 

viuh Hkk"kk esa fganh dk lekos'k lqfuf'pr djsa] rkfd fganh dh cq>rh gqbZ ykS dks iqu% tyk;k tk ldsA 
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                                                                  mn; dqekj jk;   

lgk;d izk/;kid 

                                                                                           

tc ge vius Ldwyh thou dks ;kn djrs gS] rks cpiu ds ml vrhr esa ykSV tkrs gSaA cpiu dks ;kn djrs gh fd, 

x, lkjs fØ;k dyki vkSj ?kVuk,a thoar gks mBVh gSA dHkh & dHkh fo|ky; tkdj mu LFkkuksa dks Li'kZ djus dk 

eu djrk gS tgka vius fe= ds lkFk cSBrs Fks vkSj f'k{kdksa ds }kjk fn, x, Kku dks lqurs Fks vkSj ikBîiqLrd i<+dj 

nqgjkrs FksA ge lHkh ewd jgrs Fks vkSj f'k{kd gh cksyrs FksA dHkh & dHkh  ikBîiqLrd  ds va'kks dks i<+us ds fy, 

f'k{kd dgrs FksA çk;% d{kk esa fiu Mª‚i lkbysal jgrk Fkk vkSj le>k tkrk Fkk fd f'k{k.k dk;Z çHkkoh <ax ls py 

jgk gS D;ksafd cPps /;ku ls f'k{kd dh ckr lqu jgs gksrs Fks vkSj cPps dkQh vuq'kkflr le>s tkrs Fks ,slk ekuk tkrk 

Fkk fd ftl Hkh fo"k; dh i<+kbZ pyrh Fkh mls oä esjs eu esa fo"k; oLrq ds ckjs esa tkuus ds fy, dgha [kqyk ç'u 

eu esa mBrk Fkk ysfdu ge ,d ç'u ugha iwN vius dh fgEer tqVrs FksAçk;% ;gh gky lc dh Fkh bldk dkj.k ,d 

rjQ laokn Fkk ftlesa f'k{kd ikBî iqLrd ls lacaf/kr ç'u dsoy ge yksxksa ls djrs FksA fo"k; oLrq dks le>us esa 

;gh eglwl gksrk Fkk D;ksafd vo/kkj.kk cukus esa dkQh fnDdr gksrh Fkh D;ksafd d{kk esa dsoy i<+kbZ djuk Fkk lksus 

vkSj lh[kus ds fy, cgqr de le; fn;k tkrk Fkk A lHkh fo"k;ksa dks le>us esa ;gh fnDdr Fkh ge lHkh fe= vkil 

esa le>k dj fo"k; oLrq dks le>us dk ç;kl djrs FksA tc le>us esa fnDdr gksrh rks f'k{kd Hkh vyx le; esa 

cqykdj crkrs Fks tks cPps tkx#d Fks vkSj le>us dh idM+ mlesa gksrh Fkh og d{kk esa es/kkoh igpkus tkrs Fks A ckdh 

lHkh foeq[k vkSj grk'k gksrs FksA  os detksj fo|kFkhZ ekus tkrs Fks vc ;fn xf.kr fo"k; dh ckr djsa rks bl fo"k; dk 

uke lqurs gh d{kk esa xf.kr dh i<+kbZ ls çk; lHkh cPpksa dks Hk; yxrk FkkA i<+us dks tks lq[k&nq[k dk vrhr vuqHko 

djk;k mlesa lcls T;knk xf.kr fo"k; ds fo"k; oLrq dks le>us dh leL;k FkhA [kkl djds çkjafHkd Lrj vkSj 

ek/;fed Lrj ij xf.kr dk fo"k; oLrq dk <kapk bl çdkj O;ofLFkr fd;k x;k gS fd fo"k; oLrq ds lksiku esa igys 

okys fo"k; oLrq dh ;fn le> ugha cu ikrh gS rks vkxs dh fo"k; oLrq dk gky ge cPps ugha dj ik,axsA mPp 

d{kkvksa esa xf.kr lh[kuk le>uk rHkh vklku gksxk tc fuEu d{kkvksa ds xf.kr ds fo"k; oLrq ds lksiku ds Øe dh 

vo/kkj.kkRed le> curs pys tk,axs A 

;gka ij ge çkFkfed vkSj mPp çkFkfed Lrj ds xf.kr dh ckr djrs gSaA çkFkfed Lrj vkSj mPp çkFkfed Lrj dk 

xf.kr fo"k; ekSfyd gS ftls fcuk lh[ks le>s vkSj fcuk vo/kkj.kkRed le> cus vkxs dh fo"k; oLrq dk gky cPps 

'kk;n ugha dj ik,axsA xf.kr lh[kus dh lcls cM+h pqukSrh ;gh gSA ;gh dkj.k gS dh xf.kr ds ijaijkxr f'k{k.k esa 

tks cPps le> cuk ik jgs gksrs gSa og xf.kr ds lokyksa dks gy dj ysrs gSa vkSj vU; cPps ihNs tkrs gSa vkSj ;g Mj 

,oa Hk; cPpksa dks fo|ky; ls nwj djrk gSA mnkgj.k ds fy, çkFkfed Lrj ij xf.kr ds ikBîØe esa xf.krh; lafØ;k 

ds ckjs esa tksM+ d‚e ?kVkvks d‚e xquk dek Hkkx dh ckr djsa rks vki le> ldrs gSa fd ;fn cPpksa dks Hkax dh la[;k 

djus ds fy, dgsaxs rks og Hkkx ugha dj ik,axs D;ksafd Hkkx djus dh lafØ;k es a tksM+ ?kVko vkSj xq.k lafØ;k 'kkfey 

gS Avr% Hkkx rd igqapkus ds fy, cPpksa esa tksM+ ?kVko vkSj xq.kk djus dk LokfeRo gksuk t:jh gSA vr% ;g vko';d 

gS dh lcls igys tksM+ djuk lh[ksa rc ?kVkvks vkSj mlds ckn xq.kk djuk lh[ksA vc vki crk,a fd D;k ?kVko djus 

esa tksM+ dh lafØ;k 'kkfey gS ;k ugha vkSj xq.kk djus esa vadks dk tksM+ 'kkfey gS fd ughaA D;k xq.k tksj dk laf{kIr 

:i gS ç'u okpd fpUg fo'ys"k.k dhft,A xf.krh; lafØ;k esa tksM+ ?kVko xq.kk vkSj Hkkx ,d nwljs ls ijLij tqM+k 

gqvk gS vkSj xf.kr ds vkxs ds lokyksa dks gy djus esa bu xf.krh; lafØ;k,a vk/kkj LraHk gSA  
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cPps cPps xf.krh; lafØ;k,a djus esa D;k&D;k Hkwy djrs gSa ç'u okpd fpUg vki tjk lksp dj crk,aA tc bl ckr 

ij xkSj djuk 'kq: fd;k rks irk pyk fd cPps vadks dks tksM+ rks ysrs gSa ysfdu LFkkuh; eku dh vo/kkj.kk vkSj le> 

ugha gksus ds dkj.k tksM+us ds ckn la[;k dks lgh <ax ls fu:fir ugha dj ikrs gSaA 

å ,d xf.kr f'k{kd gksus ds ukrs gesa vius f'k{k.k vH;kl ds Øe esa cPpksa ds lh[kus ds Lrj dh tkap djuk vko';d 

gS fd og xf.kr ds fdu&fdu vo;oksa esa dgka&dgka xyfr;ka djrs gSaA blds fy, gesa j.kuhfr ds rgr 'kq#vkr ls 

la[;k ls tqM+s ekeys ;kuh cPps la[;k dh igpku ds fy, NksVh la[;k vkSj cM+h la[;k dks de ckj varj dj ikus ds 

fy, LFkkuh; eku ds fy, dj gkfly okyk tks xquk ,oa Hkkx ds fy, cPpksa dk uSnkfud tkap djuk vko';d gSA 

uSnkfud tkap ds fy, cPpksa dks mijksä vo;oksa ls lacaf/kr ç'u nsdj ,d&,d cPps dk tkap dj fjd‚MZ j[k ldrs 

gSa vkSj cPpksa }kjk dh tkus okyh xyfr;ksa dh lq/kkj gsrq muds vo/kkj.kkRed le> dk fodkl ds fy, dbZ mik; 

rFkk Vh,e ds tfj, dbZ vi dk mnkgj.kksa ds tfj, vkSj xfrfof/k;ksa ds tfj, vki dj ldrs gSaA  

cPps ikB iqLrd ds dkxt ij mrjs gq, t;fefrd vk—fr;ka tSls js[kk f=Hkqt prqHkqZt ?ku ?kukHk foÙk xksyk csyu 

'kadq bR;kfn ls ifjfpr gksrs gSa ge Hkh lHkh cPpksa dks ';keiê ij T;kfefrd vk—fr;ka cukdj larq"V gks tkrs gSa fd 

cPpksa esa T;kfefrd vk—fr;ksa dh le> cu xbZ gksxh mu O;k;ke D;k vkius lkspk gS fd tc ge ';keiê ij oÙ̀k 

vkSj xksy nkxu ?kukHk csyu 'kadq bR;kfn ij ppkZ djrs gSa rks cPps o`Ùk vkSj xksyk esa QdZ ugha dj ik, mu xzke ?ku 

vkSj ?kukHk ds ihNs ds lkr dks ugha ns[k ikrs gSa iw.kZ fcuk csyu vkSj 'kadq ds lkFk Hkh ;gh ckr gksrh gSA D;k T;kfefrd 

vk—fr;ksa dk fp= cukdj vkSj mls ifjHkkf"kr djus ij cPpksa dks T;kfefrd vk—fr;ksa dh vo/kkj.kk cusxh \ A vki 

bl ij xgu fopkj djsaxs iw.kZ fcuk gesa rks yxrk gS fd T;kfefrd vk—fr;ksa dh igpku djus ds fy, cPpksa dks 

vklikl ds T;kfefrd vk—fr okys dbZ oLrq,a gSa ftUgsa cPpksa dks gkFk esa nsdj vkSj voyksdu djus ds fy, dguk 

pkfg, ;Fkk mUgsa varj djus ds fy, viuk fopkj çLrqr djus ds fy, dguk pkfg, lg;ksx djus ds fy, vki rks gSa 

ghA rHkh og igpku dj ik,axs fd o`Ùk vkSj xksyk esa D;k QdZ gS vkSj ?ku esa /kku esa fdruh lÙkk vkSj flQZ gksrs gSaA 

cPps Nwdj vkSj ns[kdj crk ik,axsA ';keiê ij T;kfefr ds vk—fr;ksa ds lkFk ppkZ djrs gq, ;fn cPpksa dks T;kfefrd 

vk—fr;ksa ls lacaf/kr Vh,e dks fn[kkdj ,oa muds gkFk esa nsdj lh[kus dk ekSdk nsaxs vkSj vki cPpksa dks fl[kkus esa 

lg;ksx djrs pys tk,axs rks cPps ckn esa ';keiê ij Hkh f=Hkqt vkSj prqHkqZt ;Fkk oxZ vk;kr vkSj prqHkqZt ds vU; 

çdkjksa ds Hkqtk vkSj dks dh igpku dj ik,axsA dks dk eSi ij ik,axs vkSj Lo;a ls ekiu dj vkSj voyksdu dj çes; 

vFkok fl)kar dks fu:fir dj ik,axs vkSj tc ikB iqLrd esa fn, x, çes; fl)kar vkSj ifjHkk"kk dh lR;rk dh tkap 

Lo;a ls ekiu vkSj voyksdu dj vius }kjk fyf[kr fu"d"kZ ls feyku djsaxs rks mls vlhe [kq'kh feysxh vkSj mUgsa rc 

xf.kr lh[kuk jkspd yxsxkA ge Hkwy dj tkrs gSa vkSj T;kfefrd vk—fr;ksa ds ifj.khfr {ks=Qy vk;ru bR;kfn dk 

gky cuh cukbZ lehdj.k dks jRokdj cPpksa ls gy djokrs gSa T;kfefrd vk—fr;ksa ds ifj.khfr {ks=Qy vk;ru ds 

lehdj.k ds chp iêh dSls gqvk gS bls Vh,e ls vkSj dkxt ds iUuksa dks QSykdj eksM+dj cPpksa dks fn[kk,a vkSj mUgsa 

lh[kus esa O;Lr djsa rks og vklkuh ls lehdj.k dh vo/kkj.kk dks le> ldsaxs vkSj blls tqM+s lHkh çdkj ds ç'uksa 

dk gy dj ik,axs vkSj gy djus esa mUgsa cM+k etk vk,xk iw.kZ fcuk esjk vuqHko gS fd T;kfefrd vk—fr;ksa dks le>us 

vkSj muds ifjeki {ks=Qy vk;ru bR;kfn dks le>us ds fy, dkxt dk ikuk cgqr gh Vh ,y ,e ds :i esa dkjxj 

gSA xf.kr dh viuh Hkk"kk gksrh gSA xf.kr dh 'kCnkofy;ka vkSj ladsr xf.kr dh Hkk"kk djrh gS vkSj blls cPps dkQh 

lgeh gqbZ gksrs gSaA ge lHkh f'k{kd lkFkh dks pkfg, dh xf.krh; 'kCnkofy;ksa vkSj ladsr dh vo/kkj.kk dks cPpksa esa 

Li"V djus dh cPpksa ds tqcku ij 'kCnkoyh vkrs gh vkSj ladsr dks ns[krs gh igpku esa vk tk, rks cPps xf.krh; 
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Hkk"kk dks vklkuh ls vke Hkk"kk dh rjg le> ysaxsA mUgsa xf.kr lh[kuk rc vklku yxsxk jkspd yxsxk vkSj nnZ ,oa 

leL;k ugha jgsxk iw.kZ fcuk ,slk gksus ls Hkh bejrh lokyksa dks Hkh vklkuh ls gy dj ik,axsA  

xf.kr xf.kr dk ikBî iqLrd ;g Kku dh ij[k mlds mi;ksx djus ls gSA cPpksa dk xf.kr dk LokfeRo çkIr djuk 

rHkh dg ldsaxs tc og vius nSfud thou esa xf.kr ds fofHkUu vo;oksa vkSj vk;ke dks O;ogkj dj ldsaxsA rc ge 

le>saxs fd mudk xf.krh; dkj.k gks x;k gSA mnkgj.k ds fy, cktkj esa esa lkeku [kjhnus ;k csprs le; #i, vkSj 

iSls dk lgh ysunsu dj jgk gS vius ?kj dk ;k fdlh txg dk ;k fdlh pht dk dkSu ifjeki {ks=Qy ,oa vk;ru 

crkb, ÅtkZ dk lgh mi;ksx djuk lh[k fy;k gSA geus ;gka tks cPpksa dk ekSfyd xf.kr lh[kus dk mnkgj.k fn, 

gSa ;g lc fl[kkuk l`tukRed mikxe ls lacaf/kr gS vkSj esjk cPpksa esa l`tu djus dh vdwr {kerk gksrh gS mu fojke 

mUgsa l`tu vkSj jpuk djus dk Hkjiwj ekSdk nsuk pkfg, mu xzke cl cPpksa dks lh[kus ds fy, muds gh gkFkksa esa 

lh[kus dh lkexzh fnu muds vius gkFkksa ls l`tu vkSj jpuk djus dk ekSdk nsa rc og lkspuk çkjaHk djsaxs vkSj leL;k 

dk gky os Lo;a fudysaxs ftlesa vkidk lrr lg;ksx djuk t:jh gS vkSj vki lgh fn'kk esa lh[kus ds fy, cPpksa 

dks mUeq[k djrs jgsA  

ftl Vh ,y ,e oLrqvks rFkk vU; phtksa ds ek/;e ls vkSj xfrfof/k;ksa ds ek/;e ls rFkk fp= ds ek/;e ls cPpksa dks 

çkFkfed Lrj vkSj mPp çkFkfed Lrj ij xf.kr lh[kus fl[kkus dh ckr dj jgk gwa blds ihNs ;k vk/kkj gS fd çkjaHk 

esa cPps LFkwy :i ls gh fdlh phtksa dks Li'kZ dj vkSj voyksdu dj igpkurk gS la[;k dks igpkurk gS vkSj fxurk 

gS xf.krh; lafØ;k,a djrk gS vkSj rc /khjs&/khjs xf.krh; lafØ;k,a vkSj xf.kr ds lHkh vo;oksa vkSj vk;ke dks gkFk 

dh maxfy;ksa ls djrs gq, /khjs&/khjs ekufld :i ls djus dk LokfeRo çkIr dj ysrk gS vFkkZr cPpksa dk xf.kr lh[kuk 

LFky ls lw{e dh vksj c<+rk pyk tkrk gS vFkkZr xf.kr dk lh[kuk Kkr ls vKkr dh vksj vxzlj gksrk gSA gesa vk'kk 

gS fd cPpksa esa xf.kr fo"k; ds çfr Mj gS vkSj leL;k dks nwj djus ds fy, gesa xf.kr dks jkspd vkSj vkuan cukuk 

vko';d gS rkfd cPps vklkuh ls xf.kr ds lHkh vo;oksa vkSj vk;ke dks c<+krs gq, Øe esa lh[k ik, vkSj lh[ks gq, 

xf.kr dks thou esa mrj ldsA 

 

                              " Mathematics is the real philosophy of the life ". 
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MkW0 lqys[kk jkuh 

lgk;d izk/;kfidk 

 

Hkkjr esa cky vijkèkh vke rkSj ij NksVh&eksVh pksjh ls y sdj geyk ;k ;gk¡ rd fd gR;k tSls vfèkd xaHkhj vijkèkksa 

esa “kkfey gksrs gaSA bl vijk/k ds ihNs db Z dkj.k gksrs gSa] ftuesa xjhch] ikfjokfjd dyg] lkfFk;ksa dk çHkko] f'k{kk 

dh deh] lks”ky ehfM;k dk nq’izHkko rFkk eknd æO;ksa ds lsou ds laidZ esa vkuk vkfn 'kkfey gaSA lkekftd&vkÆFkd 

Lrj ij xjhch cky vijkèk dk ,d egRoiw.kZ dkj.k gSA dÃ cky vijkèkh xjhc i`"BHkwfe ls vkr s gSa tgk¡ mud s 

cqfu;knh t+:jr sa iwjh ugÈ gksrh gSa vkSj Åij dh vksj  ds çHkko dks ut +jvankt+ ugÈ fd;k tk ldrk gSA vkt dk 

ckyd cgqr lh tkudkjh ds laid Z esa gSa] ftuesa l s dqN Çglk ;k vkijkfèkd xfrfofèk;ks a dk efgekeaMu Hkh “kkfey 

gSa] tks mudh vkijkf/kd xfrfof/k;ksa dks vkdkj nsrh g Sa vkSj laHkkfor :i ls muds vijk/khd dk;ks± dks funsZf'kr djrh 

gSaA bl izdkj cky vijkj/k ,d pquksrh cudj gekjs lkeus [kM+k gSA vr% cky vijk/k d s lekèkku ds fy, dkuwuh 

ç.kkyh ls vkxs  

cky vijk/k gekjs lekt o ns”k ds lkeus ,d xaHkhj pquksrh cudj [kM+k gSA vk, fnu vky vijk/kh dh [kcM+s fofHkUu 

lekpkj pSuyksa ds ek/;e ls gesa izkIr gksrh jgrh gSA cky vijk/k tSls dh uke ls Li’V gS fd cPpksa }kjk fd;k tkus 

okyk vijk/kA cky vijkèk dh leL;k lekt ds fy, uÃ ugÈ gSA ;g lHkh lektks a esa gk srk gS] pkgs og ljy gks 

;k tfVyA cky vijkèk ukckfyxk sa ¼o;Ldrk dh oSèkkfud vk;q ls de vk;q ds O;fä½}kjk fd, x, vkijkfèkd — R; 

;k vijkèk gSaA ;s vijk/k o;Ldksa dh rjg *vijkèk* dh Js.kh esa ugÈ vkrsA cfYd] ukckfyxk sa }kjk fd, x, vijkèkksa 

dks *vijkèkh d `R;* dgk tkrk gSA ;g dsoy dkuwuh lekèkku ugÈ gS] cfYd blesa leL;k ds euksoSKkfud vkSj 

ikfjokfjd nksuksa igyqvksa ij fopkj djuk gksrk gSA blesa nks rjg ds O;ogkj 'kkfey gSa] ;kuh fLFkfr vkSj vijkèkh dk 

vijkèkA fLFkfr vijkèk os gSa tks cPpksa vkSj fd'kksjk sa ds fy, vuqi; qä ;k vLoLFk gSa vkSj blfy, vijkèkh dh vk;q 

ds dkj.k O;ogkj fuf"k) gSA èkweziku] 'kjkc ihuk] Ld wy ls Hkkxuk vkSj ?kj ls Hkkx tkuk fLFkfr vijkèkksa ds dqN 

mnkgj.k gSaA vijkèkh dk vijkèkksa dk eryc gS A d+kuwuksa dk mYya?kuA mnkgj.k ds fy,] gR;k] cykRdkj] geyk] 

mRihM+u] ihNk djuk] MdSrh vkfnA1 cky vijk/k ds dkj.k dksÃ Hkh O;fä tUetkr vijkèkh ugÈ gksrkA cPps ds ?kj 

ds vanj vkSj ckgj dh fofHkUu ifjfLFkfr;k¡ mlds thou dks vkdkj nsus esa egRoiw.kZ Hkwfedk fuHkkrh gSaA ckydks a dk 

vijkèkksa ls tqM+us dk lcls vke dkj.k gSa xjhch] cky 'kks"k.k] ekufld l a?k"kZ] fd'kksjkoLFkk e sa vfLFkjrk] u'khyh 

nokvksa dk nq#i;ksx] viekutud ekrk&firk] ikfjokfjd Çglk vkSj vlkekftd lgdeÊ lewg vkfnA  

gkyk¡fd] tgk¡ rd Hkkjr dk loky gS] xjhch cPpksa ds thou esa ,d çeq[k Hkwfedk fuHkkrh gSA ;g ,d çeq[k dkj.k gS 

ftlds dkj.k cPps vkijkfèkd —R;ksa dh vksj çoÙ̀k gksrs gSaA xjhch cPpksa dks vkijkfèkd —R;ksa esa 'kkfey gk su s ds fy, 

etcwj djrh gSA xjhch dÃ rjg ls vlkekftd xfrfofèk;ksa dks tUe nsrh gSA vlark s"ktud ekuoh; lacaèkksa dks vDlj 

vHkko vkSj xjhch ls mRiUu gksrs n s[kk x;k gSA p wafd xjhc yk sxk sa e sa dqiks"k.k vkSj [kjkc 'kkjhfjd LokLF; ds 

dkj.k ekufld çfrjksèk de gksrk gSA os >qXxh&>ksifM+;ks a esa jgrs gSa tgk¡ iM+ksl vkSj i;kZoj.k i;kZIr o lqjf{kr ugÈ 

gS D;ksafd mud s ikl vkoklh; bykds d s p;u esa dksÃ vU; fodYi ugÈ gSA blls [kjkc ifjfLFkfr;k¡ iSnk gksrh gSa 

D;ksafd cPps lM+dksa ij viuk euksjatu djus ds fy, etcwj gks tkrs gSaA ctV dh leL;k ifr&iRuh ds chp >xM+ksa 

dks yksxksa ij vyx&vyx vlj Mkyrh gS] tSls dqN yksxksa ds fy, bldk ncko vlkekftd O;ogkj dk dkj.k cu 

ldrk gSA vkt lks'ky ehfM;k fd”kksj eu ij ldkjkRed ls T+;knk udkjkRed çHkko Mky jgk gSA bl ckr ij Çprk 

cky vijkèk ds dÃ dkj.k gSaA bue sa ?kjsyw Çglk] xjhch vkSj mPp vijkèk nj okys {k s=ksa esa jguk] vi;kZIr lkekftd 

leFkZu vkSj f'k{kk rd igq¡p dh deh 'kkfey gSA dksÃ Hkh cky vijkèkh 'k=qrk] Øksèk vkSj ?k`.kk ds lkFk iSnk ugÈ gksrk 

gS] mud s okrkoj.k vkSj lekt us mUgs a ,slk cuk fn;k gSA fd'kk sjkoLFkk ls igys vkSj fd'kksjkoLFkk ds nkSjku dÃ 

fd'kksj O;ogkj cPpksa ds fy, lkekU; O;ogkj ekus tk ldr s gSaA gkyk¡fd] dqN ladsr gSa fd cPpk xyr fn'kk esa 

'kkfey gk s ldrk gSA buesa fu;eksa dk yxkrkj mYya?ku] vkØked O;ogkj vkfn 'kkfey gSaA fd'kksj vijkfèk;ksa esa dqN 

tksf[ke dkjd vke gSa tSls lkfFk;ksa dh laxfr] de lkekftd vkÆFkd fLFkfr] [kjkc Ldwy çn'kZu] lkfFk;ksa }kjk 

vLohd`fr] ekufld fodkj] vuqeksnd ikyu&iks"k.k vkSj lÙkkoknh ikyu&iks"k.kA  ifjokj esa lajpukRed VwVu] ruko] 

>xM+s vkfn 'kkafriw.kZ thou esa O;oèkku iSnk djrh gS ftldk cPpksa ij nnZukd çHkko iM+rk gSA gkykafd] dqN ifjfLFkfr;ksa 

esa ikfjokfjd okrkoj.k ekgkSy dks csgrj cukrk gSA bl rjg d s lqèkkj ds ihNs eq[; dkj.k ifjokj ds lnL;ksa ds chp 
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vkilh laokn vkSj ifjfLFkfr;k¡ gSaA o"kks± ls] fd'kksj vijkèk dk lcls vke dkj.k ekrk&firk dh cPpksa ds ikyu&iks"k.k 

esa mudh Hkwfedk dks ekuk tkrk gSA çkjafHkd ikfjokfjd çf'k{k.k ewY;ksa vkSj ekunaMksa dks fodflr djus esa enn dj 

ldrk gS tks cPps dks lekt ds ewY;ksa ds ckjs esa tkx:d cukrk gS vkSj mldh fo'ks"krk,¡ çkIr djrk gSA cPpksa dks 

mu dk;ks± ds ckjs esa Kku gksuk pkfg, tks vuqer gSa] fuf"k) gSa vkSj mud s ihNs dk dkj.k Hkh mls irk gksuk pkfg, 

fd nwljksa ds lkFk dSl s feyuk gS] ;kuh nwljs cPpksa vkSj o;Ldksa ds lkFk dSlk O;ogkj djuk gSA cPps dks fdl rjg 

ls laHkkyk tkrk gS vkSj ifjokj esa dkSu mldk vkn'kZ gS] bl ij fuHkZj djrs gq, cPpk cqfu;knh ft+Eesnkfj;k¡ lh[kuk 

'kq: dj nsrk gS] ;kuh ?kj ds vanj vkSj ckgjA ekrk&firk dh lcls egRoiw.kZ Hkwfedk ;g gS fd os mfpr vkSj lqlaxr 

rjhds ls O;ogkj dj sa rkfd cPpk vlqjf{kr eglwl u dj sA tksf[ke dkjd nks çdkj ds gksrs gSa] ;kuh O;fäxr ;k 

ikfjokfjd okrkoj.k vkSj lkfFk;ks a dk çHkkoA cPps ds thou esa ikyu&iks"k.k dh 'kSyh vkSj lkfFk;k sa ds lewg dk 

tqM+ko ,d çeq[k Hkwfedk fuHkkrk gSA yxHkx lHkh 'kksèkdrkZ bl ckr ij lger gSa fd vijkèkh fdlh u fdlh rjg ls 

dyg] rykd ;k nqO;Zogkj dh fo'ks"krk j[krs gSaA cPps dk vkl&ikl dk okrkoj.k Hkh cPps d s fnekx dk s çHkkfor 

dj ldrk gS D;ksafd og ,slh thou'kSyh viuk ldrk gS ftle sa vijkèkh —R; 'kkfey gksaA de cqf)] vkosx] 

vkØkedrk] lgkuqHkwfr dh deh vkSj cspSuh O;fäxr euksoSKkfud tksf[ke dkjdksa esa 'kkfey gSaA ekrk&firk dh ns[kjs[k 

dk Lrj] ekrk&firk }kjk cPps dks vuq'kkflr djus dk rjhdk] ekrk&firk dk vyxko] dBksj naM] ekrk&firk dh 

mis{kk] ekrk&firk }kjk nqO;Zogkj] vijkèkh ekrk&firk] vijkèkh HkkÃ&cgu ikfjokfjd okrkoj.k ds dqN tksf[ke dkjd 

gSaA o"kZ 2024 e sa idM+s x, 75 fd'kksj 16 o"kZ ls vfèkd vk;q ds FksA o"kZ 2024 esa 18 o"kZ ls de vk;q ds cPpksa ds 

fo#) Hkkjrh; naM lafgrk ds varxZr ekeys nt Z fd, x,A o"kZ 2024 e sa fxj¶rkj fd, x, dqy fd'kksjksa es a 2]609 

ckj&ckj vijkèk djus okys fd'kksj 'kkfey FksA o"kZ 2024 esa ftruh gR;k,a gqb±] muesa ls 2-5 fd'kksjks a }kjk dh xb± 

vkSj cykRdkjksa esa ls 5-4 cykRdkj ukckfyxk sa }kjk fd, x,A cky vijkfèk;ksa ds eqdnes ds fy, fo'ks"k :i ls 

çf'kf{kr eftLVªsVksa ds lkFk fo'ks"k vnkyrsa LFkkfir dh tkrh gSaA ^e qdnes* ds ctk;] fd'kksj dks ^U;k;&fu.kZ;* feyrk 

gS] ftlds ckn mls ^fu.kZ;* vkSj ltk feyrh gSA blesa vijkfèk;ksa ds fy, lqèkkj fo|ky; cukus dk Hkh çkoèkku gSA 

Hkkjr tSls fodkl'khy ns'k esa fd'kksjksa dh mis{kk vkSj vijkèk dh leL;k lkaf[;dh ds vuqlkj dkQh fu;a=.k vkSj 

LFkkuh; leqnk; gSA 

Lora=rk ds i'pkr fd'kksj U;k; vfèkfu;e] 1986 dks vijkèkh fd'kksjk sa dh ns[kHkky] laj{k.k] iquokZl vkSj fodkl ds 

fy, vfèkfu;fer fd;k x;kA fd'kksj U;k; vfèkfu;e] 1986 dks iwjs ns'k esa fd'kksj U;k; ds {ks= esa ,d leku ç.kkyh 

vkSj çfØ;k ds xBu ds fy, is'k fd;k x;k FkkA bl vfèkfu;e d s rgr] fd'kksj yM+ds dh vk;q lksyg o"kZ vkSj 

yM+dh dh vk;q vBkjg o"kZ j[kh xÃ FkhA vfèkfu;e dh èkkjk 2 ¼,½ ds rgr fd'kksj dh ifjHkk"kk *yM+dk tk s 16 o"kZ 

dh vk;q çkIr ugÈ dh gS vkSj yM+dh tks 18 o"kZ dh vk;q çkIr ugÈ dh gS* ds :i esa dh xÃ gSA 

;g dkuwu ;w,ulhvkjlh ¼la;qä jk"Vª cky vfèkdkj lEesyu½] 1989 l s igys ikfjr fd;k x;k Fkk] ftls 1992 ds 

ckn Hkkjr }kjk vuqeksfnr fd;k x;k FkkA 2000 e sa] iwoZ dkuwu dks fujLr dj fn;k x;k vkSj ,d u;k dkuwu tk s 

vfèkd foLr`r Fkk] ;kuh fd'kksj U;k; ¼cPpksa dh ns[kHkky vkSj laj{k.k½ vfèkfu;e] 2000 vfèkfu;fer fd;k x;k vkSj 

ckn esa varjkZ"Vªh; vuqeksfnr dkuwuks a dk ikyu djus ds fy, cPps dh vk;q A fd'kksj U;k; dkuwu ds vfèkfu;eu ds 

ihNs ,d dkj.k cPpksa dh ns[kHkky vkSj dY;k.k ds lacaèk esa Hkkjr ds l aoSèkkfud –f"Vdks.k dks çkIr djuk FkkA Hkkjr 

ds lafoèkku ds rgr çkoèkku tks cPpksa dks fo'ks"k ntkZ nsrs gSa] os vuqPNsn 15¼3½] 24] 39¼Ã½ vkSj ¼,Q½ vkSj 45 gSaA 

bld s vykok cky fu"ksèk vfèkfu;e] 1986 dks l aoSèkkfud funsZ'kksa ds ekè;e ls vfèkfu;fer fd;k x;k FkkA mYys[kuh; 

gS fd cPpksa ds fy, jk"Vªh; uhfr] 1974 vkSj 2013 es a ?kks"k.kk dh xÃ gS fd cPps jk"Vªh; laifÙk gSaA fd'kksj U;k; 

¼ns[kHkky vkSj laj{k.k½ vfèkfu;e] 2000 es a çkoèkku gS fd fd'kksj vijkèkh dks *laj{k.k x`g* esa j[kk tk ldrk gSA nwljh 

vksj] ns[kHkky vkSj laj{k.k dh vko';drk okys cPpksa dks l{ke çkfèkdkjh ds le{k dk; Zokgh yafcr jgus rd *cky 

x`g* e sa j[kk tkuk pkfg,A bl vfèkfu;e ds ihNs eq[; mís'; cPps dk iquokZl djuk vkSj mls lekt dh eq[;èkkjk 

esa 'kkfey djuk FkkA bl dne ds ihNs fopkjèkkjk ;g gS fd mldh de mez vkSj ifjiDork dh deh ds dkj.k mlds 

lqèkkj dh laHkkouk,¡ gSaA blfy,] cPps dh lqj{kk vkSj lqèkkj dh ftEesnkjh jkT; ij gSA  

;g O;kid :i ls ekuk tkrk gS fd fd'kksj vijkèk dks jksdu s ds fy, çkjafHkd pj.k esa gLr{ksi lcls vPNk rjhdk 

gSA vijkèk ij fu;a=.k ds fy, fd'kksj U;k; vfèkfu;e] 2015 ds çHkkoh dk;kZUo;u ds lkFk&lkFk iw.kZ lkoZtfud 

tkx:drk vkSj is'ksojksa vkSj dkuwu çorZu ,t safl;ksa dks mfpr vfHkfoU;kl vkSj çf'k{k.k dh vko';drk gSA ljdkj 

dks fd'kksjksa d s fy, mi;ksxh vkSj vkd"kZd ykHkdkjh nh?kZdkfyd ;kstukvksa ij vfèkd tksj nsuk pkfg, rkfd os lekt 

dh eq[; èkkjk esa 'kkfey gksu s ds fy, çsfjr eglwl dj saA bl çdkj os viuk vkRefoÜokl iqu% çkIr djrs gSa ] tks 
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vkerkSj ij lekt ds mnklhu joS;s ds dkj.k [kks tkrk gSA O;oLFkk esa 'kkfey iqfyl tSlh ,tsafl;k sa dk –f"Vdks.k 

'kq) naMkRed ds ctk; lqèkkjkRed pfj= dk vfèkd gks ldrk gSA bldk mís'; vijkfèk;ksa dks nafMr djus ds ctk; 

mUgsa lqèkkjuk gks ldrk gSA jksdFkke çfØ;k esa O;fä;ksa ds lkFk&lkFk lewg vkSj laxBukRed ç;klk sa dh Hkkxhnkjh 

'kkfey gS] ftldk mís'; fd'kksjksa dks dkuwu rk sM+us ls jksduk gSA d'kksj vijkèk ,d lkekftd chekjh gS] cPps ;k 

fd'kksj dk bl rjg ls bykt fd;k tkuk pkfg,] rkfd og lekt ds lkFk fQj ls rkyesy fcBk ldsA lekt ds 

lkFk vlarqyu dks cnyuk gksxkA fd'kksj vijkèk dk ewy dkj.k cqfu;knh lqfoèkkvksa ls oafpr gk suk gS] ftls os 

vlkekftd rjhdksa ls iwjk djus dh dksf'k'k djrs gSaA blfy,] gj cPps dh cqfu;knh t:jrksa dks lkekftd :i ls 

Loh—r rjhd s ls iwjk djus ds fy, ç;kl fd, tkus pkfg,] pkgs og vijkèkh gks ;k xSj&vijkèkhA vijkèkh cPpksa dk 

vfrfjä è;ku j[kk tkuk pkfg,A çR;sd fd'kksj vijkèkh ij O;fäxr :i ls fopkj fd;k tkuk pkfg,A eq[; è;ku 

mldh 'kfä] çfr"Bk vkSj ekU;rk dh t:jrksa dh iwÆr ij gksuk pkfg,A çR;sd O;fäxr ekeys dks ,sl s vijkèkh —

R;ksa dks djus ds ihNs fof'k"V leL;kvksa vkSj dkj.kk sa dks è;ku esa j[krs gq, vyx ls bld s lkFk gh cky vijkèk dh 

jksdFkke ds fy, vU; mik; fd, tk ldr s gSa tSls & dqlek;kstu ds y{k.kksa ij utj j[kuk] cPps dks fofoèk vuqHko 

çnku djuk] uSfrd vkSj lkekftd ewY;ksa dh ,d LFkk;h ç.kkyh cukus dk ç;kl djuk] vijkèkh dks vLohdkj fd, 

fcuk vijkèkh O;ogkj dks vLohdkj djuk] cPps dks vlkekftd çof̀Ùk;ksa ds vfLrRo ds ckjs e sa ckr djuk vkSj ml s 

Lohdkj djus ds fy, çksRlkfgr djuk] rFkk ?kj] Ld wy vkSj leqnk; dh fLFkfr esa cnyko ykuk vkfnA bl izdkj bu 

mik;ksa ij /;ku nsdj cky vijk/k dk s jksdk tk ldrk gSA 

u’d’kZ  

flQZ fd'kksj U;k; vfèkfu;e ds mfpr dk;kZUo;u vkSj la'kksèkuksa ls fd'kksj vijkèk de ugÈ gks ldr sA gekjs lekt 

esa ekSt wn bl chekjh ds ckjs esa ukxfjd lekt dks tkx:d djuk cgqr t:jh gSA vijkèkksa esa 'kkfey fd'kksj u dsoy 

vijkèkh gSa] cfYd bl chekj lekt ds ihfM+r Hkh gSaA fd'kksj vijkèk dks de mez esa gh jk sdk tk ldrk gS] c'krsZ ?kj 

vkSj Ld wy esa mfpr ns[kHkky dh tk,A ekrk&firk vkSj f'k{kd cPps ds fnekx dks fodflr djusA 

 

1 eqdthZ] johUnz ukFk ,oa vxzoky] Hkxr ¼2003½ lkekftd leL;k,¡] foo sd izdk'ku] fnYyh] 2003 

2 egktu] latho ¼2011½ lkekftd leL;k,¡] vtqZu ifCyf'kax gkÅl] ubZ fnYYkh 

3 vkgqtk] jke ¼1997½ lkekftd leL;k,¡] jkor ifCyds'kUl] ub Z fnYyh 

4 ukVkuh] izdk'k ukjk;.k ,o a “kekZ] izKk ¼2000½ Hkkjr esa lkekftd leL;k,¡] iksbUVj ifCy'klZ] t;i q 

5 ik.Ms;] x.ks'k ¼2004½ vijk/k 'kkL=] jk/kk ifCyds'kUl ub Z fnYyh 

6 “kekZ] uj sUnz dqekj ¼2011½ vijk/k'kkL=] vksesxk ifCyds'kUl] ubZ fnYyh 
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जिक्षा और बेरोज़गारी 

MkW- iou dqekj 

lgk;d izk/;kid 

 

प्रस्ताव ा 

प्रशक्षा और बरेोज़गारी, ये दोनों शब्द अपने-आप में गहराई और महत्व प्रलए हुए हैं। प्रशक्षा प्रकसी भी दशे की रीि होती ह,ै वहीं 

बेरोज़गारी उस दशे की सामाप्रजक और आप्रथसक व्यवस्था को खोखला कर सकती ह।ै आज के भारत में यह दोनों प्रवषय एक-दसूरे 

से जडेु हुए प्रदखाई दतेे हैं। प्रशप्रक्षत होन ेके बावजदू जब यवुाओ ंको रोजगार नहीं प्रमलता, तो यह केवल व्यप्रिगत नहीं, बप्रकक 

राष्ट्रीय प्रचंता का प्रवषय बन जाता ह।ै 

जिक्षा का महत्व 

प्रशक्षा न केवल ज्ञान और जानकारी िदान करती ह,ै बप्रकक सोचन,े समझने और प्रनणसय लेन ेकी क्षमता भी प्रवकप्रसत करती ह।ै प्रशक्षा 

के माध्यम से व्यप्रि अपन ेजीवन को बहेतर बना सकता ह ैऔर समाज में सकारात्मक योगदान द ेसकता ह।ै एक प्रशप्रक्षत व्यप्रि 

अपने अप्रिकारों और कतसव्यों के िप्रत सजग होता ह ैऔर सामाप्रजक बरुाइयों से लडने की ताकत रखता ह।ै 

बेरोज़गारी की पररभाषा 

बेरोज़गारी का अथस ह—ैऐसे लोग जो काम करने के इच्छुक और सक्षम हैं, लेप्रकन उन्हें उनके योग्य कायस नहीं प्रमल रहा ह।ै यह 

प्रस्थप्रत प्रकसी भी राष्ट्र के प्रलए प्रचतंाजनक होती ह,ै क्योंप्रक यह आप्रथसक प्रवकास की िप्रिया को िभाप्रवत करती ह।ै आज भारत में 

लाखों यवुा स्नातक, स्नातकोत्तर, इजंीप्रनयररंग, मेप्रिकल, और अन्य उच्च प्रशक्षाए ंपरूी करने के बावजदू बेरोज़गार हैं। 

जिजक्षत बेरोज़गारी: एक ज्वलंत समस्या 

आज सबसे बडी प्रविंबना यह ह ैप्रक दशे में प्रशप्रक्षत लोगों की संख्या बि रही ह,ै परंत ुरोजगार के अवसर उतनी तेज़ी से नहीं बि 

रह।े इसके कई कारण हैं: 

1. व्यावसाजयक जिक्षा की कमी – अप्रिकतर छाि प्रसफस  प्रकताबी ज्ञान िाप्त करते हैं, लेप्रकन उन्हें व्यावहाररक िप्रशक्षण 

या प्रस्ककस नहीं प्रदए जाते। 

2. कोसस और बाज़ार में असतुंल  – जो पाठ्यिम कॉलेजों में पिाए जा रह ेहैं, वे बाज़ार की ज़रूरतों से मेल नहीं खाते। 

बेरोज़गारी के दुष्पररणाम 

बेरोज़गारी के कारण समाज और दशे दोनों पर नकारात्मक िभाव पडता ह:ै 

 अपराध में वृजि – यवुा जब लंबे समय तक बेरोज़गार रहते हैं, तो प्रनराशा उन्हें गलत रास्ते पर ले जा सकती ह।ै 

 आत्महत्या और मा जसक त ाव – रोज़गार न प्रमलने से लोग अवसाद में चले जाते हैं और आत्महत्या जैसे कदम 

उठाने लगते हैं। 

 आजथसक असमा ता – बरेोज़गारी से आप्रथसक प्रवषमता बिती ह,ै जो सामाप्रजक असंतोष को जन्म दतेी ह।ै 

समाधा  के उपाय 

इस समस्या का समािान केवल सरकार पर छोडना उप्रचत नहीं। इसके प्रलए संयिु ियास की आवश्यकता ह।ै 

1. जिक्षा प्रणाली में सधुार 

 स्कूली प्रशक्षा से ही व्यावसाप्रयक प्रशक्षा को महत्व प्रदया जाना चाप्रहए। 

 नई तकनीकों और उद्योगों के अनसुार पाठ्यिम तैयार प्रकए जाएं। 

2. स्वरोज़गार को बढावा 
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 यवुाओ ंको स्वरोज़गार हते ुिरेरत प्रकया जाए। स्टाटसअप, कृप्रष, कुटीर उद्योग, प्रिप्रजटल सेवाओ ंआप्रद में अवसर िदान 

प्रकए जाएं। 

 ििानमिंी मदु्रा योजना, स्टाटसअप इपं्रिया, प्रिप्रजटल इपं्रिया जैसी योजनाओ ंका अप्रिक िचार-िसार हो। 

3. इटंर सजिप और टे्रज ंग 

 कॉलेज स्तर पर ही छािों को िप्रशक्षण (इटंरनसप्रशप) के माध्यम से उद्योग से जोडा जाए। 

4. कौिल जवकास (Skill Development) 

 ‘Skill India’ जैसी योजनाओ ंके माध्यम से यवुाओ ंको कंप्यटूर, भाषा, तकनीकी, टे्रि प्रस्ककस आप्रद में िप्रशप्रक्षत प्रकया 

जाए। 

5. प्राइवेट सेक्टर में सधुार 

 प्रनजी कंपप्रनयों में भी स्थाप्रयत्व, उप्रचत वेतन और कायस-संतुलन हो, प्रजससे अप्रिक यवुा वहां कायस करना चाहें। 

सरकार की भूजमका 

सरकार को चाप्रहए प्रक वह प्रशक्षा और उद्योग के बीच की खाई को पाटे। रोजगार के नए क्षेि जैसे – आप्रटसप्रफप्रशयल इटेंप्रलजेंस, िेटा 

एनाप्रलप्रटक्स, प्रिप्रजटल माकेप्रटंग, नवीकरणीय ऊजास आप्रद को बिावा द।े साथ ही, प्रशक्षा नीप्रत को इस तरह बदले प्रक छाि ‘नौकरी 

खोजने वाले’ नहीं, बप्रकक ‘नौकरी दनेे वाले’ बनें। 

ज ष्कषस 

प्रशक्षा और बेरोज़गारी दोनों एक-दसूरे से जडेु हुए हैं। केवल प्रिप्रग्रयाँ िाप्त करना पयासप्त नहीं, जब तक उन प्रिप्रग्रयों से जीप्रवका नहीं 

चलाई जा सके। इसप्रलए प्रशक्षा को इस िकार से ढाला जाए प्रक वह रोजगार उन्मखु हो। साथ ही, यवुाओ ंमें आत्मप्रवश्वास, नवाचार 

और उद्यप्रमता को िोत्साप्रहत प्रकया जाए। तभी एक प्रशप्रक्षत और आत्मप्रनभसर भारत का सपना साकार हो सकेगा ।  
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मैजथली साजहत्य का अध्यय : एक समृि सांस्कृजतक जवरासत 

lqjsUnz izlkn pkS/kjh 

lgk;d izk/;kid 

 

 

 िस्तावना 

मैप्रथली साप्रहत्य भारतीय साप्रहत्य की एक समदृ्ध और िाचीन परंपरा का िप्रतप्रनप्रित्व करता ह।ै यह साप्रहत्य मखु्य रूप से प्रबहार और नेपाल के तराई के्षिों 

में बोली जाने वाली मैप्रथली भाषा में रचा गया ह।ै मैप्रथली साप्रहत्य का इप्रतहास लगभग एक हजार वषस परुाना ह ैऔर इसमें कप्रवता, गद्य, नाटक, 

लोकसाप्रहत्य आप्रद प्रवप्रभन्न प्रविाओ ं का प्रवशाल भंिार समाप्रहत ह।ै इस लेख में हम मैप्रथली साप्रहत्य के ऐप्रतहाप्रसक प्रवकास, िमखु रचनाकारों, 

प्रवशेषताओ ंऔर समकालीन पररदृश्य का प्रवस्ततृ अध्ययन करेंगे।  मैप्रथली साप्रहत्य का ऐप्रतहाप्रसक पररिेक्ष्य 

प्रारंजभक काल (12वीं से 15वीं िताब्दी) 

मैप्रथली साप्रहत्य का आरंभ मध्यकालीन यगु से माना जाता ह।ै इस काल की सबसे िमखु हस्ती थे प्रवद्यापप्रत (1350-1450), प्रजन्हें मैप्रथली साप्रहत्य का 

स्तंभ माना जाता ह।ै प्रवद्यापप्रत ने भप्रि और श्रृंगार रस की अदु्भत कप्रवताएँ रचीं जो 'पदावली' के नाम से िप्रसद्ध हैं। उनकी रचनाओ ंमें रािा-कृष्ण की िेम 

लीला का माप्रमसक प्रचिण प्रमलता ह।ै 

 मध्यकाल (16वीं से 18वीं िताब्दी) 

इस यगु में मैप्रथली साप्रहत्य में प्रवप्रविता आई। िाप्रमसक और सांस्कृप्रतक प्रवषयों के साथ-साथ सामाप्रजक जीवन भी साप्रहत्य का प्रवषय बना। गोप्रवन्द दास, 

लोचन दास और चंिी दास जैस ेकप्रवयों ने इस यगु में महत्वपणूस योगदान प्रदया। इस काल में मैप्रथली लोकगीतों और लोककथाओ ंका भी प्रवकास हुआ। 

आधुज क काल (19वीं िताब्दी से वतसमा  तक) 

19वीं शताब्दी में मैप्रथली साप्रहत्य में नवजागरण की लहर आई। हररमोहन झा, सभुद्रा झा, यदनुाथ प्रसंह 'मिपु' जैस ेरचनाकारों ने मैप्रथली साप्रहत्य को नई 

प्रदशा दी। 20वीं शताब्दी में िॉ. सभुद्रा झा, जयकांत प्रमश्र, राजकमल चौिरी जैस ेसाप्रहत्यकारों ने मैप्रथली साप्रहत्य को अंतरासष्ट्रीय पहचान प्रदलाई। 2003 

में मैप्रथली भाषा को भारतीय संप्रविान की आठवीं अनसुचूी में शाप्रमल प्रकया गया, प्रजससे इसके प्रवकास को नया बल प्रमला। 

 मैजथली साजहत्य की प्रमुख जवधाए ँकाव्य 

मैप्रथली काव्य परंपरा अत्यंत समदृ्ध रही ह।ै प्रवद्यापप्रत की पदावली मैप्रथली काव्य की अमकूय प्रनप्रि ह।ै आिुप्रनक यगु में भी मैप्रथली कप्रवता प्रनरंतर 

प्रवकप्रसत हो रही ह।ै िमखु कप्रवयों में बैद्यनाथ प्रमश्र 'यािी', केदारनाथ झा, उमेश प्रमश्र आप्रद शाप्रमल हैं। 

साजहत्य 

मैप्रथली गद्य साप्रहत्य में उपन्यास, कहानी, प्रनबंि, आत्मकथा आप्रद प्रविाएँ प्रवकप्रसत हुई।ं हररमोहन झा का "कनैलोरर कथा" मैप्रथली का पहला उपन्यास 

माना जाता ह।ै राजकमल चौिरी, लक्ष्मण झा, िमूकेतु जैस ेलेखकों ने मैप्रथली गद्य को समदृ्ध प्रकया। 

 ाटक एव ंएकांकी 

मैप्रथली नाटक परंपरा भी काफी परुानी ह।ै िारंभ में यह लोकनाट्य के रूप में प्रवकप्रसत हुआ। बाद में सिुाकर झा, रामदेव झा, प्रवजय कुमार प्रमश्र जैस े

नाटककारों ने इसे नया आयाम प्रदया। 

लोकसाजहत्य 

मैप्रथली लोकसाप्रहत्य अत्यंत समदृ्ध ह।ै लोकगीत, लोककथाएँ, पहपे्रलयाँ, मुहावरे आप्रद मैप्रथली संस्कृप्रत के जीवंत दस्तावेज हैं। प्रववाह, तीज-त्योहारों, 

मौसम पररवतसन आप्रद अवसरों पर गाए जाने वाले लोकगीत मैप्रथली संस्कृप्रत की िडकन हैं। 
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 मैजथली साजहत्य के प्रमुख रच ाकार जवद्यापजत 

मैप्रथली साप्रहत्य के सवसश्रेष्ठ कप्रव प्रवद्यापप्रत को 'मैप्रथल कोप्रकल' कहा जाता ह।ै उनकी रचनाओ ंमें भप्रि और श्रृंगार का अदु्भत संगम देखन ेको प्रमलता 

ह।ै उनके पद बंगाल, असम, उडीसा आप्रद के्षिों में भी लोकप्रिय हुए। हररमोह  झा 

आिपु्रनक मैप्रथली साप्रहत्य के प्रपतामह माने जाने वाले हररमोहन झा ने मैप्रथली गद्य को नई प्रदशा दी। उनकी रचना "कनैलोरर कथा" मैप्रथली का पहला 

उपन्यास माना जाता ह।ै  राजकमल चौिरी 

राजकमल चौिरी आिपु्रनक मैप्रथली साप्रहत्य के सबस ेियोगिमी लेखक थे। उनके उपन्यास "मैप्रथली मसु्कान" और "बरुण के बेटी" ने मैप्रथली साप्रहत्य 

में नए िप्रतमान स्थाप्रपत प्रकए। िॉ. सभुद्रा झा 

मैप्रथली की िथम मप्रहला साप्रहत्यकार िॉ. सभुद्रा झा ने मैप्रथली कप्रवता को नई ऊँचाइयाँ दीं। उनकी कप्रवताओ ंमें नारी संवेदना और सामाप्रजक यथाथस 

का गहरा प्रचिण प्रमलता ह।ै 

 मैजथली साजहत्य की जविेषताए ँ

1. भप्रि और श्रृंगार का समन्वय**: मैप्रथली साप्रहत्य में भप्रि भावना और श्रृंगार रस का अदु्भत संतुलन देखने को प्रमलता ह।ै प्रवद्यापप्रत के पद 

इसका उत्कृष्ट उदाहरण हैं। 

2. लोकजीवन का प्रचिण**: मैप्रथली साप्रहत्य में प्रमप्रथला के्षि के लोकजीवन, रीप्रत-ररवाजों, परंपराओ ंका सजीव वणसन प्रमलता ह।ै 

3. भाषा की मिरुता**: मैप्रथली भाषा की मिरु ध्वप्रनयाँ और लयबद्धता इसके साप्रहत्य को प्रवप्रशष्ट बनाती हैं। 

वतसमान समय में मैप्रथली साप्रहत्य प्रनरंतर प्रवकास के पथ पर अग्रसर ह।ै नए लेखक और कप्रव मैप्रथली साप्रहत्य को समदृ्ध कर रह ेहैं। पि-पप्रिकाओ,ं सोशल 

मीप्रिया, साप्रहप्रत्यक संगोप्रष्ठयों के माध्यम से मैप्रथली साप्रहत्य का िसार हो रहा ह।ै मैप्रथली प्रफकमों, नाटकों और सांस्कृप्रतक कायसिमों ने भी इस भाषा 

और साप्रहत्य को लोकप्रिय बनाने में योगदान प्रदया ह।ै 

हालाँप्रक, मैप्रथली साप्रहत्य को अभी भी कई चनुौप्रतयों का सामना करना पड रहा ह।ै िकाशन के सीप्रमत सािन, पाठक वगस की कमी, अन्य भाषाओ ंके 

िभतु्व जैसी समस्याएँ मैप्रथली साप्रहत्य के व्यापक िसार में बािक हैं। प्रफर भी, मैप्रथली लेखकों और साप्रहत्यिेप्रमयों का समपसण इस भाषा और साप्रहत्य 

के भप्रवष्य के िप्रत आशाप्रन्वत करता ह।ै 

 ज ष्कषस 

मैप्रथली साप्रहत्य भारतीय साप्रहत्य की एक अत्यंत समदृ्ध और जीवंत परंपरा है प्रजसने एक हजार वषों से अप्रिक की लंबी यािा तय की ह।ै प्रवद्यापप्रत से 

लेकर आिपु्रनक लेखकों तक, मैप्रथली साप्रहत्य ने साप्रहप्रत्यक उत्कृष्टता के नए मानदंि स्थाप्रपत प्रकए हैं। यह साप्रहत्य न केवल प्रमप्रथला की सांस्कृप्रतक 

पहचान का िप्रतप्रनप्रित्व करता ह ैबप्रकक भारतीय साप्रहत्य के समग्र प्रवकास में भी महत्वपणूस योगदान देता ह।ै आवश्यकता ह ैप्रक इस अमकूय साप्रहप्रत्यक 

प्रवरासत के संरक्षण और िसार के प्रलए और अप्रिक ियास प्रकए जाएँ ताप्रक आन ेवाली पीप्रियाँ इसकी समपृ्रद्ध से लाभाप्रन्वत हो सकें । 
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INTRODUCTION  

 At first, e-book is defined as the paper book being converted to the digital format using scanner 

or typing to make it possible to be displayed on the computer [1]. Electronic books have gained 

a lot of attention recently [2]. In early 1992, van Dam proposed the phrase “Electronic Book” 

(also called e- book), which was widely referred to as the media using electronic channels to 

store and transport various information and multimedia [3]. The Oxford Dictionary of English 

defines e-books as “an electronic version of printed books”. However, ebooks can and does 

exist without its printed equivalent form [4,5]. According to Price Water House Coopers as one 

of the providers of business consulting services in the world, the book market is in a transitional 

phase in which the reader makes an improved level leaps of e-book use from paper books to 

e-book and e-Reader, this was based on surveys of experts in the field. Hence, it can be said 

that they are ready to make significant changes and revolutionize the book industry forever 

[6]. By using the right technology in the class can be a challenge for 21stcentury teachers. 

Technology in class can appeal to educators. However, determining the benefits of technology 

and asking whether these benefits are greater than traditional teaching tools is very challenging 

[7]. One specific issue of technology educators currently being debated is that whether 

interactive e-books beneficial for students to learn than from the use of traditional print texts. 

The developers of the students experience a number of challenges throughout the design and 

development of e-book. Hence, this activity provides a very significant learning experience 

[8]. The book is considered the most important tool used to transfer knowledge and assess 

information and academic education programs since the invention of the printing press. With 

the development of electronic publishing facilities, global information, and easy access via the 

internet, e-book becomes a more sophisticated tool to be used to transfer the knowledge [9]. 

Currently, e-book is becoming more favorable for many readers, from children to adults. This 

is because e-book offers several advantages over printed books, such as e-book is easier to 

carry anywhere, can be read anywhere and anytime, e-book prices are relatively cheaper when 

compared to the printed version. Making interactive e-books has the potential to transform 

learning far from the acquisition of basic facts (i.e. printed material, didactic lectures, PPT) to 

actively acquire and apply knowledge and skills because it can include multimedia and 

interactive learning [10].  

The majority of the e-book reading is still the same as traditional paper books. 

However, it cannot effectively help learners to improve reading comprehension [11]. One 

major drawback is the difficulty of accessing the e-book and manipulating the digital content 

[12]. The limitation Digital Rights Management (DRM) is often built on e-books to limit 

access to titles [13]. One of the obstacles that often hinder teens from using the e-book is the 

inability to share digital books with their friends. The reason is that many teenagers are social 

readers who enjoy exchanging books only with their colleagues [14]. This paper aims to 

complement the previous review of the use of ebooks in learning. Reviews are indeed focused 

on the e-book, but it links the use of e-books to students and teachers. The purpose is not 
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merely to discuss e-book in relation to teaching or learning goals, but also to discuss the use 

of e- books in a general context. This will help researchers and education practitioners to 

understand the context from e-book, especially in the education field. Therefore, we review 

the evidence of some weaknesses of e-books that still need to be addressed. Then, this article 

can help researchers to develop more e-book facilities so that they can be utilized in learning 

systems in the classroom.  

E-BOOK IN CLASSROOM :-  

 The latest survey of behavior among business school faculty at Brigham Young University 

shows that 61% prefer books in printed format if they can choose. Ease of reading and 

portability are two important reasons for choosing printed form [15]. The electronic book 

actually has been around for more than 40 years, but e-books have a short usage period because 

there is always technology development. Hence, textbooks still have dominated the class for 

now. Maintaining affordable, up-to-date and portable textbooks is a challenge. Technological 

advances occur quickly and accessibility to the latest and relevant textbooks is desired [7,16].  

Right now, ICT companies are competing to develop the best and most advanced e-

Reader [17]. The facilities of modern e-book can include animation, zoom in and out of the 

image on the screen, music, sound effects, highlighting the text, dictionaries built-in hotspot 

where readers can click to interact with characters or objects, translation of the foreign 

languages, and many others [18]. This is a positive impact for e-book users and a revolution 

in studies may occur in which a digital technology incorporated into e-books is an 

extraordinary multimedia tool that can promote the study of students [19]. For the student, e-

books have the potential benefit to increase learning motivation, given the unique function 

such as the various search, copy-paste, and the spotlight that can be adjusted, which contribute 

to enhancing students’ understanding and can remember a variety of information [20].  

METHOD  

This research uses empirical study method utilizing the knowledge, information, and 

instructions obtained from technology experts at the University of Indonesia to make the 

researchers or readers of articles more confident and knowledgeable about e-books in the 

education field. The e- book has become the mainstream in the world of technology, but it has 

not yet been fully and universally accepted, especially when it is delivered through platform 

solutions in the context of online libraries. This also includes identified issues in the literature 

[9,21]. This study analyzed content in 30 articles published in 2011-2018 regarding e-books. 

There are several steps that I have taken in selecting the articles, namely: the first stage, the 

article search is done online by using a free website from  

Google using the keyword search e-book. The searching period is done freely without time 

limitation. The second stage is to search for articles cited from several academic website 

databases such as ScienceDirect, IEEE, Taylor & Francis Online, IOPScience, and 

SAGEJournal. Database retrieval is based on trusted sources that already have more than 5 

thousand journals.  

Data search starts on September 8-14, 2018 with a free search on Google search using ‘e-

book journal.pdf’ as the keywords, the journal will automatically appear on Google search. 

Based on some of the data that had been obtained, the researchers choose based on trusted 

sources and titles that correspond to the topic written by the researcher. On September 15, 

2018, followed by searching articles on the database mentioned in the previous paragraph, the 
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total articles submitted were 75 articles. Based on the 75 articles that have been analyzed and 

qualified by the authors, only 40 that have the closest relation to the topic of literature, 32 of 

the best articles were taken as citation materials for the author and 15 research articles were 

discussed in conclusion discussions.  

      RESULTS   

A. E-Book Readers Among College Students  

  Recently the e-Reader that was introduced has attracted so much attention, sometimes some 

people don’t know that those who are in the market is not the first generation. The first 

generation was introduced in the 1990s for a bit of fanfare. Devices such as SoftBook readers 

and Rocket e-books are well documented in the literature, but not successful in the market. 

The latest wave of e-Readers began with the Sony Reader in 2006 and the Amazon Kindle in 

2007 in which they enjoyed far more success. Barnes, Noble, and Borders have entered the 

market with Nook and Kobo, respectively, and Apple has introduced the iPad, a 

multifunctional device that functions well as an electronic reader [22]. E-Reader has little 

influence on word recognition and understanding compared to traditional text. These results 

can indicate that the e-Reader does not provide additional benefits for student achievement; 

therefore, printed books are superior in this field [23].  

The conclusions from previous studies reveal that there is clearly more e-book readers than 

the supported marketing. In addition, e-book readers vary in the population of all available 

readers in the market. Respondents reported that there were certain desired characteristics:  

• Portability of the reader;  

• Having many reading titles;  

• Ease of downloading titles;  

• And having a word definition or available dictionary.  

From the ecological point of view, e-book readers are still new and different species in 

competition with native species (printed books) and the conversion of continuing habitat types 

from printed book versions to electronic versions will depend on user preferences [24].  

Research by Yin Zhang showed that the studies he did provide unique insights about 

user choices and preferences when reading books. In addition, e-books and e-Readers are 

rapidly growing and popular technologies that attract media and publishing companies. The 

findings of this study provide direction in understanding who adopted the technology and how 

it was implemented. The results of this study support the idea that e-books have firmly 

established a place in people’s lives because of their convenient usage where they allow them 

to be able to access their favorite content anywhere and anytime [25].  

Despite the fact that students generally have a positive experience in using e-Readers, 

our research shows that e-book readers are currently loaded with curriculum and article based 

e-books that cannot, to the fullest, provide an effective learning experience in higher education. 

Students report unsatisfactory aspects of the e-Reader with respect to active reading. 

Interaction with texts in the form of comments, highlights, annotations, and non-linear readings 

is difficult. This technology is still immature for serious study in the academic environment.   

The main results of Arthur N. Olsen’s research show that student preferences are still 

in line with what other researchers have found. Students still seem to prefer printing on paper 

as the main delivery mechanism for text as part of their education. Current technological 
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infrastructure such as e-Readers and content has not yet functioned like traditional print media. 

These results are also related to work habits and how familiar the current generation of students 

is by using e-Readers. Our study reports the subjective point of view of participating students 

who are relatively inexperienced e-Reader users. In this study, the iPad received a better score 

than the Kindle DX for recording and highlighting. Students also report that many of them 

took the iPad to study class. This may indicate that there is potential for this device to function 

as an effective learning and reading tool in which it must be thoroughly investigated again [15].  

The last one is the research by Laura E. Hibbard where students showed excitement by 

having access to the e-book world because they often visited the site and clicked on the title. 

Students report to their teachers that access on demand to popular literature is very exciting. 

However, that attraction soon fades when children become nervous and cannot read from a 

stationary computer screen. Students, parents, teachers, and administrators agree that portable 

e-Reader such as tablets will make reading more enjoyable. With the advent of e-book and 

eReader, the curriculum needs to reflect the novelty of this device. Students and teachers need 

to work together to navigate the most appropriate way to use this technology both inside and 

outside the classroom. In addition to being only involved in professional development session, 

teachers need to hold discussions with their students to understand what works in finding 

students in reading for pleasure through e-books [26].  

B. E-book in Teaching and Learning  

In the research by Bjarne Skjødt Worm, it was concluded that elearning with cases 

provided significant results better than e-learning only with textbook material (at the same 

level) when learning with complex knowledge and looking at the acquisition of knowledge. 

Based on these findings, it had been obtained that for Problem-Solving, e-Case groups reached 

a level of knowledge comparable to classroom teaching, while learning with textbooks was 

lower than e-Case and teaching in class (p <0.01). The textbook group also spent the least 

amount of time gaining knowledge (33 minutes, p <0.001), while the e- Case group spent more 

time on the subject (53 minutes, p <0.001) and significantly more entry into the system (2.8 

vs 1.6, p <0.001) [27].   

Chih-Cheng Hsiao put forth some research results entitled the use of interactive 

multimedia e-books to study blood cell morphology in pediatric hematology. The method used 

was by gathering 51 participants from 3 medical schools in Taiwan. It was then divided into 

two parts, 25 people who participated in the apprenticeship were allocated to run training with 

PowerPoint Atlas and 26 people were allocated to run training with interactive multimedia e-

books. The findings of the study showed that there was no difference in the pre-test scores 

between the TPP and IME groups (mean score of 27.0 versus 27.9, p = 0.807). However, 

interns in the interactive multimedia e-book group achieved much better scores in the post-

test than those in the PowerPoint group (mean score 103.2 versus 70.6; p <0.001). The overall 

results of interest, motivation, and effectiveness were very positive in the multimedia e-book 

groupie [10].  

All students enrolled in the first year in a university in Western Australia, Child 

Development for Educators, were invited by email to complete the online questionnaire. About 

1,200 first-year students were sent an invitation via email to complete the online research 
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questionnaire, the research findings from Genevieve M. Johnson showed only 199 or 16.6% 

answered and responded to the delivery. Collectively, the results support the conclusion that 

educational students who receive emerging technologies such as e-books and those who read 

e-books in their spare time consider themselves to be more capable learners than students who 

did not accept new technologies such as e-books and those who do not read to spend time on 

vacation [28].  

In a previous study, Eeon Lim conducted a research study that aimed to explore the 

usefulness of future generation e- books (NG-e-books) with annotation skills and so on 

focusing on using e-books to promote student learning through reflection and sharing ideas. 

Thirty-six tertiary level students from 3 diplomas participated in this study. The overall 

findings showed that NG-e-books promote student learning experiences by enabling student 

involvement and interaction. The researcher suggested that the direction of future research 

should be related to the use and utilization of e-books in educational contexts [29].  

 C. E-book Design  

 The research by P. I. aimed to implement a Decision Support System (DSS) to assist 

libraries in choosing the best e- book providers based on their preferences. The way DSS 

works by comparing the importance of each criterion and condition of each alternative 

decision. SAW is quite simple, fast, and widely used DSS method. Simple Additive 

Weighting (SAW) is one of the simplest but most reliable methods and has been widely used 

in decision support systems. Atmojo et al. This study uses 1 cost criterion: price and 8 profit 

criteria: digital rights management, content, provider type, business model, license, 

technical support, resource capabilities, and customer support. An alternative is used to 

show how SAW works in eighteen alternatives. From the implementation, it can be 

concluded that SAW manages to rank all alternatives. For further research, they will 

combine other methods to get the weight of each criterion and work with sub-criteria. The 

author also concluded that there were several other similar studies conducted by Haswan 

who used SAW for the selection of members in the Civil Service Patient Unit, while Daniati 

and Nugroho combined K-Means clustering and SAW in the selection of thesis topics. The 

implementation of SAW in a multi-criteria decision support system was also found in Jhaa 

et all and Sinaga and Murnawan [5].  

Previous research conducted by Nicholas Vanderschantz, Claire Timpany & Annika 

Hinze about e-book exploration design used a sample of 60 participants containing 35 men 

and 25 women. Based on the 60 participants interviewed, 50 participants were between 15-25 

years old and 10 participants were 25 years old and older. Twenty-nine participants had 

completed or were currently registered in the humanities or arts degree (i.e., graphic design, 

humanities, media arts etc.). This study was designed to get participants’ preferences for the 

visual display of books in pDL and understand how much metadata they like when viewing 

books in the pDL interface. In particular, studies explored interface design preferences for 

thorn book display, front cover, back cover, blurbs and combinations of several and/or all of 

these elements. This research was conducted as a semi-structured interview using a paper 

prototype. From the study described above, the authors hypothesized that the selection of 

similar e-books might be influenced by book covers, information related to books, metadata, 
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and features in books such as a table of contents. The study reported here investigated the 

preference for presenting e-book information in pDL [30].  

Mohhamed Menacer presented the concept and design of authoring systems to create 

and build application programs for e-book packages or e-book portfolios which will include 

metadata, meta-content, and other related materials and resources stored in special databases. 

This system is basically a digitization process of various phases of e-book creation and 

development, as well as a collection of structures for various types of content and information 

in the form of hypertext documents, multimedia, and presentations. The aim of the study is to 

present a systematic approach to authors of e-books by collecting and digitizing the most 

relevant content and information in an academically structured manner and general purpose 

books or similar documents for the efficiency of online and offline use, delivery and 

dissemination. In conclusion, the concept of authoring systems for e-book and e-content will 

enable efficient advanced search, content manipulation and indexing, Web content 

distribution, and marketing. In addition, Natural Language Processing techniques will be 

implemented more reliably and efficiently for text mining, indexing, tagging, online content 

information retrieval, and document processing. In the initial implementation phase, the meta 

details of three books have been analyzed and extracted into a special database using the 

“automatic content builder maker” feature. It took some time to complete the initial phase 

because the manual validation and validation processes were needed [6].  

The ongoing research by Jose Bidarra experimented with the EPUB3 standard began 

with making e-books about beautiful lagoons with diverse fauna and flora in the middle of 

Portugal (Obidos). In this project, they tried various widgets and scripts in the Apple iBooks 

format. The results involved three strategic components, which can be clearly distinguished in 

their workflows: 1. Establish the potential for technology: the format and the most common 

authoring tools that enable effective game-book creation in learning; 2. Identify the role of 

narration and games: what types of narratives and game genres can be recreated as game-

books for learning, and what learning activities can be prepared based on this typology;3. 

Show the application of real education: according to a certain level of education, what 

pedagogical model can integrate the game- book better, and where the subject area is most 

effective [31].  

The last one is an article written by Dave Hailey & Rebecca Walton who published 

about digital e-books. They suspect that the Mobi and EPUB frequencies are less than their 

suitability for the environment of use, duty, and reader devices rather than unfamiliarity with 

parts of the document manufacturer. EPUB is a standard open file format that is smaller than 

the .ZIP file containing a website. If you convert the EPUB book extension to .ZIP and double-

click it, you will see a collection of HTML, XML, and CSS pages plus an image folder (if the 

book has images). We try to reduce this unfamiliarity by (1) briefly explaining the weaknesses 

of PDF and HTML formats that are not shared by Mobi and EPUB formats and by (2) 

providing various ways to produce documents in the EPUB file format. The instructions for 

creating an EPUB document also apply to the Mobi format because the Mobi file format can 

be created from EPUB in one click [32].  
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CONCLUSION  

This article aims to complete the previous review on the use of ebook in the learning 

process by observing the evidence from several weaknesses of e-book that have to be handled 

with the aim to summarize various finding and showing the direction of the research in the 

future. The review that has been done shows that previous empirical study has focused on one 

or more topics or themes namely: (a) e-book Readers among college students, (b) e-book in 

Teaching and Learning, (c) e- book Design.  

Based on the overall findings that we have discussed, we conclude that e-books give a 

positive response to the students. It is possible that in the future e-books can be further 

developed in term of their application, use, design, and the content. This is intended to make 

the use of e-books completely acceptable to students because there are a small number of 

studies that concluded that there are still some students who like printed book rather than e-

book. This article can help researchers to develop ebook facilities so that they can be utilized 

in learning systems in the classroom.  
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Abstract: 

Secondary education is undergoing a paradigm shift as societies adapt to rapid technological 

advancements, shifting workforce demands, and changing student expectations. The 21st 

century calls for an educational system that not only delivers knowledge but also nurtures 

creativity, critical thinking, adaptability, and global citizenship. This article explores the future 

of secondary education by examining emerging trends and innovations that are transforming 

the learning landscape for today’s students. Key developments include the integration of digital 

technology, personalized and competency-based learning models, project-based and 

experiential learning, globalized curricula, and a heightened focus on mental health and well-

being. 

These innovations are not merely add-ons but represent a structural reimagining of how 

education is delivered and experienced. The role of the teacher is evolving from knowledge 

transmitter to facilitator, mentor, and co-learner. Likewise, assessment methods are 

transitioning from traditional exams to performance-based evaluations and digital portfolios. 

This paper also discusses barriers to implementation, such as digital inequality, teacher 

readiness, and systemic inertia, while proposing strategies to overcome these challenges. The 

article concludes by emphasizing the need for policy frameworks that are flexible, inclusive, 

and forward-looking to support these innovations. It argues that a truly transformative 

secondary education system must be learner-centered, equity-driven, and designed for lifelong 

learning. Through a synthesis of current research, case studies, and policy analysis, this paper 

provides a roadmap for educators, policymakers, and stakeholders aiming to build future-ready 

secondary education systems. 

Keywords:-Secondary Education, 21st Century Skills, Educational Innovation, Personalized 

Learning, Digital Transformation, Project-Based Learning, Equity in Education 

1. Introduction 

Secondary education plays a pivotal role in shaping the intellectual, social, and emotional 

development of adolescents. It serves as a bridge between foundational primary education and 

specialized tertiary learning or vocational training. However, as we progress further into the 

21st century, the conventional model of secondary schooling is increasingly seen as outdated 

and misaligned with contemporary societal and workforce needs. 

Historically, secondary education systems were designed to support industrial-age economies, 

emphasizing uniformity, compliance, and basic literacy and numeracy skills. Today, students 

live in a world characterized by rapid technological change, global interdependence, 

environmental urgency, and diverse social challenges. Consequently, there is a growing 

consensus that secondary education must evolve to cultivate higher-order thinking, digital 

competencies, collaborative abilities, and adaptability. 

Several global drivers are reshaping secondary education. These include the integration of 

emerging technologies, demographic shifts, changing labor market demands, and the rise of 

remote and hybrid learning models. Furthermore, international assessments such as PISA have 



 

    

 90 

pushed nations to reevaluate their curricula and pedagogies, highlighting the need for more 

student-centered, relevant, and equity-oriented practices. 

This paper investigates how trends and innovations are redefining secondary education. It 

places particular focus on six key areas: personalized learning, digital transformation, 

experiential learning, globalization, mental health and well-being, and future-readiness. The 

objective is to provide a comprehensive roadmap for stakeholders to build resilient and relevant 

education systems that serve diverse learners effectively in a rapidly changing world. 

2. Emerging Trends in Secondary Education 

 2.1 Personalized and Competency-Based Learning 

The one-size-fits-all approach that has long dominated education is giving way to personalized 

learning models that center on student agency, interests, and pace. Personalized learning is not 

merely a buzzword—it represents a fundamental shift toward recognizing that learners have 

diverse needs, motivations, and ways of understanding the world. 

Personalized learning is often facilitated through digital tools, such as adaptive learning 

platforms that adjust content difficulty based on a student’s performance. More significantly, 

it emphasizes student ownership of learning goals, with teachers acting as facilitators rather 

than knowledge dispensers. 

Competency-Based Education (CBE) complements this approach by focusing on outcomes 

rather than time. Under CBE, students progress only once they have demonstrated mastery of 

specific skills or concepts. This approach ensures depth over breadth and allows learners to 

move at their own pace, making education more inclusive for both high-achievers and students 

who require more support. 

CBE also ties learning to real-world applications. For instance, students might demonstrate 

competencies in communication through a group presentation or exhibit mathematical thinking 

through a community project. Schools in places like New Hampshire (USA) and British 

Columbia (Canada) have adopted competency-based models with promising outcomes in 

student engagement and retention. 

Challenges remain, including aligning CBE with national assessment systems, training 

educators, and ensuring that personalized learning does not compromise academic rigor. 

However, as these models mature, they promise a more equitable and meaningful secondary 

education experience. 

3. Digital Transformation and EdTech Integration 

Digital transformation in education is no longer a future consideration—it is a present reality. 

The COVID-19 pandemic catalyzed an unprecedented global experiment in online learning, 

exposing both the potential and the disparities of digital education. As a result, schools are now 

rethinking how technology can enhance learning in and beyond the classroom. 

At the forefront of this transformation are Learning Management Systems (LMS), intelligent 

tutoring systems, AI-driven feedback tools, and multimedia learning environments. Platforms 

like Google Classroom, Canvas, and Moodle have become ubiquitous, enabling teachers to 

manage assignments, track student progress, and offer feedback in real-time. 

Emerging technologies such as Virtual Reality (VR) and Augmented Reality (AR) offer 

immersive learning experiences that can make abstract concepts tangible. For example, 

students can explore the inside of a cell or visit historical battlefields without leaving the 

classroom. 
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Artificial Intelligence (AI) further enhances personalization by analyzing student data to offer 

targeted interventions. Tools like Carnegie Learning and Knewton adapt instruction based on 

user performance, helping struggling students and accelerating advanced learners. 

However, digital transformation is not without concerns. The digital divide remains a pressing 

issue, particularly in low-income and rural communities where students may lack reliable 

internet access or digital devices. Moreover, the over-reliance on screens and algorithms raises 

questions about data privacy, screen fatigue, and the diminishing role of human interaction. 

Therefore, digital transformation must be guided by pedagogical principles and equity goals. 

It should enhance—not replace—the core values of education: relationships, inquiry, and 

critical engagement with knowledge. 

4. Project-Based and Experiential Learning 

Project-Based Learning (PBL) and experiential education are gaining momentum as powerful 

pedagogical approaches in secondary education. PBL emphasizes student-led inquiry into 

complex, real-world problems, fostering a host of 21st-century skills such as critical thinking, 

collaboration, creativity, and communication. 

Unlike traditional lessons segmented by subject and confined to textbooks, PBL is 

interdisciplinary and contextual. A project on climate change, for instance, could involve 

science (understanding the greenhouse effect), geography (analyzing vulnerable regions), and 

civics (debating policy solutions). The emphasis is on process over product—students learn by 

doing, reflecting, and iterating. 

Experiential learning extends this model by incorporating real-world experiences like 

internships, apprenticeships, service-learning, and entrepreneurship. Students engage directly 

with community issues or workplace challenges, making learning more authentic and 

impactful. 

The benefits of PBL and experiential learning are well-documented. Studies have shown 

increased engagement, deeper understanding, and stronger retention of knowledge. Programs 

like Expeditionary Learning in the U.S. and Big Picture Schools in Australia provide exemplary 

models of how experiential education can be institutionalized. 

However, effective implementation requires careful planning. Teachers must be trained to 

design open-ended questions, facilitate inquiry, and assess both individual and group work 

fairly. Additionally, schools need the flexibility to move away from rigid curricula and high-

stakes testing. 

Overall, PBL and experiential education equip students not only with academic knowledge but 

also with the practical, ethical, and emotional intelligence needed to navigate an uncertain and 

complex world. 

5. Focus on Mental Health and Well-being 

In the 21st century, the scope of education extends beyond academic achievement to encompass 

emotional, psychological, and social well-being. Mental health is a foundational element of 

learning; students cannot thrive cognitively if they are unwell emotionally. 

Adolescents today face mounting pressures—from academic expectations and digital 

distractions to social isolation and global crises like climate anxiety. Recognizing this, 

secondary schools worldwide are embedding mental health into their core educational 

mandates. 
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Social-Emotional Learning (SEL) is a leading approach that integrates emotional intelligence, 

empathy, self-regulation, and relationship-building into the curriculum. Programs like 

CASEL’s framework have been adopted widely, showing positive effects on academic 

performance and classroom behavior. 

Moreover, schools are hiring counselors, creating safe spaces, and implementing mindfulness 

and resilience training. Digital tools, such as mood-tracking apps and online therapy platforms, 

are also becoming common. 

Government policies are beginning to reflect this shift. For example, the UK has mandated 

mental health education in all schools, and Australia's "Be You" initiative offers mental health 

support for educators and students alike. 

Nonetheless, challenges persist. There is a shortage of trained professionals, stigma around 

mental illness, and insufficient resources in underfunded schools. Additionally, online 

environments can both support and harm mental health—while social media provides 

connection, it can also lead to cyberbullying and unhealthy comparisons. 

Addressing mental health in secondary education requires a multi-tiered approach: integrating 

SEL into the curriculum, offering individualized support, and fostering a culture of empathy 

and inclusion. 

7. Conclusion 

The transformation of secondary education is both an urgent necessity and an unparalleled 

opportunity. As we move deeper into the 21st century, the skills and competencies required for 

personal success, societal contribution, and economic participation are evolving rapidly. 

Traditional models of education—rooted in uniformity, standardization, and compliance—

must give way to dynamic, inclusive, and student-centered practices. 

The trends discussed in this paper—personalized learning, digital integration, project-based 

pedagogy, global competencies, and mental well-being—are not isolated innovations. Rather, 

they represent an interconnected framework for a holistic, future-ready education system. 

Together, they redefine the purpose of secondary education: from knowledge transmission to 

the cultivation of adaptable, empathetic, and empowered individuals. 

Realizing this vision requires bold leadership, collaborative policymaking, and significant 

investment in teacher training, infrastructure, and equity measures. It also necessitates a 

redefinition of success—not just academic achievement, but lifelong learning, civic 

engagement, and human flourishing. 

In summary, the future of secondary education lies not in replicating the past but in designing 

systems that prepare students to thrive in complexity, embrace diversity, and lead with purpose. 

This transformation is not merely desirable—it is imperative. 
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प्रस्तधवनध 

कृत्रिम बुद्धद्मत्तध (Artificial Intelligence - AI) आज के युग कध सबसे महत्वपूर्ण तकनीकी द्धवकधस है। यह न 
केवल हमधरे दैननक जीवन को प्रभधद्धवत कर रहध है, बल्कक भद्धवष्य में इसकी भूसमकध और भी अधधक व्यधपक होने 
वधली है। AI कध उपयोग स्वधस््य सेवधओं, सिक्षध, उद्योग, कृद्धि, सुरक्षध और मनोरंजन जैसे क्षेिों में तजेी से बढ़ रहध 
है। इस लेख में हम AI के भद्धवष्य, इसके संभधद्धवत लधभ और चुनौनतयों पर चचधण करेंगे। 

AI कध वतणमधन पररदृश्य 

वतणमधन में, AI ने कई क्षेिों में क्धंनत लध दी है। उदधहरर् के सलए: 

 स्वधस््य सेवध: AI आधधररत डधयग्नोल्स्िक िूकस बीमधररयों कध पतध लगधने में मदद कर रहे हैं। 

 सिक्षध: AI-चैिबॉट्स और वचुणअल ट्यूिसण छधिों को व्यल्ततगत सिक्षध प्रदधन कर रहे हैं। 

 व्यवसधय: कंपननयधं AI कध उपयोग ग्रधहक सेवध, डिेध द्धवश्लेिर् और मधकेटिगं में कर रही हैं। 

 ऑिोमोबधइल: सेकफ-ड्रधइद्धवगं कधरें AI तकनीक पर आधधररत हैं। 

भद्धवष्य में AI की संभधवनधएं 

1. स्वधस््य सेवधओं में क्धंनत 

भद्धवष्य में AI मेडडकल ररसचण, रोग ननदधन और उपचधर में महत्वपूर्ण भूसमकध ननभधएगध। AI-आधधररत रोबोि सजणरी 
कर सकें गे, ल्जससे मधनवीय िटुियों की संभधवनध कम होगी। इसके अलधवध, AI द्वधरध द्धवकससत दवधएं कैं सर और 
अन्य जटिल बीमधररयों कध इलधज करने में सक्षम होंगी। 

2. सिक्षध कध डडल्जिलीकरर् 

AI सिक्षध को और अधधक सुलभ और प्रभधवी बनधएगध। वचुणअल तलधसरूम, AI-ट्यूिसण और अनुकूसलत सिक्षर् सधमग्री 
छधिों को उनकी गनत से सीखने में मदद करेगी। भधिध अनुवधदक िूकस द्धवदेिी भधिधओं को सीखने में सहधयतध 
करेंगे। 

3. रोजगधर और उद्योग में पररवतणन 

AI और ऑिोमेिन के कधरर् कई पधरंपररक नौकररयधं समधप्त हो सकती हैं, लेककन नए प्रकधर के रोजगधर भी 
सलृ्जत होंगे। AI ससस्िम्स को मेन्िेन करने, डिेध सधइंस और AI एधितस जैसे क्षेिों में नए अवसर पैदध होंगे। 

4. स्मधिण िहर और AI 

भद्धवष्य में AI स्मधिण ससिीज को द्धवकससत करने में मदद करेगध। टै्रकफक मैनेजमेंि, ऊजधण बचत, सुरक्षध और अपसिष्ि 
प्रबंधन जैसे क्षेिों में AI कध उपयोग होगध। सेंसर और IoT डडवधइसेस के सधि समलकर AI िहरों को अधधक कुिल 
बनधएगध। 
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5. कृद्धि में AI कध प्रभधव 

AI ककसधनों को फसल उत्पधदन बढ़धने, मौसम पूवधणनुमधन और कीि ननयंिर् में मदद करेगध। ड्रोन और सेंसर द्वधरध 
खेतों की ननगरधनी की जधएगी, ल्जससे पधनी और उवणरकों कध उपयोग कम होगध। 

6. मनोरंजन और रचनधत्मकतध 

AI कफकम ननमधणर्, संगीत और कलध में भी योगदधन दे रहध है। भद्धवष्य में AI द्वधरध सलखी गई कहधननयधाँ, बनधए 
गए धचि और संगीत मनोरंजन जगत को नई टदिध देंगे। 

AI से जुडी चुनौनतयधाँ 

1. नौकररयों पर खतरध 

AI और रोबोटितस के कधरर् कई नौकररयधं खत्म हो सकती हैं। इससलए, लोगों को नए कौिल सीखने की आवश्यकतध 
होगी। 

2. डिेध गोपनीयतध और सुरक्षध 

AI ससस्िम बडी मधिध में डिेध कध उपयोग करत ेहैं, ल्जससे गोपनीयतध कध खतरध बढ़ सकतध है। सधइबर हमलों और 
डिेध लीक की संभधवनध भी बढे़गी। 

3. AI एधितस और ननयंिर् 

AI के दरुुपयोग की संभधवनध है। स्वधयत्त हधियधरों और डीपफेक जैसी तकनीकों से समधज को खतरध हो सकतध 
है। इससलए, AI के नैनतक उपयोग पर ननयम बनधने की आवश्यकतध है। 

4. तकनीकी असमधनतध 

द्धवकससत देिों के पधस AI तकनीक पर अधधक ननयंिर् होगध, ल्जससे द्धवकधसिील देिों के सधि तकनीकी अंतर बढ़ 
सकतध है। 

ननष्किण 

AI कध भद्धवष्य अत्यंत उज्जज्जवल है, लेककन इसके सधि कुछ गंभीर चुनौनतयधाँ भी जुडी हैं। यटद हम AI कध सही टदिध 
में उपयोग करें, तो यह मधनवतध के सलए वरदधन सधत्रबत हो सकतध है। सरकधरों, वैज्ञधननकों और समधज को समलकर 
AI के नैनतक और सुरक्षक्षत उपयोग को सुननल्श्चत करनध होगध। भद्धवष्य में AI मधनव जीवन को सरल, सुरक्षक्षत और 
समदृ् बनधने में महत्वपूर्ण भूसमकध ननभधएगध। 

 

 

 

 

“इस लेख में हमने AI के भद्धवष्य, उसके संभधद्धवत लधभ और चुनौनतयों पर द्धवस्तधर से चचधण की है।  

AI एक िल्ततिधली तकनीक है, ल्जसकध सही उपयोग करके हम एक बेहतर कल कध ननमधणर् कर सकत ेहैं।” 
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Nitu Kumari 

                                                                         Assistant Librarian 

 

 bZ&f'k{kk ls rkRi;Z vius LFkku ij gh baVjusV o vU; lapkj midj.kksa dh lgk;rk ls çkIr dh tkus okyh 

f'k{kk ls gSA  

 bZ&f'k{kk ds fofHkUu :i gSa] ftlesa osc vk/kkfjr yfuaZx] eksckby vk/kkfjr yfuaZx ;k daI;wVj vk/kkfjr yfuaZx 

vkSj opqZvy Dykl:e bR;kfn 'kkfey gSaA vkt ls tc dbZ o"kZ igys bZ&f'k{kk dh vo/kkj.kk vkbZ Fkh] rks 

nqfu;k blds çfr mruh lgt ugha Fkh] ijarq le; ds lkFk gh bZ&f'k{kk us laiw.kZ 'kSf{kd O;oLFkk esa viuk 

LFkku cuk fy;k gSA 

 bZ&f'k{kk] bysDVª‚fuDl vkSj lwpuk çkS|ksfxdh ea=ky; }kjk 'kS{kf.kd midj.kksa vkSj lapkj ek/;eksa dk mi;ksx 

djrs gq, f'k{kk çnku djus ds fy;s igpkus tkus okys çeq[k {ks=ksa esa ls ,d gSA oLrqr% vHkh Hkkjr esa bZ&f'k{kk 

vius 'kS'kokoLFkk esa gSA    

 bZ&f'k{kk dks c<+kok nsus ds fy;s ljdkj us fofHkUu bZ&yfuaZx dk;ZØeksa dk leFkZu fd;k gSA bysDVª‚fuDl vkSj 

lwpuk çkS|ksfxdh ea=ky; bls c<़ kok nsus ds fy;s lfØ; :i ls midj.k vkSj rduhd fodflr djus ij 

cy ns jgk gSA 

 bysDVª‚fuDl vkSj lwpuk çkS|ksfxdh ea=ky; fofHkUu 'kS{kf.kd laLFkkuksa esa bZ&f'k{kk ij dsafær 'kks/k ,oa vuqla/kku 

ifj;kstukvksa dks çksRlkfgr dj jgk gSA buesa nwjLFk f'k{kk ds ek/;e ls lk{kjrk esa lq/kkj ds fy;s ikBî 

lkexzh fodkl] 'kks/k ,oa vuqla/kku igy] ekuo lalk/ku fodkl ls tqM+h ifj;kstuk,¡ vkSj ladk; çf'k{k.k 

igy 'kkfey gSaA 

 o"kZ 2025 rd Hkkjr esa baVjusV mi;ksxdrZ~rkvksa dh la[;k 900 fefy;u rd igq¡pus dh mEehn gS] Hkkjr esa 

bZ&f'k{kk ds {ks= esa ,d fo'kky cktkj rS;kj gksus dh laHkkouk,¡ gSaA cM़ h la[;k esa u, mi;ksxdrZ~rk baVjusV 

o vU; lapkj midj.kksa ds ek/;e ls bZ&f'k{kk rd igq¡p jgs gSaA 

 LVMh osCl v‚Q ,fDVo yfuaZx Q‚j ;ax ,Lik;fjax ekbaM~l ¼SWAYAM½ ,d ,dh—r eap gS tks Ldwy ¼9oha& 

12oha½ ls ysdj LukrdksÙkj Lrj rd v‚uykbu ikBîØe çnku djrk gSA  

 vc rd SWAYAM ij 2769 cM+s iSekus ds v‚uykbu dkslsZt ¼Massive Open Online Courses& MOOC½ cM़ s iSekus 
ij vksiu v‚uykbu ikBîØe½ dh is'kd'k dh xbZ gS] ftlesa yxHkx 1-02 djksM़  Nk=ksa us fofHkUu ikBîØeksa 

esa nkf[kyk fy;k gSA 

 v‚uykbu ikBîØeksa dk mi;ksx u dsoy Nk=ksa }kjk cfYd f'k{kdksa vkSj xSj&Nk= f'k{kkfFkZ;k sa }kjk Hkh thou 

esa dHkh Hkh lh[kus ds :i esa fd;k tk jgk gSA  

 NCERT d{kk IX&XII rd ds fy;s 12 fo"k;ksa esa Ldwy f'k{kk ç.kkyh gsrq cM+s iSekus ij v‚uykbu ikBîØeksa 

¼Massive Open Online Courses& MOOCs½ dk e‚Mîwy fodflr dj jgk gSA 

 Lo;a çHkk ¼SWAYAM Prabha½ 

 ;g 24X7 vk/kkj ij ns'k esa lHkh txg Mk;jsDV Vw gkse ¼Direct to Home& DTH½ ds ek/;e ls 32 mPp 

xq.koÙkk okys 'kSf{kd pkSuy çnku djus dh ,d igy gSA 

 blesa ikBîØe vk/kkfjr ikBî lkexzh gksrh gS tks fofo/k fo"k;ksa dks doj djrh gSA 

 bldk çkFkfed mís'; xq.koÙkk okys f'k{k.k lalk/kuksa dks nwjnjkt ds ,sls {ks=ksa rd igq¡pkuk gS tgk¡ baVjusV 

dh miyC/krk vHkh Hkh ,d pqukSrh cuh gqbZ gSA 

 jk"Vªh; fMftVy ykbczsjh ¼National Digital Library½ 
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 Hkkjr dh jk"Vªh; fMftVy ykbczsjh ¼National Digital Library of India&NDL½ ,d ,dy&f[kM़ dh 

[kkst lqfo/kk ¼Single&Window Search Facility½ ds rgr lh[kus ds lalk/kuksa ds vkHkk"kh HkaMkj dk ,d 

<k¡pk fodflr djus dh ifj;kstuk gSA 

 blds ek/;e ls ;gk¡ 3 djksM़  ls vf/kd fMftVy lalk/ku miyC/k gSaA 

 yxHkx 20 yk[k lfØ; mi;ksxdrZ~rkvksa ds lkFk 50 yk[k ls vf/kd Nk=ksa us blesa viuk iathdj.k djk;k 

gSA 

 bZ&f'k{kk dh lcls cM+h fo'ks"krk ;s gS fd Nk= viuh lgwfy;r ds fglkc ls fdlh Hkh le; vkSj dgha ij 

Hkh viuk 'kSf{kd dk;Z dj ldrs gSaA vFkkZr bl 'kSf{kd O;oLFkk esa le; vkSj LFkku dh dksbZ ikcanh ugha gSA 

 bZ&f'k{kk ds ek/;e ls Nk= osc vk/kkfjr LVMh eVhfj;y dks vfuf'pr dky rd ,Dlsl dj ldrs gS vkSj 

ckj&ckj ns[k dj blds tfVy igywvksa dks le> ldrs gSaA 

 bZ&f'k{kk ds ek/;e ls i<+kbZ djuk dkQh gn rd de ykxr okyh gksrh gSA D;ksafd Nk=ksa dks  iqLrdsa ;k 

fdlh nwljs LVMh eVhfj;y ij iSlk [kpZ ugha djuk iM़ rk gSA 
 bZ&f'k{kk i;kZoj.k dh –f"V ls Hkh ykHknk;d gS] D;ksafd ;gk¡ tkudkjh dks fdrkc ds ctk; osc vk/kkfjr ,i 

o iksVZy ij LVksj fd;k tkrk gSA ftlls dkxt ds fuekZ.k gsrq isM+ksa dh dVkbZ ij jksd yxrh gS vkSj gekjs 

i;kZoj.k dks cpkus esa enn feyrh gSA 

 bZ&f'k{kk baVjusV vkSj daI;wVj dkS'ky dk Kku fodflr djrk gS tks fo|kfFkZ;ksa dks vius thou vkSj dfj;j 

ds {ks= esa vkxs c<+us esa enn djsxkA 

 bZ&f'k{kk ds ek/;e ls Nk= u, dkS'ky lh[kus ij /;ku dsafær dj ldrs gSaA 

 

 fcuk vkRe vuq'kklu ;k vPNs laxBukRed dkS'ky ds vHkko esa fo|kFkhZ bZ&f'k{kk eksM esa dh tkus okyh i<+kbZ 

esa fiNM़  ldrs gSaA 

 Nk= fcuk fdlh f'k{kd vkSj lgikfB;ksa ds vdsyk eglwl dj ldrs gSaA ifj.kkeLo:i os volkn ls ihfM+r 

gks ldrs gSaA 

 [kjkc baVjusV dusD'ku ;k iqjkus daI;wVj] ikBîØe ,Dlsl djus okyh lkexzh dks fujk'kktud cuk ldrs 

gSaA 

 Hkkjr esa csgrj baVjusV dusfDVfoVh dk vHkko o baVjusV dh de xfr bZ&f'k{kk dh jkg esa lcls cM+h pqukSrh 

gSA 

 opqZvy Dykl:e esa çSfDVdy ;k ySc odZ djuk eqf'dy gksrk gSA  

 Hkkjr ds xzkeh.k {ks=ksa esa 'kgjh {ks=ksa dh Hkkafr fo|qr O;oLFkk dk vHkko gS] tks bZ&f'k{kk esa #dkoV cu ldrh 

gSA 
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IF I WERE A TEACHER, MY DREAM EDUCATION SYSTEM WOULD BE 

 

Sadhna Kumari 

    B.Ed. Trainee (2024-26)     

 

If I were a teacher, my dream education system would emphasize holistic development, 

ensuring that students not only excel academically but also grow emotionally, socially, and 

personally. This education system would place equal value on fostering creativity, critical 

thinking, and empathy, alongside the mastery of subjects traditionally taught in schools. It 

would strive to prepare students for a rapidly changing world, equipping them with the skills 

they need to adapt and thrive. In this system, the focus would shift from standardized testing 

to nurturing a love of learning and empowering students to be lifelong learners. 
1. The Purpose of Education 
At the heart of my dream education system would be the belief that education should serve the 

whole child, not just the mind. It would aim to prepare students for life, not only for tests. 

Students would be encouraged to think critically, solve real-world problems, and engage 

meaningfully with their communities. A major goal of education would be to foster self-

awareness, emotional intelligence, and resilience, while also imparting academic knowledge. 

Schools should not just be places where students are taught subjects; they should be 

communities where students learn how to interact with the world and contribute to it in positive 

ways. 
2. Curriculum Design 

The curriculum would be designed to strike a balance between core subjects (like mathematics, 

science, language arts, and social studies) and essential life skills. A strong foundation in the 

core subjects would still be crucial, but students would also engage in a broad range of 

disciplines that promote well-rounded development. Creative subjects such as music, art, 

drama, and physical education would be integral parts of the curriculum, recognizing that these 

areas contribute to cognitive development and emotional well-being. 
In addition to academic subjects, the curriculum would include components focused on critical 

thinking, problem-solving, and innovation. Lessons would not simply ask students to memorize 

facts but would challenge them to think deeply, analyze, and apply their knowledge to new 

situations. Students would be given opportunities to work on real-world problems through 

project-based learning and collaboration, preparing them for the demands of the future 

workforce. Another important part of the curriculum would be social-emotional learning 

(SEL). This would include teaching student's skills such as self-regulation, empathy, conflict 

resolution, and mindfulness. SEL would not be an afterthought or an extracurricular activity 

but a core part of the education experience. After all, social and emotional skills are just as vital 

as academic knowledge in contributing to a student’s overall success and well-being. 

3. Personalized Learning 
A key feature of my dream education system would be personalized learning. Each student is 

unique, with different strengths, challenges, learning styles, and interests. In my ideal system, 

schools would recognize these differences and tailor their approach to meet the needs of each 

student. Personalized learning would allow students to work at their own pace, exploring 

topics that excite them and receive the support they need in areas where they struggle.  This 

would be made possible through a combination of technology and hands-on teaching. 

Teachers would use data-driven insights to identify where students are in their learning 

journey and provide targeted interventions when necessary. Technology would enable 
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students to access materials and resources that suit their individual needs, from interactive 

lessons and videos to online simulations and collaborative tools. 

However, technology would not replace teachers. Teachers would still play a central role in guiding, 

mentoring, and supporting students. They would act as facilitators of learning, helping students explore 

and understand new concepts rather than simply delivering information. Teachers would also focus on 

developing relationships with their students, providing the emotional support and encouragement that 

is essential for learning. 

4. Assessment and Evaluation 

Traditional methods of assessment, such as standardized tests, would be largely eliminated in my dream 

education system. Instead of focusing on rote memorization and isolated exam performance, students 

would be assessed through a combination of ongoing assessments, projects, and portfolios that 

demonstrate their understanding and skills over time.Assessments would be designed to encourage deep 

thinking and reflection. For example, students might be asked to present their work to their peers, 

engage in discussions about their learning process, and reflect on their personal growth. This approach 

would provide a more holistic picture of a student’s progress and abilities, as well as encourage students 

to take ownership of their learning. Teachers would also be encouraged to give meaningful feedback 

rather than just grades. Feedback would focus on helping students understand where they can improve, 

rather than simply ranking them against their peers. This would create an environment where mistakes 

are seen as a natural part of the learning process and students feel safe to take risks and experiment. 

5. The Role of Teachers 

In this ideal education system, teachers would be seen as more than just knowledge deliverers; they 

would be mentors, guides, and role models. Teachers would have the time and resources they need to 

build meaningful relationships with their students, which research shows is a key factor in student 

success. Professional development would be a priority for teachers, and they would be given the 

opportunity to continuously learn and grow in their profession. Teachers would be supported in 

exploring new teaching methods, technologies, and strategies to engage their students. They would also 

have time for collaboration with other teachers, sharing ideas, and learning from one another. A focus 

on teacher well-being would be central, too. Teachers would have manageable workloads and 

be given the resources they need to succeed, including access to mental health support and a balanced 

schedule. When teachers are well-supported, they are better able to create a positive and engaging 

learning environment for their students. 

6. Inclusive Education 

Equity and inclusion would be central to my dream education system. Every child, regardless of their 

background, ability, or identity, would have access to the resources and support they need to succeed. 

Special education needs would be met in a way that is fully integrated into the classroom, with all 

students benefiting from inclusive practices that value diversity and promote respect. This inclusivity 

would extend to various types of learners, including students with disabilities, students from different 

cultural and linguistic backgrounds, and students with different learning styles. In my dream education 

system, there would be no one-size-fits-all approach, and each student would be provided with a path 

that suits their unique needs and aspirations. Beyond that, schools would be places where diversity is 

celebrated and where students learn about different cultures, histories, and perspectives. Promoting 

global citizenship and an understanding of social justice would be important aspects of the curriculum, 

helping students appreciate the interconnectedness of the world and the importance of empathy and 

cooperation. 

7. Building Lifelong Learners 

A key goal of my dream education system would be to cultivate a love of learning that lasts a lifetime. 

This would be done by making learning engaging, relevant, and meaningful. Rather than merely 

preparing students for exams, the system would prepare them for life by teaching them how to learn 
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and think critically.Learning would not be limited to the classroom. Students would have access to 

learning opportunities outside of school, such as internships, apprenticeships, and service-learning 

projects. This would allow them to apply their knowledge and skills in real-world contexts, gaining 

practical experience and a sense of purpose. Students would be encouraged to pursue their passions and 

interests, whether in science, the arts, or anything else. They would learn how to set goals, manage their 

time, and stay motivated even when faced with challenges. The education system would foster curiosity 

and a lifelong thirst for knowledge, empowering students to continue learning long after they graduate.  

8. Community and Parental Involvement 

In my dream education system, schools would not operate in isolation but would be deeply connected 

to the communities they serve. Parents, guardians, and local organizations would be partners in the 

educational process. Schools would actively engage families in the learning process through regular 

communication, parent-teacher conferences, and community events. Teachers would be available for 

one-on-one conversations with parents to discuss their child’s progress and offer support. There would 

be a recognition that families play an essential role in a child’s education, and schools would be 

designed to foster strong, positive relationships with parents and caregivers. Local communities would 

also play a role in providing real-world learning experiences for students. For example, students might 

participate in community service projects, internships, or field trips to local businesses, museums, or 

non-profits. This would help students build connections between their learning and the world outside 

the classroom.  

10. A teacher who inspired me 

Teachers play a significant role in shaping a student’s future, and among the many teachers I have had, 

one who truly inspired me is Mr. Santosh Kumar, my Mathematics teacher from Class 6. His dedication, 

patience, and unique teaching methods left a lasting impact on me and played a crucial role in shaping 

my perspective on learning. Mathematics was not always my favourite subject, but Mr. Santosh 

Kumar had a way of making complex concepts easy to understand. His teaching was not just 

about solving problems but about developing logical thinking. He encouraged us to ask 

questions, explore different methods of solving problems , and never be afraid of making 

mistakes. His enthusiasm for the subject was contagious, and soon, I found myself enjoying 

Mathematics more than ever before. One of the things I admired most about him was his 

patience and kindness. He never scolded students for not understanding a topic; instead, he 

would explain it multiple times until everyone grasped it. He believed that every student had 

the potential to excel, and this belief motivated me to put in more effort and gain confidence in 

my abilities. Beyond academics, Mr. Santosh Kumar also taught us the importance of hard 

work, discipline, and perseverance. He often shared real-life examples and stories to make 

learning more relatable and engaging. His words of encouragement and his ability to bring out 

the best in his students made a significant impact on my academic journey.Even today, as a B. 

Ed. student, I remember his teachings and the values he instilled in me. His influence has helped 

me develop a positive attitude toward challenges and a love for continuous learning. I will 

always be grateful for having such an inspiring teacher in my life. 

Conclusion 

In sum, my dream education system would be one that nurtures the full potential of every child, 

focusing on the development of both the mind and the heart. It would value creativity, critical 

thinking, and emotional intelligence as much as academic knowledge, and it would prioritize 

inclusivity, well-being, and lifelong learning. Teachers would be supported in their role as 

guides and mentors, and students would be empowered to take control of their own learning. 

Above all, this education system would seek to create not just knowledgeable individuals, but 

compassionate, curious, and resilient people ready to face the challenges of the future with 

confidence. 
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CONTINUOUS PROFESSIONAL DEVLOPMENT: WHY TEACHER’S MUST LEARNING 

 

Neha Kumari  

    B.Ed. Trainee (2024-26)  

 

Introduction-  In today's rapidly changing world, education is evolving at an unprecedented 

pace .New teaching strategies , technological advancements and reasearch based best practices 

emerge regularly.To keep up , teachers must embrace continuous professional development 

(cpd) the process of lifelong learning that helps educaters enhance their skills , improve student 

outcomes , and stay relevant in their field . Teaching is a dynamic profession that requires 

constant growth and adaptation .The nep 2020 Placed teachers at the centre of reforms。

Concerning pedagogy assessment and professional development. It emphasises the need for 

providing opportunities for teachers to develop competencies that are required to prepare 

students or learners for the changing world of work and to achieve expected learning outcome

。To bring  about these  transformations and systemic changes in the existing education system 

, we need to develop the competencies of the teachers Through continuous professional 

development (cpd ) Programme and prepare them as lifelong learners。Lifelong learning 

encampasses the continuous self motivated pursuit of knowledge and acquisition of skills for 

individual and professional interest and reasons . CPD is not just about meeting mandatory 

training requirements。It is about lifelong learning and professional growth。Effective CPD 

allows teachers to refine their expertise adopt new educational tools and respond  to the 

changing needs of a students .Likewise ,as rapid developments in technology integrate into our 

day to day lives,they affect the way students learn and teachers teach.Modern teachers need to 

be competent in not only basic skills，but new skills sets.    Here are 21st century professional 

development skills ,or as we like to call them "modern skills" that today's teachers should 

possess . 

1. Adaptability - In this modern ,digital  age ,teachers need to be flexible and able to adapt 

to whatever is thrown their way.Likewise, administrators are changing and updating 

Expectations and learning standards. Whether it's to the way students learn the behavior 

their classroom exhibits ,or their Lesson plans, being able to adopt is a skill that every 

modern teachers must have.  

2.  2.   Confidence -- Every teachers need to have confidence . Not only in themselves but 

in their students and their colleagues as well.A confident person inspires others to be 

confident and a teachers confidence can help influence others to be a better person. 

3. 3. communication ----Being able to communicate with not only your students but with 

parents and staff is essential skill .Think about it;almost all of a teacher's day is spent 

communicating with students and colleagues, So it is crucial  to be able to talk clearly 

and concisely in order to get your points across.  

4. 4. Team player -  Part of being a teacher is being able to work together as a part of a 

team or a group .when you work together as a team ,It provides students  with a better 

chance to learn and have fun. Networking with other teachers ( even virtually ) and 
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solving problems together will only lead to success。Doing so  fosters a sense of 

community ,not only in your own classroom but school- wide as well .  

5. 5. continuous learner --- Teaching is a lifelong learning process. The world is always 

changing,along with the curriculum and educational technolog. So it's up to you, the 

teachers , to Keep up with it. A teacher who is always willing to go that extra mile to 

learn will always be an effective ,successful teacher . 

6.  6. Ability to manage online Reputation  -This 21 st century , modern teaching skill is 

definitely a new one. In this digital age, Most，if not all，teachers teachers are online

，which means they have an "online reputation " modern teachers need to know how 

to manage their online reputation and which social networks are okay for them to use . 

LinkedIn is a professional social network to connect with colleagues,but other social 

networking site profiles , such as instagram pr facebook , should remain private and 

separate from students. 

7.  Understanding of  Technology --- Technology is growing at a rapid pace . In the past 

five years alone we have seen huge advancements , and we will continue to see them 

grow . While these developments may be hard to keep up with , it is something that all 

modern teachers need to do . Not only do you need to understand the  latest in 

technology , but you must also know which digital tools are right for your students . It's 

a process that may take time but will be greatly influential in the success of your 

students . 

8.  Ability to Empower - Teachers inspire ; that's justonr of the qualities that come along 

with the title .modern educaters have the ability to empower students to be critical 

thinkers , innovative , creative , adaptable , passionate ,and flexible .They empower 

them to solve problems , self direct ,self - reflect , and lead . They give them the tools 

to succeed , not only in school but in life .  

9.  "Why must teachers keep learning " 

10.  1... Keeping up with Educational Trends and Reforms . Education policies , curricula , 

and teaching strategies change over time .cpd helps teachers stay informed about;   

11. # New pedagogical approaches -- such as inquiry -based learning , flipped classrooms 

, and project -based learning .  *Assessment techniques -- that promote holistic learning 

and critical thinking.  

12. #Inclusion strategies -- to support students with diverse learning needs . For instance , 

countries worldwide are adopting competency -based education (CBE) , where students 

are assessed on mastery rather than time spent in class . Without cpd , teachers may 

struggle to implement such reforms effectively.  

13. 2..... Adapting to Technology in Education  Technology is transforming the classroom 

with digital tools , online learning platforms , artificial intelligence, and virtual 

simulations vcpd allows teachers to  . #use interactive tools such as kahoot , quizzes , 

and padlet for student engagement . # Leverage Ai - powered assistant for personalized 

learning experiences. Teachers who don't update their skills may find  it challenging to 

engage students in an increasingly digital world . 

14.  3 .... Enhancing Teaching Effectiveness--  Professional development helps teachers 

refine their teaching techniques , improve classroom management ,and adopt evidence 

- based strategies . This results in ;  # more engaging  and student- centred  lessons .  # 

Better  differentiation  to support  students  with  varying  abilities  .  # improved 
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15. behaviour  management strategies .  For instance , cpd om neuroscience  and 

learning  can help teachers  understand  how students  process information  , leading to 

better  instructional methods  . 

16. 4..Improving  student  learning  outcomes  when teachers continue  to learn 

their  students  benefit  . Cpd leads to ; # Higher  student  engagement  and motivation 

. # Improved  academic  performance . # Better critical  thinking  and problem - 

solving  skills.  Studies  show that well - trained teachers  contribute  significantly  to 

student success  . For instance  professional  development  in formative  assessment 

techniques  helps teachers  provide  better  feedy , which directly  enhances learning 

outcomes. 

Conclusion- By consistently updating their knowledge , refining their teaching strategies , and 

adapting to new technologies , educators ensure that they remain relevant and effective in their 

profession . Cpd not only enhances their skills but also boosts student learning outcomes , 

fosters innovation in the classroom, and prepares  teachers for leadership roles .   In a world 

driven by rapid advancements, a teacher who stops learning soon finds themselves outdated . 

But a teacher who continuously learns , evolves , and grows becomes a source of inspiration 

for their students . After all, the best teachers are those who never stop being students 

themselves . In a world  where knowledge  is constantly  expanding  teachers  must be lifelong  

learners  -- not just for their  own success , but for the success of the students they educated 

...let us commit to lifelong learning , not just as a professional responsibility , but as passion 

that fuels excellence in education. 
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 A learning difficulty is a condition that can cause an individual to experience problems in a 

traditional classroom learning context. There are different types of learning difficulties that 

may interfere with literacy skills development and math. They can also affect memory, ability 

to focus and organizational skills. A child or adult with a learning difficulty may require 

additional time to complete assignments at school and can often benefit from strategy 

instruction and classroom accommodations, such as material delivered in special fonts or the 

ability to use a computer to take notes.        No two individuals with a learning difficulty are 

exactly alike and conditions, such as dyslexia, dyscalculia, and dysgraphia, exist on a wide-

spectrum. Note, it’s not uncommon for learning difficulties and motor-skills difficulties to co-

present. Dyspraxia is a motor-skills difficulty that can affect a learner’s ability to write by hand, 

and may impact planning skills as well. The same is true when it comes to attention deficit 

hyperactivity disorder (ADHD). 
 

Key Takeaways-  

 Learning difficulties are neurological differences that affect how the brain processes 

information. They can impact various areas of learning, such as reading, writing, 

mathematics, and comprehension. 

 Learning difficulties, often identified during the school-age years, can include ADHD, 

Dyslexia, Dyspraxia, Dyscalculia, and Dysgraphia. These learning difficulties affect the 

person’s ability to acquire certain types of skills and can co-occur with other learning 

difficulties. 

 Signs of learning difficulties can manifest early in school-age children and later in life 

can affect performance in higher education and work. If not properly identified and 

addressed, these difficulties can lead to low confidence and mental health challenges. 

 Support for people living with learning difficulties includes speech and language 

therapy, occupational therapy, educational therapy, group/play therapy, and sensory 

learning programs. 

 Leaf Complex Care’s in-house therapy team provides tailored care that meets the needs 

of people living with a learning difficulty or disability, focusing on enhancing their 

strengths and quality of life. 
   

The differences between difficulties and disabilities- 

 

The most basic difference between learning difficulties and learning disabilities is that a 

learning difficulty does not impact a person’s intellectual abilities. Someone with a learning 

difficulty, such as dyslexia, has the intellectual potential to understand and engage with words 

or numbers but their dyslexia creates a barrier to overcome to achieve that potential.  

Learning disabilities impact a person’s intellectual ability, and the barriers between them and 

their potential may take many forms. Learning difficulties can be overcome through changing 

learning styles, the presentation of information, or even giving people more time to understand 

and complete tasks than those without learning difficulties. People with learning disabilities 



 

    

 104 

require support from others and sometimes from equipment to overcome obstacles and 

communication issues that are between them and their learning 

 

What's in a name? 

Learning difficulties are sometimes referred to as learning disabilities. You may also encounter 

the terms learning differences or specific learning differences. The differences between these 

labels can seem subtle but may have implications for how an individual with a learning 

difficulty views him or herself. The word disability implies a person is less able than his or her 

peers. It can also suggest they are in a permanent state of disadvantage and cause them to lose 

agency. 

On the other hand, a learning difference takes the opposite approach in underscoring that a 

person simply learns in a different way from others. They are not disabled, it’s just that their 

brains work differently. The term learning difficulty falls somewhere in-between, describing 

the added challenges an individual might face in a typical school environment, but also 

suggesting that these challenges are difficulties that can be overcome. 

1.Dyslexia 
Dyslexia is one of the most common learning difficulties  - also known as learning disabilities, 

in the US. Dyslexia often affects the way people break words down into their component parts. 

This has consequences for decoding in reading and can also cause spelling and writing 

difficulties. Because reading and writing are central to most school curriculums, children with 

undiagnosed dyslexia can quickly fall behind their peers as they experience problems with 

note-taking, reading, homework, writing assignments and assessments. 

Dyslexia is not associated with lower intelligence, but language difficulties can cause children 

to believe they are less intelligent than their peers and result in low-confidence and a poor self-

image. 

Some common signs of dyslexia include problems reading out loud, inconsistent spelling – 

they may be able to spell a word one day and not the next - losing one’s place on a page, a poor 

grasp of phonics, letter reversals, halted writing due to trouble with spelling, and a vocabulary 

that’s more limited in scope. Learn about the signs of dyslexia, strategies for students with 

dyslexia, and how to help adults with dyslexia in these articles.  

2.Dysgraphia 
Children who struggle with dysgraphia have a hard time with writing and may produce text 

that is illegible. Writing can be labored, take a long time to complete and cause frustration and 

stress The spatial orientation and planning aspects of writing can be particularly challenging 

for people with dysgraphia. This includes planning the white spaces between letters and words, 

writing in a straight line and/or producing lines of text that are vertically spaced. 

Staying in the margins, using punctuation and choosing between capital and lowercase letters 

may also be hard. Letter formation itself might be problematic and typing on the computer is 

often a recommended accommodation at school. Children with dysgraphia may be eager to 

avoid handwriting, particularly in front of their peers. They may feel embarrassed when writing 

on the board, produce less text than is necessary for written assignments, and can generally 

perform poorly on assessments that require written answers. Learn more about the signs of 

dysgraphia or read our article on the differences between dyslexia and dysgraphia. 

3.Dyscalculia 
As opposed to dyslexia and dysgraphia which are both language based learning difficulties, 

dyscalculia has to do with processing numbers. Children with dyscalculia can have trouble 

performing simple arithmetic. They may not know how to approach a math problem. 

Sometimes the spatial aspect of balancing equations is tricky, as well as grouping numbers and 

performing the right order of operations. 
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Even counting can be a struggle and it is often recommended that individuals with dyscalculia 

be allowed to use a calculator to support their learning. 

When dyslexia and dyscalculia are present together, reading word problems is made more 

difficult, and number reversals may be frequent. This can introduce errors into the work and 

cause a student to get the wrong answer. Dysgraphia and dyscalculia together mean a child 

often finds showing math work in long form particularly difficult to complete. 

Writing math symbols may be near impossible, as can be certain spatial or graph oriented 

aspects of math. Lastly, in dyspraxia and dyscalculia, getting steps in the right order can be a 

problem. Learn more in our post on math difficulties in the classroom. 

Attention disorders can also affect learning- 

Attention deficit disorder (ADD) and attention deficit hyperactivity disorder (ADHD) used to 

be grouped under the umbrella term of ADD. However, in recent years it is ADHD that has 

become the general label for attention disorders in the US, and ADD without hyperactivity is 

referred to as a primarily inattentive presentation of ADHD. Note ADD is still used in the UK. 

Attention disorders are often characterized by difficulties maintaining focus over extended 

periods. 

Children with ADHD can have poor impulse control, be fidgety, and produce messy written 

work. They are often easier to pick out in a classroom than a student who has ADD (also 

referred to as inattentive ADHD), as in the case of the latter a learner may not call any attention 

to Children with ADHD can have poor impulse control, be fidgety, and produce messy written 

work. They are often easier to pick out in a classroom than a student who has ADD (also 

referred to as inattentive ADHD), as in the case of the latter a learner may not call any attention 

to themselves. In fact, a learner with ADD may appear to be paying attention and thus the 

attention difficulty can go unnoticed until it results in incomplete assignments and poor 

performance on tests. In certain cases a child may even be told they are not trying hard enough. 

Is dyspraxia a learning difficulty? 

 

While not grouped under the learning difficulties/ learning disabilities header, dyspraxia is a 

motor skills difficulty that can also affect academic success. That’s because it affects the 

planning and coordination of muscles, including those of the hand. 

As gripping the pen or pencil in written language production is painful, writing may contain 

more spelling errors and less text as a result. In cases of verbal dyspraxia/ apraxia of speech, 

the muscles of the face, mouth and throat are affected, limiting spoken language production. 

People with dyspraxia may also walk with a funny gait, have trouble using a paintbrush in art 

class, and experience difficulties playing a musical instrument, and/or performing coordinated 

movements in sports. They can be clumsy and might also struggle with organization and tasks 

that involve planning. Learn more in our articles helping students who have dyspraxia, and 

dyspraxia in adults.Slow processing, apraxia and expressive and receptive language disorders 

In addition, some students may present with processing issues. Slow processing can mean a 

child requires more time to complete school assignments and additional exposures are neededto 

bring information into working memory. 

Expressive and receptive language disorder and apraxia of speech are other language based 

difficulties that cause issues with comprehension and spoken language production. Learn more 

in about processing speed, expressive receptive language disorders, and dyspraxia vs. apraxia 

of speech. 

Screening and testing for difficulties/ disabilities- 

 

When a learning difficulty is suspected, it’s typically recommended that an individual be 

screened. This is done using a short and sometimes online assessment tool that can indicate 

whether or not more testing is recommended. If dyslexia, dysgraphia or dyscalculia are 
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suspected, comprehensive testing can be performed by an educational psychologist, or in some 

cases a speech and language therapist. 

The reason for this is no two people with a learning difficulty struggle with the same set or 

severity of symptoms and thus it’s important to understand where strengths and problem areas 

lie in order to provide the best strategy training and accommodations. 

Accommodations and technology- 

It’s often recommended that individuals who struggle with specific learning and motor skills 

difficulties be allowed to use a computer to complete school work. One reason for this is typing 

takes care of many of the presentation aspects of writing, from letter formation to spacing and 

neatness. For individuals who struggle with language-based difficulties, learning to touch-type 

also helps to encode a word as a series of muscle movements in the fingers, which supports 

spelling skills. Additionally, writing on a device opens up access to auto-complete, predictive 

text, and spell-checkers. It is also easier and less painful for students with dysgraphia and 

dyspraxia to type vs. write by hand.Touch-type Read and Spell (TTRS) 

However, learning to type may not be as easy for students with learning difficulties as it is for 

their peers. Typing programs that emphasize speed over accuracy put pressure on students to 

perform in timed lessons. They also may not offer accessible displays, which can lead to more 

frustration and lower confidence. 

Touch-type Read and Spell (TTRS) was developed to help individuals with learning difficulties 

master typing so they can access technology and avoid handwriting at work or at school. At the 

same time, it was designed to help strengthen literacy skills. The program takes a dyslexia-

friendly Orton-Gillingham based approach which is multi-sensory. 

Students hear the words, see them on screen and type them out, which helps to reinforce 

learning in memory. Lessons are broken down into bite-sized modules so they can be repeated 

as many times as is necessary and every student can learn at his or her own pace. Additionally, 

the words presented follow a program of English phonics so students enhance decoding, sight 

reading and spelling skills as they progress. 

TTRS is accuracy based, which means students must correct mistakes in order to move on. It’s 

a learning program which builds confidence gradually as learners repeat modules and improve 

their skills. 

Learning typing not only makes it easier for individuals with learning difficulties to access 

other tools and online programs, but it builds confidence and self-esteem too! 
Support for People with Learning Difficulties- 

Living with a learning disability or difficulty can be challenging for people and their families. 

Parents might be worried about their child’s education prospects, whilst adults may feel 

relieved to understand why they’ve struggled with some aspects of their lives. Regardless of 

the circumstances, people living with learning disabilities and difficulties benefit from tailored 

learning strategies to achieve their full potential. 

Support workers are trained to assist children and adults with learning difficulties and improve 

their performance in all aspects of life. They can employ a program with several types of 

lessons, such as: 

Speech therapy – A speech and language therapist supports people with the most common 

learning difficulties, such as dyslexia, dysgraphia, and auditory processing disorder. 

Occupational therapy – treatment focused on improving the motor skills of the child 

Educational therapy – help for school-age children with basic subjects (reading, writing, 

speaking, maths) 

Group/play therapy – teaching children skills through friendly interaction with their peers 

Sensory learning program – teaching through stimulation of all senses 
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lkekftd jktuhfrd n'kZu] lekurk] U;k; vkSj Lora=rk ,d ,slk nk'kZfud v/;;u gS]tks lekt vkSj jkT; ds chp 

ds fj'rs dks xgjkbZ ls le>us dk ekSdk nsrk gSaA gekjs thou ds cgqr lkjs igyw pkgsa og lkekftd gks ;k jktuhfrd 

blh  n'kZu dh vkl ikl ?kwers gSaA gj lekt esa ;g loky mBrk gS fd ,d tfLVl ;k U;k; ;qä lekt dSls gksuk 

pkfg,A D;k gj euq"; dks ,d tSlh lqfo/kk feyuk pkfg,] ;k dqN yksxksa dks T;knk gd lk/ku ;k volj feyuh 

pkfg,A ge vDlj ns[krs gSa fd nqfu;k esa vlekurk gSA dksbZ vehj gS] dksbZ xjhc gS] fdlh ds ikl T;knk ikoj gS] 

fdlh ds ikl dkeA D;k ;g lgh gS\ vkSj vxj ugha rks bldk lek/kku D;k gks ldrk gSa\ ge ;g le>us dh dksf'k'k 

djsaxs dh cjkcjh ;kuh bDofyVh] U;k; ;kuh tfLVl vkSj vktknh ;kuh fycVhZ dk vlyh eryc D;k gS\ ;g vo/kkj.kk 

lquus esa vklku yxrs gSa] ysfdu tc bUgsa le>us dh ckr vkrh gS rks] dbZ ijr feyrh gSA D;k cjkcjh dk eryc 

flQZ ;g gS fd lcdks ,d tSlh pht nh tk,A D;k tfLVl dk eryc flQZ dkuwu ds vk/kkj ij QSlys ysuk gS\ 

vkSj D;k vktknh dk eryc gS fd ge tks pkgs og djsa fcuk fdlh :dkoV dsA tc ge lekurk]U;k; vkSj Lora=rk 

tSlh 'kCn lqurs gSaA lekt esa mi;qZä ç'u mit ysrh gSA  

rhuksa vkn'kZ gekjs Hkkjr ds lafo/kku esa egRo  lafo/kku dk ,d eq[; mís'; gS fd ,d ,slk lekt cukuk tgka lekurk] 

U;k;] vkSj vktknh dk ikyu gksA ;g vo/kkj.kk gekjs çLrkouk esa fy[ks gq, gSaA ij D;k ge bu /kkj.kk dks vPNh rjg 

ls le>rs gSa\ vkSj lcls egRoiw.kZ D;k ge mUgsa vius thou esa ykxw dj ik jgs gSa\ vkSj D;ksa ;g ,d csgrj lekt 

cukus ds fy, t:jh gS\ 

Lora=rk ;kfu vktknh  

vktknh dk eryc flQZ ;g ugha gS fd ge tks pkgs og djsaA Lora=rk dk eryc gS fd gj O;fä dks viuh ftanxh 

thus dk vf/kdkj feys] fcuk fdlh jksd #dkoV dsA ge lcdks viuh lksp viuh fopkj vkSj vius fu.kZ; ysus dh 

vktknh gksuh pkfg,A ysfdu ;g le>uk t:jh gS fd gj vktknh ds lkFk dqN lhek gksrh gSA gekjk dk;Z nwljksa ds 

vf/kdkjksa dks çHkkfor u djsaA ;g /;ku j[kuk gksrk gS] tSls vkidks viuk fopkj nsus dh vktknh gS] ysfdu vkidks 

nwljksa dks uqdlku igqapkus dk vf/kdkj ugha gSA lekt esa jg ds Lora=rk dk eryc gksrk gS] [kqn dks vfHkO;ä djus 

dh vktknh] ysfdu bl rjg nwljksa dh vktknh dk Hkh lEeku djuk gksrk gSA ;g rhu ewy vo/kkj.kk,a lekurk] U;k; 

vkSj Lora=rk bu rhuksa /kkj.kk dks le>uk blfy, t:jh gS D;ksafd ;g gj ,d yksdra= gj ,d xSj lekt dh 

cqfu;kn gSA tc rd ge cjkcjh U;k; vkSj vktknh dks le>dj ykxw ugha djrs] rc rd ge ,d lgh yksdra= vkSj 

vkn'kZ lekt ugha cuk ldrsA lekurk U;k; vkSj Lora=rk ;g rhuksa /kjuk ,d nwljs ls tqM़ s gq, gSaA budk vkil 

esa ,d nwljs dk laca/k dks le>uk t:jh gSA D;ksafd ,d yksdrkaf=d lekt dk fuekZ.k bu rhuksa fopkj ij fVdrk 

gSA vxj ,d Hkh ewY; vuqifLFkr gks rks lekt esa vlarqyu vk tkrk gS] vkSj ,d U;k; laxr rqjar O;oLFkk cuk ikuk 

eqf'dy gks tkrk gSA 

lkekurk vkSj U;k; chp laca/k vxj lekt esa lekurk ugha gksxh rks U;k; dHkh Hkh iwjh rjg lQy ugha gks ldrkA 

dYiuk dhft, fd ,d lekt esa dqN yksx T;knk ikojQqy gS T;knk lalk/ku ;k vf/kdkj j[krs gSa] vkSj dqN yksxksa 

dks csfld jkbV~l rd ugha feyrsA ,sls esa vxj dkuwu ds vk/kkj ij QSlyk Hkh fy, tk,] rks Hkh og U;k; ugha gks 

ik,xkA D;ksafd lcdks ,d gh txg ls 'kq#vkr ugha feyh gSaA U;k; rHkh gks ldrk gS tc lcdks cjkcj feys vkSj 

lcdks cjkcj volj fn, tk,aA ,d mnkgj.k ysrs gSa] eku yhft, oxZ esa nks cPps gSa] ,d ,sls ?kj ls gSa tgka mlds 

ikl lkjh fdrkc dk lk/ku vkSj i<़ kbZ dk ekgkSy gS] tc nwljk cPpk ,sls ?kj ls gS] tgka mlds ikl t:j ds okLrq 

Hkh ugha gSA vc nksuksa cPpksa dk ,d gh ijh{kk gS vkSj nksuksa dks ,d gh ekud ij VsLV fd;k tk jgk gSA ;g leku 

lkekurk rks gqbZ] ysfdu D;k ;g tfLVl gS\ fcYdqy ugha! nksuksa cPpksa dh fLFkfr vyx gS] muds leku lk/ku ugha 

feysA blfy, U;k; rHkh gksxk tc igys nksuksa dks cjkjh dk ekSdk feys rc mUgsa tt fd;k tk,A  

lekurk vkSj Lora=rk ds chp laca/k  

vxj ,d lekt esa cjkcjkc ugha gksxh] rks vktknh Hkh iwjk ugha gksxhA Lora=rk dk eryc gS viuh ftanxh ds QSlys 

ysus dh vktknhA ysfdu ;g vktknh rHkh lkFkZd gksrh gSA tc lc yksx cjkcj gks vxj fdlh ,d O;fä dks nwljs 

ls de ekSdk ;k lk/ku fey jgs gSa rks og viuh vktknh dk iwjk Qk;nk ugha mBk ik,xkA mnkgj.k ls ns[ks rks ,d 
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lekt ds ikl f'k{kk dk cgqr vPNk lk/ku gS] vkSj dqN yksx ds ikl ughaA vc tks yksx f'kf{kr gks jgs gSa mUgsa viuh 

ftanxh esa fodYi feysxh og vius dfj;j thou 'kSyh vkSj Hkfo"; ds fu.kZ; ys ik,axsA ysfdu tks yksx f'kf{kr ugha 

gks ik jgs gSa og çfrcaf/kr gks tk,axs] mUgsa T;knk fodYi ugha feysaxsA ,sls esa mudh vktknh ds vk/kkj ij Hkh çfrca/k 

vk tkrk gSA cjkcjh fcuk vktknh dk dksbZ vlyh eryc ugha gksrkA lkekurk ;g lqfuf'pr djrk gS dh Lora=rk 

lHkh ds fy, ,d tSlh lkFkZd jgsA  

U;k; vkSj vktknh dk dusD'ku 

vktknh dk eryc gksrk gS] ÝhMe dk p‚blA ysfdu vxj lekt esa U;k; ugha gS rks og vktknh dke dh ugha jgsxhA 

vxj lekt esa dqN yksx vuQs;j VªhVesaV Qsl dj jgs gSa]rks mudk 'kks"k.k gks jgk gS rks mudh vktknh flQZ uke dh 

jg tk,xhA tfLVl dk ijil ;gh gS fd lcdks xSj VªhVesaV feys vkSj og viuh vktknh dks lqjf{kr dj ldsA ;gka 

Hkh ,d mnkgj.k ls ns[ksa rks] tSlh ,d lewg ds yksxksa dks muds /keZ ;k tkfr ds vk/kkj ij gj ckj  {kfr igqapk  fn;k 

tkrk gSA vc ;g yksx lh/ks rks viuh Lora=rk dk vkuan dj jgs gSaA og dgha Hkh tk ldrs gSa] vius fu.kZ; ys ldrs 

gSa] ysfdu lekt ds vuqfpr O;ogkj dh otg ls viuh Lora=rk dk iwjs vkuan ugha dj ikrs gSaA U;k; dk dke ;g 

gksrk gS fd og muds fy, ,d ,slk okrkoj.k cuk,a tgka og fcuk fdlh HksnHkko ds vius thou th ldsA ns[kk tk, 

rks lekurk] U;k; vkSj vktknh ,d nwljs ls vyx ugha gSA 

vxj ,d Hkh vo/kkj.kk esa deh gksxh rks lekt esa vlarqyu vk tk,xkA lkekurk fcuk U;k; ugha gks ldrk vkSj fcuk 

Lora=rk dk dksbZ eryc ughaA ;g rhuksa /kjuk feydj ,d larqyu yksdrkaf=d lekt cukrs gSaA tgka gj balku dks 

cjkjh dk ntkZ vktknh vkSj U;k; feyrk gSA ;g lc ,d nwljs ij vkfJr djrs gSaA 

Hkkjr ds lafo/kku dk –f"Vdks.k  

Hkkjr ,d ,sls lekt dk –f"V j[krk gS tgka cjkcjh ;kuh lekurk] U;k; vkSj vktknh gj ukxfjd dks nh tk ldsA 

gekjs lafo/kku dk gj ,d fgLlk bl ckr dk /;ku j[kuk gS fd ,d larqyu vkSj lH; lekt dk fuekZ.k gksA ;s fu;e 

dSls gekjs lafo/kku esa Mkys x, gSa] vkSj dSls ;g ewY; gj ,d ukxfjd ds gd dks lqjf{kr djrs gSaA igyk dne 

lafo/kku esa bu fl)kar dks le>us dk çLrkouk ls 'kq: gksrk gSA çLrkouk ,d ifjp; tSlk gS tks crkrk gS] fd gekjk 

lafo/kku dh D;k cqfu;knh ewY; gSA lh/kh rkSj ij mYysf[kr fd;k x;k gS fd çHkqRo&lEiUu] lektoknh /keZfujis{k 

yksdrkaf=d x.kjkT; gksxkA bu 'kCnksa dk eryc ;g gS fd gesa ,d ,sls lekt dk fuekZ.k djuk gS tgka lekurk]U;k; 

vkSj vktknh dks gj ukxfjd ds fy, lqfuf'pr fd;k tk ldsA  

çHkqRo&laEiUu& 

çHkqRo&lEiUu dk eryc gS fd Hkkjr vius QSlys [kqn yxkA fdlh nwljs ns'k ;k ikoj dk ncko ugha gksxkA 

lektoknh&lektoknh dk eryc gS lk/ku vkSj /ku dk lekt esa forj.k rkfd cjkcjh gksA 

/keZfujis{k&lsdqyj dk eryc gS gj /keZ ds çfr lEeku O;ogkj  

yksdrkaf=d x.kjkT; dk eryc gS] turk ds }kjk turk ds fy, pyus okyk flLVe tgka gj ukxfjd dk vf/kdkj 

lqjf{kr gksA 

blesa dqN dhoMZ Mk;jsDVyh gkbykbV~l fd, x, gSaA U;k;] Lora=rk] lekurk vkSj HkkbZpkjkA U;k; dk eryc flQZ 

dkuwu gh U;k; ugha cfYd lkekftd vkfFkZd vkSj jktuSfrd U;k; HkhALora=rk dk eryc gS fopkj vfHkO;fä /keZ vkSj 

fu.kZ; ysus dh vktknhAlkekurk dk eryc gS] dkuwu ds vkxs lcdks cjkcj ekU;rk  HkkbZpkjk dk eryc gS ,drk 

vkSj lEeku ds lkFk thou çLrkouk esa ;g ewY; lkQ&lkQ ifjHkkf"kr dh xbZ gS] vkSj ;g gekjs iwjs lafo/kku dh eq[; 

/kkjk esa gSAlekurk dk fu;e gekjs lafo/kku esa vyx&vyx txg ij mYys[k fd;k x;k gSA 

ysfdu blds fy, lcls fof'k"V vuqPNsn 14 ls 18 rd gS tks ekSfyd vf/kdkj ds Hkkx esa vkrs gSaA  

vuqPNsn 14 lekurk dk vf/kdkj] vuqPNsn 14 dgrk gS fd dkuwu ds vkxs lc cjkcj gS] bldk eryc gS fd gj 

ukxfjd pkgs og fdlh Hkh tkfr fyax ;k cSdxzkmaM dk gks mlds cjkcj VªhVesaV dk vf/kdkj feyuk pkfg, dksbZ Hkh 

dkuwu fdlh O;fä ;k xzqi ds lkFk i{kikr ugha gks ldrkA vxj lekt esa fdlh Hkh {ks= dks vyx lqfo/kk fn;k tk 

jgk gS] fcuk fdlh oSfyM jhtu ds rks  vkfVZdy 14 dk mYya?ku gksxkA15 vuqPNsn HksnHkko dk fu"k s/k] vkfVZdy 15 

dne vkxs c<़ dj ;g dgrk gS fd LVsV fdlh O;fä ds lkFk mldh dkLV fjfytu tsaMj ;k tUe LFkku ds vk/kkj 

ij HksnHkko ugha djsxkAA ;g vkfVZdy mls leL;k dks Mk;jsDVyh VkjxsV djrk gS tks gekjs ns'k esa ,sfrgkfld çpfyr 

jgh gS] tSlsA tkfrxr HksnHkko fyax vk/kkfjr HksnHkko çpfyr jgh gSA vuqPNsn 15 dk ,d ,DlVs a'ku ;g Hkh gS fd 

jkT; dqN fo'ks"k lqfo/kk nsxkA 

dqN Lis'ky çksfotal cu ldrk gS cSdoMZ Dyklsl ds fy,] ftls mUgsa cjkcjh dk ekSdk fey ldsA 

vuqPNsn 16 lkoZtfud jkstxkj esa volj dh lekurk ] bl vuqPNsn ds }kjk lkoZtfud jkstxkj esa cjkcjh dk gd 

fn;k x;k gS] bldk eryc gS fd ljdkjh ukSdfj;ksa esa fdlh O;fä dks mlds tkfr] Js.kh ;k tsaMj ds csl ds vk/kkj 

ij ckgj ugha fd;k tk ldrk gj O;fä dks cjkcj dk ekSdk feyuk pkfg, t‚c ds fy, vIykbZ djus dkA 

 vkfVZdy&17 vLi`';rk dk mUewyu] ;g ,d cgqr gh egRoiw.kZ vuqPNsn gS tks vLì';rk ;kuh vNwr çFkk dks lekIr 

djrk gSA vLi`';rk ,d lkekftd cqjkbZ Fkh tks yksxksa dks vyx&vyx oxksaZ esa foHkkftr djrh FkhA vuqPNsn 17 ds 

tfj, ;g çSfDVl dk dkuwu dh utj esa flQZ çfrca/k dh xbZ gS] cfYd vxj dksbZ NqvkNwr dks ikyu djrk gS ml 

ij dkuwuh dkjZokbZ Hkh gks ldrs gSaA vuqPNsn 18& mikf/k;ksa dk mUewyu] bl vuqPNsn ds }kjk oa'kkuqxr mikf/k dks 

[kRe djus dh ckr dh xbZ gSA igys ds le; esa mikf/k tSls fd jktk uokc ;k lj fn, tkrs Fk s] tks bu vlekurk 
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dks c<kok nsrs FksA vuqPNsn 18 ds tfj, ;g mikf/k [kRe dj fn,  rkfd lcdks ,d tSlk vksgnk fn;k tk ldsA 

U;k; dk fl)kar lafo/kku esa flQZ dkuwuh U;k; rd lhfer ugha gS blesa lkekftd] vkfFkZd vkSj jktuSfrd U;k; dks 

egRo nh xbZA 

ekSfyd vf/kdkj vkSj jkT; uhfr ds funsZ'ku fl)kar] nksuksa feydj ;s Bhd djrs gSa fd lkekftd esa U;k; LFkkfir gksA 

vuqPNsn 21&thou vkSj O;fäxr Lora=rk dk vf/kdkj] vuqPNsn 21 dkQh egRoiw.kZ gS D;ksafd bl vuqPNsn ds tfj, 

thou dk vf/kdkj vkSj O;fäxr Lora=rk dks lqj{kk nh xbZ gSA bldk eryc gS fd fdlh Hkh O;fä dk thou vkSj 

vktknh dkuwuh dkj.k ds ugha Nhuh tk ldrhA ;g vuqPNsn U;kf;d ds ek/;e ls dkQh foLrkfjr Hkh gk s x;k gS 

vkt vuqPNsn 21 ds vanj xksiuh;rk dk vf/kdkj] thou dk vf/kdkj] xfjek ds lkFk jgus dk vf/kdkj] LokLF; dk 

vf/kdkj tSls vf/kdkj lfEefyr gSA 

jkT; uhfr dk funsZ'ku fl)kar];kuh Mhih,lih dk mís'; gS] ,d ,sls lekt dk fuekZ.k djuk tgka lkekftd vkSj 

vkfFkZd U;k; gksA ;g fl)kar ds fy, funsZ'k çnku djrs gS] rkfd lekt esa dY;k.k vkSj fodflr gks ldsA blesa dqN 

fof'k"V fl)kar tSls fd vuqPNsn 39 tks dgrk gS fd lalk/ku dk forj.k bl rjg ls gksuk pkfg,] ftlls lcdks 

leku volj fey ldsAvuqPNsn 41 tks jkstxkj vkSj f'k{kk ykxw djrk gS] bu lc esa tfLVl dk fl)kar lkQ&lkQ 

fn[krk gSA Lora=rk dk d‚UlsIV Hkkjr ds lafo/kku esa ,d vf/kdkj ds }kjk ykxw fd;k x;k gS ysfdu blds lkFk&lkFk 

ekSfyd drZO; Hkh nh xbZ gSaA rkfd  Lora=rk ,d ftEesokj rjhds ls ykxw gks ldsA 

ekSfyd vf/kdkjksa esa Lora=rk gekjs lafo/kku esa Lora=rk dk dbZ Q‚eZ~l dks çksVsDV fd;k x;k gSA 

fopkj vkSj vfHkO;fä dh Lora=rk vuqPNsn 19 

/kkfeZd Lora=rk vuqPNsn 25 

O;fäxr Lora=rk 21 

vuqPNsn 19 ds vanj gj ukxfjd dks viuh lksp dks O;ä djus dh vktknh nh xbZ gS] çsl dks ÝhMe nh xbZ gS] vkSj 

ihlQqy çksVsLV djus ds fy, gd fn;k x;k gSA 

ysfdu Lora=rk ds lkFk mÙkjnkf;Rork Hkh vkrh gS rkfd lkekftd ln~Hkkouk cuh jgsA blfy, lafo/kku esa ekSfyd 

drZO; Hkh mYys[k dh xbZ gSA ;g drZO; gj ukxfjd dks ;kn fnykrh gS] dh viuh vktknh dk bLrseky djrs gq, 

nwljksa ds vf/kdkj dk Hkh /;ku j[kuk t:jh gSA tSls vuqPNsn 51¼d½ esa dgk x;k gS fd gj ukxfjd dk drZO; gS 

lafo/kku dk lEeku djuk] çk—frd okrkoj.k dk lqjf{kr djuk vkSj ,drk vkSj HkkbZpkjk cukdj j[kukA ns[kk tk, 

rks Hkkjrh; lafo/kku gj ,d lanHkZ esa lekurk] U;k; vkSj Lora=rk dks lqjf{kr djus dk çko/kku gSA çLrkouk esa budk 

uhao j[kk x;k vkSj vuqPNsn ds }kjk fl)karksa dks fof'k"V vf/kdkj esa cnyko fd;k x;k gSAlafo/kku dk gj Hkkx bl 

ckr dk /;ku j[kuk gS fd Hkkjr gj ukxfjd cjkcjh ds lkFk th lds] U;k; dks ik lds] viuh vktknh dk miHkksx 

dj lds] ysfdu blds lkFk&lkFk viuh Lora=rk dks ftEesnkjh rjhds ls bLrseky djrs gq, lekt es a ,drk vkSj 

lEeku dks Hkh cuk, j[kuk gesa t:jh gS lafo/kku ds vuqPNsn 15 vkSj vuqPNsn 17 ds tfj, tkfrxr HksnHkko dks 

çfrca/k fd;k x;k gSA ysfdu vkt Hkh ;g ,d dM़ oh lPpkbZ gS fd gekjs lekt esa tkfrxr ç.kkyh vius u, :i 

esa ftank gSA D;k gj O;fä dks cjkcjh dk gd fey jgk gS tokc gS ugha] nfyr vkSj fiNM़ k tkfr ds yksx vkt Hkh 

dbZ txgksa ij HksnHkko dk f'kdkj gksrs gSaA pkgs og ,tqds'ku flLVe gks ;k ,aIy‚;esaV gks ;k lks'ky ,DlsIysal 

vuVpsfcfyVh tks lafo/kku vuqPNsn 17 ds ek/;e ls vLi`';rk dh xbZ Fkh vkt Hkh xzkeh.k {ks= esa ftank gSA LVMht 

vkSj fjiksVZ crkrh gSa fd dbZ xzkeh.k {ks= esa vkt Hkh nfyr leqnk; dks lkoZtfud LFkku tSls osYl]eafnj] vkSj fo|ky; 

esa ços'k ugha feyrh ;g lkekftd vlekurk dk ,d [kqyk mYya?ku gSA 'kgj esa Hkh tkfrxr HksnHkko ,d NksVs ls :i 

esa fn[krk gSA tSls tc ekdsZV esa ;gka ij vij dkLV bafMfotqvYl dks çkFkfedrk fn;k tkrk gSA çkbosV lsDVj esa 

dkLV osLV HksnHkko dkQh futh gS vkSj ;g cjkcjh dk fl)kar dks lh/ks pqukSrh djrs gSaA fyax lekurk Hkh ,d cM़ k 
eqík gS lafo/kku dh vuqPNsn 15 esa fyax vk/kkfjr HksnHkko dks euk fd;k x;k gS ysfdu ge ns[krs gSa fd vkt Hkh 

efgykvksa vkSj ,ythchVh D;w Iyl leqnk; cjkcjh dk O;ogkj ugha gksrkA dk;ZLFky] ?kjsyw fgalk dk Hkqxrku vkSj 

çfrfuf/kRo dh deh tSlh leL;kxSi ?kjsyw fgalk vkSj çfrfuf/kRo dh deh ySafxd vlekurk dks çfrfcafcr djrs gSa 

vkfFkZd vlekurk dk eqík Hkh vkt ds le; esa dkQh çpfyr gS] Hkkjr tSls fodflr ns'k vehj vkSj xjhc ds chp ds 

QSlys fnu çfrfnu c<़ rs tk jgs gSaA lafo/kku esa funsZ'kkRed fl)kar esa lalk/ku dk fu"i{k forj.k dk mYys[k fd;k 

x;k gS] ysfdu tehuh Lrj ij dqN vkSj gh gS] v‚DlQSe fjiksVZ ds eqrkfcd Hkkjr esa fjpsLV 1 çfr'kr ds ikl ns'k 

dh /ku ,d cgqr cM़ k fgLlk gSA tcfd xjhc yksx t:jr ds okLrq ds fy, la?k"kZ dj jgs gSaA xjhch vkSj vkfFkZd 

çHkko lh/kk f'k{kk vkSj LokLF; ij iM़ rk gS] xjhc yksxksa ds fy, xq.koÙkk f'k{kk vkSj gsYFk ds;j lfoZl dkQh nwj dh 
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ckr yxrh gSA tcfd /kuh oxZ ds ikl ;g lqfo/kk,¡ vklkuh ls miyC/k gSA ;g ifjfLFkfr;ka ,d vuqfpr vkSj vlekurk 

lkekftd lekt dk çfrfcac gSA 

xzkeh.k vkSj 'kgjh {ks= ds chp esa ,d cM़ k xSi gS] xzkeh.k Hkkjr esa yksx vkt Hkh csfld baÝkLVªDpj tSls ikuh lM़ d 

vkSj fctyh ds fy, rjlrs gSa] tcfd 'kgjh {ks= esa vk/kqfudj.k gks jgk gS bl vlekurk dk lh/kk çHkko vkfFkZd 

Lora=rk ij iM़ rk gSA tgka xzkeh.k {ks= ds yksxksa dks volj rd igqapus dk ekSdk de feyrk gSA ;gka ,d rjQ 

lafo/kku esa gesa Lora=rk dk gd fn;k gS ogha nwljh rjQ bldk fel;wt Hkh ,d cM़ k pqukSrh cudj lkeus vk;k 

gSA 

vuqPNsn 19 ds rgr gesa fopkj vkSj vfHkO;fä dh vktknh feyh gS ysfdu vkt ds vk/kqfud mez esa bl Lora=rk 

nqLiZ;ksx Hkh dbZ rjhds gks jgk gSA 

lks'ky ehfM;k IysVQ‚eZ fV~oVj tSls ,Dl] Qslcqd] baLVkxzke ij gsV Lihp Qsd U;wt़  ,d flyflyk py iM़ k gSA 
;g flQZ Lora=rk nq"çHkko ugha gS cfYd ,d yksdrkaf=d ewY; dks de djrk gSA gsV Lihd ls leqnk; ds chp uQjr 

iM़ rh gS] vkSj dHkh&dHkh 'kkjhfjd 'kks"k.k rd yhM djrh gSA lkaçnkf;d vf/kdkj ;k /keZ vkSj tkfrxr fgalk ds 

dslsl ns[ksa gSa] tks lks'ky ehfM;k ij LihM gqbZ Qsd U;wt़  vkSj çksisxsaMk ds dj.k c<़ sA bl Lora=rk de nqLiZ;ksx 

djuk vklku ugha gS D;ksafd gesa ÝhMe v‚Q Lihp vkSj gsV Lihp ds chp ,d Qkbu ykbu esaVsu djuh iM़ rh gS 
ysfdu vxj bl leL;k dks fpfUgr ugha fd;k x;k rks] ;g  lkekftd ln~Hkko ,d xaHkhj [krjk cu ldrh gSA ;g 

lkjs leL;k ,sls gSa ftuds dkuwuh lq/kkj dh t:jr gSA lqçhe dksVZ vkSj gkbZ dksVZ us dbZ egRoiw.kZ ttesaV fn, gSa tks 

bu leL;kvksa dks fpfUgr djrs gSa ysfdu /kjkry ij dk;kZUo;u vHkh Hkh ,d pqukSrh gSA 

tSls tkfr HksnHkko ds dslsl esa tkfr HksnHkko U;k;ra=  us l[r fu;e fn, gSa ysfdu  xzkeh.k {k s= esa çorZu detksj 

gS]mlh rjg tsaMj tfLVl ds dslsl esa tSls dk;ZLFky mRihM़ u gkfu  budk dk;kZUo;u  d‚iksZjsV oyZ~M  esa rks csVj 

gSA ysfdu buQ‚jey lsDVj esa ;g dkuwu vlj ugha dj gSaA blds vykok vkfFkZd Lora=rk ds eqís ij ljdkj us dqN 

osyQs;j Ldhe y‚Up fd, gSa ysfdu ;g Ldhe 'k‚VZ VeZ l‚Y;w'ku ns jgh gSaA y‚Ux VeZ l‚Y;w'ku ds fy, LVªDpjy 

fjQ‚eZ~l tSls csVj VSDls'ku i‚fylht vksj osYFk fMLVªhC;w'ku dh t:jr gSA 

vkt ge ,d dSls l gekjs ikl laoS/kkfud vf/kdkj gS] tks gesa lkekurk U;k; vkSj vktknh nsrs gSa ysfdu tehuh Lrj 

okLrfodrk esa bu fopkjksa iwjh rjg ls ykxw djuk vHkh Hkh ckdh gSA gekjs lekt esa vkt Hkh tkfr fyax vkSj vkfFkZd 

vlekurk,a gSa] tks ,d U;k;iw.kZ lekt dks  pqukSrh djrh gSA bu leL;kvksa dks tw>uk] dkuwuh lq/kkj] uhfr ifjorZu] 

vkSj lkekftd tkx:drk dks feydj dke djuk gksxkA 

vkt ge lekurk U;k; vkSj vktknh tSls vo/kkj.kk dks vius lekt dk uhao ekurs gSaA bu vo/kkj.kk ds tM़ sa cgqr 
iqjkus gS] buds ihNs dbZ cM़ s fopkjdksa vkSj nk'kZfudksa dk ;ksxnku jgk gSA bu fopkjdksa ugha gesa flQZ ;g ugha crk;k 

fd ,d U;k; iw.kZ lekt dSlh gksuh pkfg,A cfYd ;g Hkh le>k;k fd dSls ge vius O;fäxr vf/kdkj dks vkuan 

djrs gq, lcds fy, Qs;jusl vkSj vktknh dk larqyu cuk ldrs gSaA 

t‚u y‚d  

t‚u y‚d ,d çeq[k bafXy'k nk'kZfud Fks ;k mu fopkjdksa esa ls Fks] ftUgksaus vktknh ds /kkj.kk dks xgjkbZ v/;;u 

fd;k y‚d us dgk Fkk dh gj balku ds ikl dqN çk—frd vf/kdkj gksrs gSa thou] vktknh vkSj laifÙk tks muls dksbZ 

Hkh ugha Nhu ldrkA y‚d ds fglkc ls ljdkj dk vlyh dke ;g gksrk gS fd og yksxksa dh vktknh dks lqjf{kr 

djsa uk fd mls fu;a=.k ;k lhfer djsaA y‚d us ;g Hkh dgk fd vxj dksbZ ljdkj yksxksa dh vktknh ;k muds 

vf/kdkj dks çfrca/k djsa rks yksxksa ds ikl mls ljdkj dks cnyus dk gd gksrk gS ;g fopkj ckn esa yksdrkaf=d 

ljdkj dk ,d etcwr LraHk cukA 

vkt ge ns[krs gSa fd Hkkjr ds lafo/kku esa Hkh Lora=rk dks ,d ekSfyd vf/kdkj ds :i esa j[kk x;k gS tks y‚d ds 

fl)kar dks lq–<़  djrk gSAtSls vuqPNsn 21 ds rgr gekjs ikl thou thus dk vf/kdkj] O;fäxr Lora=rk lqj{kk 

fn;k x;k gSA t‚u jksYl  

t‚u jksYl  20oha lnh ds ,d vkSj cM़ s nk'kZfud Fks] bUgksaus U;k; ds ifj.kke dks fQj ls ifjHkkf"kr fd;k vkSj viuh 

fdrkc Þ, F;ksjh v‚Q़  tfLVlß esa fMLVªhC;wVlZ dk fopkj j[kkA jksy ds vuqlkj U;k; dk eryc flQZ dkuwu dk 

lEeku djuk ugha cfYd lalk/ku vkSj volj dks bl rjg ls forj.k djuk gS fd lc yksxksa dks leku volj fey 

lds] [kkldj os yksx tks ,sfrgkfld uqdlku dk lkeuk dj jgsa gSaA jksYl dk dguk Fkk fd vxj ge ,d okLrfod 

U;k;iw.kZ lekt pkgrs gSa] rks lekurk vkSj fuank ds chp ,d larqyu cukuk gksxkA 
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Innovative Teaching Methods: Shaping the Future of Education 

 

𝚁𝙰𝚅𝙸 𝙺𝚄𝙼𝙰𝚁 

B.Ed. Trainee (2024-2026) 

 

Education is evolving faster than ever, and at the heart of this transformation lies innovation. 

As we move deeper into the 21st century, traditional chalk-and-talk teaching no longer meets 

the needs of digitally native students or a fast-changing job market. To bridge this gap, 

educators are reimagining classrooms, redefining engagement, and rethinking how knowledge 

is delivered and retained. 

 Moving Beyond the Lecture Model 

Lectures have their place, but innovative teaching methods empower students to become active 

participants rather than passive recipients. Here are a few approaches making waves: 

1. Flipped Classrooms 

Instead of using class time for lectures, students learn the basics at home through videos or 

readings. Class time is then dedicated to interactive discussions, problem-solving, and projects. 

This method encourages deeper learning and active collaboration. 

2. Project-Based Learning (PBL) 

Real-world problems, team-based tasks, and cross-disciplinary projects help students build 

critical thinking and problem-solving skills. PBL aligns well with the skills needed in modern 

workplaces—collaboration, innovation, and resilience. 

3. Gamification 

Applying game elements like challenges, points, and leaderboards to education can boost 

motivation and engagement. Whether it's a math quiz turned into a digital adventure or a history 

lesson built like a strategy game, gamification makes learning fun and memorable. 

4. Experiential & Hands-On Learning 

From lab experiments and fieldwork to role-playing and simulations, hands-on experiences 

help students retain information and see its real-world application. This method works 

especially well in STEM, medical, and business education. 

5. EdTech Integration 

AI-powered tutoring, virtual reality simulations, and adaptive learning platforms personalize 

the learning experience. Tools like Kahoot, Nearpod, or Google Classroom allow teachers to 

connect with students in dynamic, data-driven ways. 

6. Socratic Questioning & Peer Teaching 

Asking open-ended questions and encouraging students to teach each other fosters critical 

thinking, empathy, and communication skills—vital for leadership and teamwork in any field. 
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 Why Innovation in Teaching Matters 

Student-Centered Learning: Empowering students builds confidence and lifelong learning 

habits. 

Real-World Relevance: Students are more engaged when learning connects to real life. 

Equity & Accessibility: Technology and flexible methods can bridge gaps for diverse learners. 

Final Thoughts- Innovative teaching isn't about replacing traditional methods—it's about 

enhancing them. As educators, leaders, and lifelong learners, we must remain open to 

experimentation, feedback, and evolution. After all, the goal of education isn’t just to fill 

minds—but to ignite them. 

Are we all ready for these five changes.? 

The next 25 to 50 years will redefine what it means to be a teacher. To prepare students for a 

world of Al, climate shifts, space tech, and fluid careers, we must first reimagine teacher 

training-not as a formality, but as a futuristic launchpad. Here are five essential areas every 

educator must be trained in to stay relevant and revolutionary: 

1. Al Integration & Digital Fluency - Teachers must go beyond using tech-they must design 

learning with Al as a co-pilot, from personalized assessments to smart content creation. 

2. Neuroscience of Learning - Understanding how brains learn, adapt, and retain information 

is non-negotiable. Future pedagogy will be deeply rooted in cognitive science. 

3. Emotional Intelligence & Mental Wellness -Educators must master EQ, not just IQ. They 

need tools to create psychologically safe, trauma-informed classrooms. 

4.Design Thinking & Problem Solving - Teaching students to think critically begins with 

teachers trained in iterative, creative, solution-based methods. 

5. Sustainability & Global Citizenship - The future demands teachers who nurture empathy, 

ecological responsibility, and a global mindset in every subject. It's time to upgrade the teacher, 

not just the tools. 

Let's build a global movement where teacher training isn't an afterthought-but the engine of 

educational transformation. If you're shaping teachers or are one yourself, the future is calling-

and it's not waiting. 
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पसस ाजलटी जडसऑडसर 

 

अप्रभषेक राज "सत्या" 

B.Ed. Trainee (2024-2026) 
 

पससनाप्रलटी प्रिसऑिसर (Personality Disorder) एक मानप्रसक स्वास््य प्रस्थप्रत (Mental Health Condition) ह,ै प्रजसमें व्यप्रि की व्यप्रिगत (Personal) 

और सामाप्रजक (Social) जीवनशैली (Lifestyle) में स्थाप्रयता ( stability) की कमी होती ह।ै इसमें व्यप्रि की सोचने, अनभुवने (feelings), और व्यवहार 

में स्थाप्रयता की कमी हो सकती ह,ै प्रजससे उन्हें स्वयं और अन्यों के साथ संबंि बनाए रखन ेमें कप्रठनाई हो सकती ह।ै पससनाप्रलटी प्रिसऑिसर के कई 

िकार और लक्षण हो सकते हैं, जैसे प्रक अंप्रतसमाजी (antisocial), उत्साही (impulsive), अव्यप्रिगत ( impersonal), और अनुसरणशील प्रिसऑिसर 

(follower-ship disorders) आप्रद। इनमें से ित्येक का अपना प्रवप्रशष्ट लक्षण (specific symptoms) और िभाव होता ह।ै इसमें व्यप्रि की व्यप्रिगतता 

(individuality), आत्मसमपसण (dedication), सामाप्रजक संबंि, और व्यवहार में स्थाप्रयता (stability) की कमी होती ह,ै प्रजससे उन्हें रोजमरास की 

जीवनशैली में समस्याएं उत्पन्न हो सकती हैं। इसका सामान्य इलाज मनोप्रचप्रकत्सक (Psychiatrist) या मानप्रसक स्वास््य प्रवशेषज्ञ (Mental health 

specialist) के साथ सहायता लेना हो सकता ह,ै प्रजससे व्यप्रि को सही प्रदशा में मदद प्रमल सकती ह।ै 

पसस ाजलटी जडसऑडसर के प्रकार और लक्षण- 

पससनाप्रलटी प्रिसऑिसर कई िकार के हो सकते हैं, और इनमें हर एक का अपना प्रवप्रशष्ट चररि (Unique Character)होता ह।ै यहां कुछ िमखु िकार और 

उनके लक्षण प्रदए जा रह ेहैं: 

1. अंप्रतसमाजी पससनाप्रलटी प्रिसऑिसर (Antisocial Personality Disorder – ASPD): इसमें व्यप्रि का आचरण असामाप्रजक होता ह,ै और 

वह प्रकसी की भावनाओ ंको नहीं समझ पाते हैं । ये व्यप्रि अपन ेहक में अत्यंत आत्मप्रवश्वासी होते हैं और अनुशासन नहीं मानते। 

2. उत्साही पससनाप्रलटी प्रिसऑिसर (Histrionic Personality Disorder – HPD): इसमें व्यप्रि ध्यान आकप्रषसत (attention) करन ेकी कोप्रशश 

करता ह,ै और अत्यप्रिक अप्रभमानी होता ह।ै उन्हें अनपुयोगी (unhelpful) और अप्रिराजयक ढंग से बतासव (domineering manner) करने 

का िवपृ्रत्त होता ह।ै 

3. अव्यप्रिगत पससनाप्रलटी प्रिसऑिसर (Avoidant Personality Disorder – AvPD): इसमें व्यप्रि खदु को अजीब या नकारात्मक (negative) 

मान सकता ह ैऔर उन्हें समाज में शाप्रमल होन ेमें कप्रठनाई होती ह।ै 

4. अनसुरणशील पससनाप्रलटी प्रिसऑिसर (Dependent Personality Disorder – DPD): इसमें व्यप्रि अन्य लोगों की सहायता और समथसन 

की अत्यप्रिक आवश्यकता महससू करता ह ैऔर स्वयं को असमथस मान सकता है। 

5. शंकात्मक पससनाप्रलटी प्रिसऑिसर (Obsessive-Compulsive Personality Disorder – OCPD): इसमें व्यप्रि अत्यप्रिक िमश: और 

व्यवप्रस्थत होता ह,ै लेप्रकन उनकी मनःप्रस्थप्रत और व्यवहार में आत्म-संकट रह सकता ह।ै 

6. सीिी (Schizoid Personality Disorder – SPD): इस पससनाप्रलटी प्रिसऑिसर में व्यप्रि अकेला रहना पसंद करता ह ैऔर उस ेअपन े

आत्मप्रवकास के प्रलए व्यप्रिगत जगह देन ेकी आवश्यकता होती ह।ै उन्हें सामाप्रजक संबंि बनाए रखन ेमें प्रदक्कत होती ह।ै 

7. बोिसरलाइन पससनाप्रलटी प्रिसऑिसर (Borderline Personality Disorder – BPD): इसमें व्यप्रि की आत्म-मकूयमापन (Self-worth) की 

कमी होती ह,ै प्रजससे उन्हें प्रस्थप्रतगत संबंिों (situational relationships) में अप्रस्थरता (unstable) होती ह,ै और उनमें अचानक की भावनाएं 

(sudden emotions) उत्पन्न हो सकती हैं। 

8. नाप्रससप्रसप्रस्टक पससनाप्रलटी प्रिसऑिसर (Narcissistic Personality Disorder – NPD): इसमें व्यप्रि को अपन ेआप में अत्यप्रिक िेम होता 

ह ैऔर वह अपनी महत्ता को अनभुव करन ेमें प्रलपटा रहता ह,ै प्रजससे वह अन्यों की भावनाओ ंको अनदेखा कर सकता है। 

9. प्रसप्रक्कट्सोफे्रप्रनया पससनाप्रलटी प्रिसऑिसर (Schizotypal Personality Disorder – STPD): इसमें व्यप्रि की प्रवचारशीलता, आदशसवाद, 

और अनभूपू्रत (perception) में असमानता हो सकती ह,ै प्रजससे उनका आप्रत्मक अंदरुप्रनवायसता (spiritual insecurity) का अनभुव हो 

सकता ह।ै 

10. प्रििेशनरी पससनाप्रलटी प्रिसऑिसर (Depressive Personality Disorder – DPD): इसमें व्यप्रि की दृप्रष्टकोण में स्थाप्रयता की कमी होती है 

और वह अक्सर उदास और प्रनराश हो सकता ह,ै प्रजससे उनके व्यप्रिगत और सामाप्रजक जीवन में समस्याएं उत्पन्न हो सकती हैं। 
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11. वाचप्रनक पससनाप्रलटी प्रिसऑिसर (Passive-Aggressive Personality Disorder – PAPD): इसमें व्यप्रि अपनी आसन्नता (Dislike) और 

असहमप्रत (disagreement) को व्यि करन ेके प्रलए सप्रिय रूप से नहीं, बप्रकक अस्पष्ट रूप से व्यप्रि के साथ प्रवरोि करता ह।ै 

12. सोमेटाइजेशन प्रिसऑिसर (Somatization Disorder): इसमें व्यप्रि अपनी मानप्रसक प्रस्थप्रत को शारीररक रूप से व्यि कर सकता ह,ै जैस े

प्रक अनेक स्वास््य समस्याएं होन ेका आभास करना जो वास्तप्रवक नहीं होतीं। 

13. पारनॉयि पससनाप्रलटी प्रिसऑिसर (Paranoid Personality Disorder – PPD): इसमें व्यप्रि की भ्ांप्रतयों और संदेहों की कमी होती ह,ै प्रजससे 

उन्हें अन्यों पर अप्रिक आशंकाएं हो सकती हैं। 

14. स्वाभाप्रवक पससनाप्रलटी प्रिसऑिसर (Organic Personality Disorder): इसमें व्यप्रि की पससनाप्रलटी में पररवतसन उत्पन्न हो सकता ह,ै जो 

प्रकसी न्यरूोलॉप्रजकल समस्या या शारीररक बीमारी के कारण होता ह।ै 

15. अवसादी पससनाप्रलटी प्रिसऑिसर (Dysthymic Personality Disorder): इसमें व्यप्रि अप्रिकांश समय तक िपू के आलोक में रहने वाला 

होता ह ैऔर उसे आत्म-मकूयमापन (Self-worth) में कप्रठनाई होती ह,ै प्रजससे उसका सामाप्रजक और व्यप्रिगत जीवन िभाप्रवत होता ह।ै 

16. स्वास््यप्रनष्ठ पससनाप्रलटी प्रिसऑिसर (Health Anxiety Disorder): इसमें व्यप्रि अपन ेस्वास््य को लेकर अत्यप्रिक प्रचंप्रतत होता ह,ै और 

वह आमतौर पर सामाप्रजक और पेशेवर जीवन में यह प्रचंता करता ह ैप्रक कोई गंभीर बीमारी हो सकती ह।ै 

पसस ाजलटी जडसऑडससस के प्रजत सही िागरूकता और उपचार- 

इन पससनाप्रलटी प्रिसऑिससस के िप्रत सही जागरूकता और उपचार की आवश्यकता होती ह।ै यह महत्वपणूस ह ैप्रक व्यप्रि एक मानप्रसक स्वास््य प्रवशेषज्ञ 

से सहायता लें ताप्रक वे अपनी प्रस्थप्रत को समझें और ठीक तरीके से इलाज कराएं। 

 जागरूकता बिाएं: सही जागरूकता बिान ेके प्रलए समाज में पससनाप्रलटी प्रिसऑिससस के बारे में प्रशक्षा को बिावा देना चाप्रहए। लोगों को इस 

बारे में जानकारी देना और उन्हें उपचार तक पहुचँाने के प्रलए सामाप्रजक जागरूकता बिाना आवश्यक ह।ै 

 सही िायग्नोप्रसस और उपचार: यप्रद प्रकसी को पससनाप्रलटी प्रिसऑिसर के संकेत हैं, तो वह शीघ्र मानप्रसक स्वास््य प्रवशेषज्ञ से संपकस  करना 

चाप्रहए। सही िायग्नोप्रसस के बाद उपचार की योजना बनाई जा सकती ह ैजो व्यप्रि को सहायता िदान करने में मदद कर सकती ह।ै 

 मानप्रसक स्वास््य समथसन सेवाएं: सामाप्रजक सेवा संगठन और मानप्रसक स्वास््य कें द्र जैसी संगठनें व्यप्रियों को उपचार, समथसन, और 

सहायता िदान करन ेके प्रलए हैं। ये सेवाएं व्यप्रिगत आवश्यकताओ ंके अनसुार प्रिज़ाइन की जाती हैं। 

 समथसन समपृ्रद्ध समहू: व्यप्रियों को अपनी बात साझा करन ेऔर समझान ेका मौका प्रमलता ह ैजब वे समथसन समपृ्रद्ध समूहों में शाप्रमल होते 

हैं। ये समहू आत्म-सहायता और समथसन िदान कर सकते हैं। 

 पररवार समथसन: पररवार का समथसन बहुत अहम ह,ै और अगर प्रकसी को पससनाप्रलटी प्रिसऑिसर ह,ै तो पररवार को भी इस बारे में प्रशप्रक्षत 

होना चाप्रहए। सहायता और समथसन के प्रलए एक दसूरे का साथ देना महत्वपणूस ह।ै 

आत्म-प्रबंध  टूल्स और तक ीकें : व्यप्रि को अपनी मानप्रसक स्वास््य को सरुप्रक्षत रखन ेके प्रलए आत्म-िबंिन टूकस और तकनीकों का उपयोग 

करना चाप्रहए। इसमें मेप्रिटेशन, योग, और स्वास््यपणूस आदतें शाप्रमल हो सकती हैं जो मानप्रसक स्वस्थता को बिावा देन ेमें मदद कर सकती हैं। 

1. पससनल काउंसप्रलंग और थेरेपी: मानप्रसक स्वास््य प्रवशेषज्ञ या मानव-संबंप्रित प्रवशेषज्ञ से योजना बनाने और समस्याओ ंका सामना करने के 

प्रलए पससनल काउंसप्रलंग और थेरेपी लाभकारी हो सकती ह।ै 

2. दवा और मेप्रिकल समथसन: कुछ पससनाप्रलटी प्रिसऑिससस के इलाज में दवाओ ंका सही समय पर उपयोग प्रकया जा सकता ह।ै मेप्रिकल समथसन 

व्यप्रि को उप्रचत दवा या औषप्रि िदान करन ेके प्रलए मदद कर सकता ह।ै 

3. जीवनशैली पररवतसन: स्वस्थ जीवनशैली अपनाना भी महत्वपणूस ह।ै सही आहार, प्रनयप्रमत व्यायाम, और पयासप्त आराम प्रमलने पर मानप्रसक 

स्वास््य में सिुार हो सकता ह।ै 

4. समथसनीय पररवार और सहयोगी दोस्त: पससनाप्रलटी प्रिसऑिसर के साथ जीने वाले व्यप्रि के प्रलए समथसनीय पररवार और सहयोगी दोस्तों का 

होना महत्वपणूस ह।ै उनसे बातचीत करना और उनका साथ देना उन्हें मानप्रसक समथसन िदान कर सकता ह।ै 

ज ष्कषस- समथसनीय प्रवशेषज्ञता और सहारा व्यप्रि की मानप्रसक स्वास््य प्रस्थप्रत में सिुार करन ेमें महत्वपणूस भपू्रमका प्रनभा सकते हैं। पससनाप्रलटी प्रिसऑिससस 

को समझना और उनका समवाप्रयक इलाज करना सामाप्रजक जागरूकता बिाने और लोगों को सही प्रदशा में मागसदशसन करन ेका सझुाव देता ह।ै यह 

महत्वपणूस ह ैप्रक हम समझें प्रक मानप्रसक स्वास््य भी हमारे सामाप्रजक और व्यप्रिगत जीवन का अप्रभन्न प्रहस्सा ह ैऔर उसकी सरुक्षा का परूा ध्यान रखा 

जाना चाप्रहए। पससनाप्रलटी प्रिसऑिससस को सही से पहचानना और उपचार की योजना बनाना व्यप्रि को सही मागस पर ले जाने में मदद कर सकता ह।ै 

आपसी समथसन, समझदारी, और सहारा देना व्यप्रि को उत्तेजना और समथसन की ओर बिा सकता ह,ै प्रजससे उन्हें आत्मप्रवश्वास प्रमलता ह ैप्रक वे अपनी 

समस्याओ ंका सामना कर सकते हैं और सकारात्मक रूप से जीवन को प्रनमासण कर सकते हैं। मानव-संबंिों के माध्यम से, हम समपृ्रद्ध, समथसन, और अच्छे 

स्वास््य की प्रदशा में साथी बन सकते हैं और इस िकार एक समथसनीय और समथस समाज की प्रदशा में कदम बिा सकते हैं। 
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B.Ed. Trainee (2024-2026) 

 

lekt esa vDlj ,sls yksxksa ls lkeuk gksrk gS] ftUgsa fdlh dk vPNk dke Hkh vPNk ugha yxrkA os u dsoy ml dk;Z 

dh vkykspuk djrs gSa] cfYd dbZ ckj viuh lhek,a yka?krs gq, xkfy;k¡ nsus yxrs gSaA ;g ,d csgn ijs'kku djus okyh 

fLFkfr gksrh gS] [kkldj rc tc vkykspuk djus okyk O;fä u rks lkeus okys dks tkurk gS] u gh ml dke dh 

i`"BHkwfe dksA fQj loky ;g mBrk gS fd dksbZ vutku O;fä D;ksa fdlh ds ys[k] jpuk ;k vfHkO;fä esa tkdj bruh 

uQjr ?kksy nsrk gS\ vkf[kj ,slh ekufldrk dk euksoSKkfud dkj.k D;k gks ldrk gS\ 

ekuo O;ogkj dk ewy mldh ekufld fLFkfr vkSj lkekftd ifjos'k esa fNik gksrk gSA tks yksx nwljk sa ds vPNs dke 

esa cqjkbZ [kkstrs gSa muds Hkhrj vDlj ,d xgjh vlarqf"V gksrh gSA ;g vlarks"k dbZ ckj muds vius thou ls tqM+k 

gksrk gS—'kk;n os vius ç;klksa esa vlQy gq, gSa] ;k mUgsa og ekU;rk ugha feyh ftldh mUgsa vis{kk FkhA tc os fdlh 

vU; dks ljkguk çkIr djrs ns[krs gSa] rks Hkhrj dh bZ";kZ mUgsa dpksVus yxrh gSA ml nnZ dks os 'kCnksa ds t+gj esa 

cnydj nwljksa ij maMsy nsrs gSaA ;g mudk çfrjksèk ugha gksrk] cfYd ,d rjg dh vlgk;rk gksrh gS tks udkjkRedrk 

ds :i esa ckgj vkrh gSA 

blds vfrfjä] fMftVy ekè;eksa us vfHkO;fä dh Lora=rk rks nh gS] ijarq mlds lkFk mÙkjnkf;Ro dk cksèk detksj 

dj fn;k gSA tc dksbZ O;fä udyh uke vkSj igpku ds ihNs fNidj dqN dgrk gS] rks mls ;g Mj ugha gksrk fd 

mlds 'kCnksa dk dksbZ lkekftd ifj.kke gksxkA ;gh otg gS fd cgqr ls yksx lks'ky ehfM;k ij HkM+dkÅ Hkk"kk] 

xkyh&xykSt ;k viekutud fVIif.k;k¡ djus yxrs gSaA mUgsa ;g yxrk gS fd os ,d ,slh txg ij gSa tgk¡ mudk 

dksbZ dqN ugha fcxkM+ ldrkA ;g euksfoKku ml ckyd tSlk gksrk gS tks nhokj ds ihNs fNidj iRFkj Qsadrk gS—u 

rks mldk psgjk fn[krk gS] u gh mls dksbZ lt+k feyrh gSAlks'ky ehfM;k ij yksx viuh bPNk ds vuqlkj iksLV djrs 

jgrs gSaA 'kq#vkr esa lks'ky ehfM;k dk mi;ksx [kqn vkSj ifjokj O;olk; rd lhfer Fkk] ysfdu orZeku esa [kqn ls 

vyx lkekftd vkSj lkaL—frd eqíks ls gksrs gq, lHkh çdkj ds eqíks esa bLrseky fd;k tkus yxk gSA ftlds dkj.k 

dbZ ckj mi;ksxdrkZvksa dks Vª‚y dk f'kdkj Hkh gksuk iM+rk gSA 

dqN ekeyksa esa ;g O;ogkj ml O;fä dh ijofj'k vkSj lkekftd ifjos'k dk Hkh ifj.kke gksrk gSA ftu yksxksa us thou 

esa ckj&ckj frjLdkj] vLohdkj ;k vieku dk lkeuk fd;k gksrk gS] os dbZ ckj nwljksa ds lEeku dks ipk ugha ikrsA 

mudk eu ;g ekuus dks rS;kj ugha gksrk fd dksbZ fcuk LokFkZ ds vPNk Hkh dj ldrk gSA blfy, tc os fdlh vPNs 

ys[k] fopkj ;k dyk dks ns[krs gSa] rks mlesa mUgsa cukoVhiu] fn[kkok ;k Nykok ut+j vkrk gSA ;g lksp njvly 

mudh viuh VwVh gqbZ mEehnksa vkSj vuqHkoksa ls tUeh gksrh gSA 

,d vkSj xgjh otg gS—^Vªksfyax* dh vkèkqfud laL—frA vkt dk baVjusV ;qx dsoy tkudkjh dk ugha] cfYd euksjatu 

dk Hkh dsaæ cu pqdk gSA dqN yksxksa ds fy, nwljksa dks fp<+kuk] ijs'kku djuk ;k mudh Hkkoukvksa ls [ksyuk ,d [ksy 

cu pqdk gSA ;g euksjatu dh fo—r ifjHkk"kk gS] ftlesa nwljksa dh ihM+k dks ns[kdj [kq'kh eglwl dh tkrh gSA ;g 

çof̀Ùk èkhjs&èkhjs ekufld fo—fr esa cny ldrh gS] vxj bls jksdk u tk,Anq[kn lPpkbZ ;g gS fd ,sls yksxksa dh 

la[;k de ugha gSA os gj txg gSa—v‚uykbu Hkh vkSj v‚Qykbu HkhA ysfdu ;g le>uk t+:jh gS fd ,sls O;ogkj 

ds ihNs fNis dkj.k dsoy lkeus okys dh xyrh ugha gksrs] cfYd vDlj [kqn ml O;fä dh Hkhrjh det+ksjh] ekufld 

my>u ;k lkekftd vlarqyu gksrs gSaAblfy, tc dksbZ vkids vPNs dke dks Hkh cqjk dgs] tc dksbZ fcuk dkj.k 

xkfy;k¡ ns ;k uQjr QSyk,] rks ml ij xqLlk djus dh ctk; mls ,d chekj ekufldrk dk f'kdkj ekudj 

ut+jvankt+ djuk gh csgrj gksrk gSA mldh Hkk"kk mldh fLFkfr dh igpku djkrh gS] vkidh ughaA 

vkfndky ls ifj;ksa dh dgkuh esa Vª‚y 'kCn dk ç;ksx ,sls cs<axs vkSj erych balku ;k tkuoj ds fy, fd;k tkrk 

gS] ftldh ukd yach] ns[kus esa cnlwjr vkSj fof{kIr ekufldrk dk gksrk gSA orZeku esa Vª‚y dk mi;ksx fdlh dks 

xqLlk fnykus ;k et+kd+ mM+kus ds mns'; ls fd;s tkus okys ç;kl dks dgk tkus yxk gSA Vª‚y dk vFkZ fdlh lks'ky 

ehfM;k mi;ksxdrkZ ;k fdlh vU; O;fä dks mÙksftr djus] f[kapkbZ djus ;k mldh Hkkouk dks Bsl igqapkus ds mns'; 

ls ,sls desaV~l djus ls gS] ftlls yksxksa dks mldk et+kd+ cukus dk volj feysA blds vfrfjä ,slk mi;ksxdrkZ 

dks fp<+kus] xqLlk fnykus ds ç;kl ;k mns'; ls fdlh fof'k"V mi;ksxdrkZ ij vHkæ] f}vFkÊ ;k mldk et+kd+ mM+kus 

ds mns'; ls desaV~l djrs gSA Vª‚fyax esa Vª‚y djus okyk O;fä HkM+dkÅ] vçklafxd rFkk iksLV ls vlEcafèkr d‚esaV 

Hkh djrk gSA lkèkkj.k Hkk"kk esa Vª‚y Vkax f[kapkbZ gSA blds fy, Vª‚yj ¼Vª‚y djus okys½ vok¡fNr] vçklafxd] HkkoukRed 
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f[kyokM+ djus ds fy, mdlkus okys desUV djrs gSaA bles O;fä dks ?kqekuk] pDdj nsuk] etkd mM+kuk] fpYykdj 

xkuk] vkSj Qqlykuk Hkh lfEefyr gksrk gSA dbZ ckj Vª‚y djus okys ,sls rjhds ls Vª‚y dj nsrs gSa ftlls ftls fu'kkuk 

cuk;k tk jgk gS] mls irk rd ugha pyrk gSA lks'ky ehfM;k ds mi;ksx ds lkFk Vª‚y fd, tkus ds ekeys vfèkd 

c<+ x, gSaA  

  ;g lcls cqjk rjhdk gS] fdlh dks Vª‚y djus ds fy, mlds O;fäxr thou ls lacafèkr 

eqíksa dks chp esa yk;k tkrk gSA ;g ,sls eqís gksrs gSa] ftlls ml O;fä dks lkoZtfud 'kfeZanxh dk lkeuk 

djuk iM+ ldsA blds fy, ,sls iy vkSj ?kVukØe Hkh lfEefyr dj fy, tkrs gSa] tks csgn futh gksrh gS] 

ftudk lkoZtfud :i ls çpkj dksbZ ugha pkgrk gSA  

  dbZ yksx fdlh dks Vª‚y djus ds fy, Hkís desUV djrs gSaA [kklrkSj ls efgykvksa dks Vªksy 

djus ds fy, ,sls desUV dk lgkjk fy;k tkrk gSA ,sls desUV lH; yksxksa dh Hkk"kk 'kSyh dk fgLlk ugha gks 

ldrs gSa] fdUrq lks'ky ehfM;k ds Vªksyj fcuk f>>d ds ,sls desUV dk lgkjk Vª‚y djus ds fy, vklkuh ls 

ys ysrs gSaA  

  ,sls desUV dks rc fd;k tkrk gS] tc fdlh dks vkos'k] xqLlk ;k mÙksftr djuk gksrk 

gSA ,sls desUV dk mns'; fdlh ls dqN mxyokus ;k fdlh çdkj dh xyrh djus ds fy, fd;k tkrk gSA 

[kklrkSj ls lsysfczVh vkSj jktusrkvksa dks Vª‚y djus ds fy, ,sls desUV dk lgkjk fy;k tkrk gSA tc fdlh 

?kVuk ij fdlh usrk ;k vfHkusrk dk C;ku ugha vkrk gS] rks yksx ,sls desUV dk lgkjk ysus yxrs gSaA  

  tks yksx lks'ky ehfM;k ;k fdlh fof'k"V lks'ky ehfM;k IysVQ‚eZ dk mi;ksx ugha djrs gSa] mUgsa 

Vª‚y djus ds fy, desUV dh ctk; iksLV dk lgkjk fy;k tkrk gSA orZeku esa fV~oVj ij VªsaM esa ykus ds 

fy, Hkh iksLV dk lgkjk fy;k tkrk gSA ,slh iksLV esa ftls VkxZsV fd;k tk jgk gS] mudh futh tkudkjh 

ls ysdj mUgsa mdlkus ds fy, vokafNr lkexzh dks iksLV fd;k tkrk gSA  

  ;g lks'ky ehfM;k ij Vª‚y djus dk u;k rjhdk gSA bles dksbZ LØhu'k‚V ;k QksVks lfEefyr fd;k 

tkrk gSA ,sls QksVks ;k LØhu'k‚V ij dqN HkM+dkÅ] et+kd+ mM+kus ;k fp<+kus okys okD; fy[ks tkrs gSaA ehe 

,slh iksLV vfèkd vkd"kZ.k ns vfèkd ls vfèkd yksxksa rd igqaprk gS] mlds ckn et+kd mM+kus okyksa dh la[;k 

esa rsth ls btkQk gksus yxrk gSA  

buds vfrfjä Hkh dksbZ rjhdk viuk;k tk ldrk gS] ftlesa fdlh dks cgykus ds mns'; ls iksLV dh tkrh gS] rks 

dHkh f}vFkÊ vkSj ?kqekus okyhA vkidks ;kn gksxk vkfy;k Hkê dks ,d baVjO;w ds ckn mlds Kku dks ysdj cwjh rjhds 

ls Vª‚y fd;k x;kA  

 vc vkids fnekx esa ;g ç'u vo'; mB jgk gksxk fd vkf[kj 

oks dkSu yksx gksrs gSa] vkSj D;ksa fdlh dks Vªksy djrs gSa\ 

 lks'ky ehfM;k mi;ksxdrkZ }kjk dksbZ xyr tkudkjh vFkok C;ku nsukA  

 mi;ksxdrkZ }kjk fdlh ,sls rF; dk leFkZu djuk] ftls vfèkdka'k mi;ksxdrkZ udkjrs gksA 

 vyx çdkj dh fopkjèkkjk dk leFkZu fd;k tkukA  

 mi;ksxdrkZ }kjk fdlh çdkj dh xyrh fd;k tkukA  

lks'ky ehfM;k ij Vª‚y fd, tkus dk dksbZ fof'k"V dkj.k ugha gksrk gS] Vª‚yj ds xzqi cuk fdlh dks Hkh uhpk fn[kkus 

ds fy, Hkh Vª‚y dj nsrs gSaA dqN yksx Vª‚y djus okyksa dk leFkZu blfy, dj nsrs gSa] blls mUgsa dqN jhp fey 

ldsA  

ykbd] desUV vkSj jhp lks'ky ehfM;k mi;ksxdrkZvksa ds fy, cgqr vfèkd ek;uk j[krh gSA ;g lHkh udkjkRedrk ls 

Hkjs iksLV vkSj desUV ij vfèkd feyrh gS] ,sls esa yksx fdlh dks bl dkj.k ls VkxZsV dj Vª‚y dj nsrs gSa] blls mUgsa 

jhp fey ldsA  vkf[kj esa] ;g ;kn j[kuk t+:jh gS fd ldkjkRedrk dks cuk, j[kuk ,d pqukSrh gS] vkSj tks yksx 

ml ij fVds jgrs gSa] os gh vly esa ekufld :i ls et+cwr gksrs gSaA nqfu;k esa vaèksjk fdruk Hkh gks] vxj nhid 

tyrk jgs] rks jks'kuh laHko gSA  
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In a world characterized by diversity, cultural richness, and rapid globalization, achieving 

lasting peace and coordination among nations is both a challenge and a necessity. Conflicts, 

economic disparities, and geopolitical tensions continue to pose threats to global harmony. 

However, with collective efforts and strategic approaches, a peaceful and cooperative global 

society is achievable.  

Importance of Global Peace and Coordination 

Global peace fosters social stability, economic development, and overall human progress. It 

ensures that resources are used for constructive purposes rather than conflicts. Coordination 

among nations enhances trade, scientific advancements, and cultural exchanges, contributing 

to the well-being of societies worldwide. A peaceful world is a prosperous world, where human 

potential is maximized, and crises are effectively managed. 

Diplomacy and Conflict Resolution 

 Nations must prioritize diplomacy and dialogue over military action. International 

organizations like the United Nations (UN), World Trade Organization (WTO), and regional 

alliances play crucial roles in mediating disputes and fostering cooperation. Diplomatic 

engagement helps resolve conflicts through negotiations, ensuring mutual benefits rather than 

destruction. 

Economic Cooperation and Fair Trade 

Economic disparities often fuel conflicts. Promoting fair trade policies, reducing trade barriers, 

and encouraging economic collaboration can help bridge inequalities. Initiatives like the 

European Union (EU) and the African Union (AU) have demonstrated the benefits of economic 

integration in maintain. 

Challenges to Global Peace 

Despite various efforts, achieving global peace faces challenges such as political ideologies, 

economic competition, terrorism, and cyber warfare. Additionally, regional conflicts, ethnic 

tensions, and historical grievances hinder progress. Addressing these challenge  require long-

term commitment. 

Education and Cultural Exchange 

 Is understanding between nations often arise due to cultural differences. Promoting 

educational exchange programs, student scholarships, and cross-border cultural initiatives can 

bridge the gap between societies. When people understand each other’s histories and traditions, 

they develop empathy, leading to stronger international bonds.Strengthening International Law 

A strong legal framework ensures that global disputes are settled peacefully and fairly. 

International bodies like the International Court of Justice (ICJ) and the International Criminal 

Court (ICC) hold countries and individuals accountable for actions that violate peace 

agreements 
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Strengthening these institutions can prevent future conflicts. 

Tackling Global Threats Together 

Global issues like climate change, terrorism, pandemics, and cyber threats require 

unified action. Countries must set aside political differences to create collective strategies 

for disaster relief, counter-terrorism, and sustainable development. Initiatives such as the 

Paris Climate Agreement and WHO’s global health initiatives are examples of nations working 

together for the common good. 

Importance of peace in education 

Education is critical for promoting sustainable development and improving the capacity of the 

people to address environment and development. While basic education provides for 

underpinning for any environmental and development education. 

Teacher’ Role of promoting peace 

Educating for peace is concerned with.Helping the students to recognize the many forms and 

causes of violence and to promote values and skills for living society. Educating for peace is 

helping students to the awareness of peace and to find ways of keeping peace by conflict 

resolution. 

Student’s role in promoting peace 

Students play a vital role in promoting peace in society, as they are the future leaders, thinkers, 

and changemakers. Their energy, enthusiasm, and ability to adapt to new ideas make them 

essential contributors to building a peaceful world.  

Society role in promoting peace 

Society plays a crucial role in fostering peace by promoting values of harmony, tolerance, and 

justice. A peaceful society is built on mutual respect, cooperation, and the active participation 

of individuals, institutions, and communities. 

Conclusion 

Building a peaceful and         coordinated world is not the responsibility of one nation alone—

it requires global collaboration. By investing in diplomacy, economic fairness, education, and 

legal frameworks, the world can create an environment where conflicts are minimized, and 

cooperation thrives. A future of unity and shared prosperity is within reach if nations prioritize 

peace over power and collaboration over competition. 

Concern 

 Through the internet, newspaper, 

    News channel, social media. 

 

Source of inspiration of the article 

     is universal war that is  

     happening Worldwide  
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INTRODUCTION 

Caste , it is a gift of Parents to their  Child. The Parents of the child has got their caste from 

their Parents ,this shows that  Casteism is a continuous chain from Parents to their Child. It is 

beyond the Parent's wish or Control.It is decided by  the family in which the child is born. The 

caste system is not only an ancient social hierarchy, but it also pervades various facets of life 

in modern India, ranging from politics to education, employment, and social relationships. 

 Bihar, a state in northern India, provides a significant case study of how casteism 

manifests in Indian society. 

HISTORY OF EMERGENCE OF  CASTE  SYSTEM :- 

        Manusmriti, widely regarded to be the most important and authoritative book on 

Hindulaw  and dating back to at least 1,000 years before Christ was born, "acknowledges and  

        justifies the caste system as the basis of order and regularity of society". The caste system 

divides Hindus into four main categories - Brahmins, Kshatriyas, Vaishyas  And the Shudras. 

Many believe that the groups originated from Brahma, the Hindu God    of creation 

In ancient times , the Person′s Caste was  decided by the WORK or PROFFESSION which 

they   did for the Survival of their livelihood.At the top of the hierarchy were the Brahmins 

who were mainly teachers and intellectuals and are believed to have come from Brahma's head. 

The persons who were assigned for the worship of GOD, Categorised as BRAHMIN  Caste ,  

PRIESTS. 

       Then came the Kshatriyas, or the warriors and rulers, supposedly from his arms. 

Mainly these Caste Groups were Called as Upper / Forward castes in Society who enjoyed 

the best position in Society. 

The third slot went to the Vaishyas, or the traders, who were created from  Brahma's thighs. 

        At the bottom of the heap were the Shudras, who came from Brahma's feet  

        and did all the menial jobs. 

       The main castes were further divided into about 3,000 castes and 25,000 sub-castes, 

        each based on their specific occupation. 

       Outside of this Hindu caste system were the achhoots  the Dalits or the untouchables. Dalits 

were exploited / oppresed by the So called UPPER CASTES in Society.Although they did    the 

Work which were very essential in day to day life but unfortunateltythey did not got respect & 

identity in Society .These  groups were marginalised from the mainstream of the society. The 

Dalits people Were deprived of even basic essential requirements in Society.The Caste System 

as it exist today is thought to be the result of developments during the collapse of Mughal era 

& Rise of British Colonial Governance in India.Government steps towards eradicating Caste 

discrimination after Independence of India :-- 

After India gained independence in 1947, the newly established government took steps to 

eradicate Caste discrimination  and promote social equality. The Indian Constitution, adopted 

in 1950, made provisions for the abolition of untouchability (Article 17) and granted equal 

rights to all citizens, regardless of their caste. Special provisions were also made for the welfare 

of the Dalits and other backward communities, including affirmative action policies such as 

reservations in educational institutions, government jobs, and legislative bodies. 

Casteism in Bihar: 

         Bihar, one of India's most populous and historically significant states,  

          has a complex relationship with caste. The state's social and political landscape is heavily 

shaped by caste identities. Bihar is home to a large number of marginalized communities, 
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including Dalits, OBCs (Other Backward Classes), and Muslims.The state's political dynamics 

have been profoundly influenced by caste-based movements, particularly during the last few 

decades. 

 Social  Hierarchy in  Bihar 

  The caste system in Bihar is structured in a way that places the upper castes—Brahmins, 

Rajputs, and Bhumihars—at the top, followed by the middle castes such as Yadavs and Kurmis, 

and then the Dalits at the bottom of the social hierarchy.In rural areas, caste-based 

discrimination is more pronounced, with traditional practices  Of untouchability still observed 

in some parts. In these areas, Dalits are often excluded from  commosocial spaces, denied 

access to water  sources , and subjected to various forms of  humiliation. 

Bihar's Agrarian economy has played a significant role in shaping the caste system. Land 

ownership, which is a critical source of power in rural areas, has been largely concentrated in 

the hands of upper-caste communities.  

 The Rise of Caste-Based Politics in Bihar 

  One of the defining features of casteism in Bihar has been the rise of caste-based politics.            

Since the 1990s, the political landscape of Bihar has been dominated by parties that            

mobilize voters along caste lines.  Leaders from the lower castes, such as Lalu Prasad Yadav 

(RJD) and Nitish Kumar (JD(U)), have played a significant role in reshaping the political 

narrative of Bihar. These leaders have focused on the empowerment of backward classes and 

Dalits,  securing political support from these communities.  Political parties often seek to 

consolidate caste-based votes, resulting in the further diverting  of caste as a determining factor 

in political allegiance. 

 Economic  Disparities  and  Caste 

Caste-based economic disparities are stark in Bihar. The state's economy is predominantly                                          

 based  on  agriculture, with a significant proportion of the population engaged in agriculture.       The 
Dalit and OBC communities, who have historically been doing labour works and lower-status  jobs, face 
challenges in accessing economic opportunities.  Despite the presence of affirmative action  policies, 
the economic gap between different castes  remains wide, particularly in rural areas. Land ownership 
remains a key issue in Bihar,  where the upper castes have   historically   controlled large tracts of fertile 
land. The Dalits and lower castes,   who are often    landless or own only marginal land, continue to 
face economic exploitation. Even though land reforms were introduced to solve these inequalities, the 
implementation  has   been uneven, and many Dalits remain landless. In addition to land, access to 
education and employment remains a challenge for  many   members of marginalized castes. Although 
reservations in  educational institutions   and government jobs have provided some relief, there are still  
barriers to upward mobility.  The educational system in Bihar, particularly in rural areas, continues to 
be substandard,nd many students from lower-caste backgrounds face discrimination within  
educational institutions.  aste-Based  Violence in Bihar          Caste-based violence remains a significant 
problem in Bihar. This violence often takes the form of caste-related clashes,   anger  against Dalits. 
One of the most notorious forms of caste-based violence is the practice of "honor killings,"   where 
individuals from lower castes are murdered for allegedlykipping  caste boundaries, such as inter-caste 
marriage or relationships.  This violence is not only perpetrated by individuals but is also sometimes 
condoned by Local leaders and community members, further  perpetuating the cycle of  caste-based 
oppression. 

 The  Role  of  Social  MovementsOver  the years, social movements and organizations have 

played a critical role in challenging caste discrimination and advocating for the rights of 

marginalized communities in Bihar.Organizations like the Bihar Dalit Vikas Samiti  and  the  

All India Backward  Classes  Federation have been active in raising awareness about the  plight 

of lower castes and pushing for social and political reforms.  The emergence of Dalit and 

backward class movements has provided a platform  for these communities to voice their 
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concerns and demand their rights. These movements have also highlighted the importance of 

affirmative action policies and the need for more equitable development in the state. 

Efforts  to Eradicate  Casteism India, as a nation, has made several attempts to eradicate caste-

based discrimination. The Indian Constitution, as mentioned earlier, abolished untouchability 

and guaranteed equality before the law. Various social welfare programs and affirmative action  

policies have been implemented to uplift the lower castes.  In addition to reservations in 

education and government jobs, schemes like the Mahatma Gandhi National Rural 

Employment Guarantee Act  (MGNREGA) have provided employment opportunities to 

marginalized communities. In Bihar, the state government has introduced several welfare 

schemes aimed at  improving the economic and social conditions of Dalits and OBCs.          The 

state's education policy, for instance, has focused on increasing access to schools I rural areas, 

and there have been efforts to improve the quality of education. However, implementation of 

these schemes has often been inadequate, and corruption at the local level has hindered their 

effectiveness. Civil society organizations have also played an essential role in supporting for 

the rights of  Dalits and other marginalized groups. These organizations have been instrumental 

in raising awareness about caste-based discrimination, providing legal aid, and pushing for 

social reforms.        CONCLUSION:- 

   A Person's FATE Cannot be decided by his/her CASTE.  

  Each & Every CITIZEN OF  INDIA  

Should be treated equal in all sectors , society, everywhere ,following the path of  no 

discrimination on the basis of CASTES. Casteism in India, and particularly in Bihar, remains 

a challenge to social harmony and economic equality.While legal reforms have been 

introduced, caste-based discrimination continues            to affect millions of people, especially 

in rural areas. The persistence of caste in politics, economics, and social relations highlights 

the deep-rooted nature of this issue. Bihar's experience with casteism is a reflection of the 

broader challenges India faces in addressing this issue at the national level. In order to 

effectively combat casteism, a more inclusive and comprehensive approach is needed.   This 

includes better enforcement of laws, more rigorous implementation of affirmative action 

policies, and increased awareness campaigns to combat caste prejudice. dditionally, education 

and economic empowerment remain central to removing he caste   system, and efforts should 

be made to create a more equitable society that  prioritizes merit and equal opportunity over 

caste identity. Ultimately, the fight against casteism is not just a legal or political struggle but 

also  a social   and cultural one. It requires a collective effort from all sections of  society—

government, civil society, and individuals—to create an India where every  citizen is free 

from the shackles of caste-based discrimination. We should treat each other as only humans  

and the Caste Should be only as INDIANS.  
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Our Teenagers are Struggling with Dilemma and Identity Crisis 

 

Mrs. Minu Pandey (House Wife) 
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One of the most renowned psychologists, Erik Erikson, developed a theory of psychosocial 

development, stating that human personality evolves through eight distinct stages. These 

stages, from infancy to old age, each present unique challenges that must be successfully 

resolved for healthy development. Two of these eight stages stand out due to their profound 

impact on individuals and those around them—adolescence and middle adulthood. Internal 

conflicts, self-discovery, and transformation often mark these phases. 

Adolescence, commonly known as the teenage years, is a critical stage where individuals start 

shaping their identity. It is often characterized by emotional turbulence, rebellion, and the 

desire for independence. Teenagers experience a strong urge to assert their individuality while 

seeking acceptance from their peers. 

During this phase, many young individuals go through what is often called 'teenage syndrome.' 

This term refers to the various emotional and psychological challenges that teenagers face, 

including identity crises, peer pressure, and the struggle for independence. For instance, an 

identity crisis might manifest as a teenager experimenting with different styles or hobbies to 

find their true self. Peer pressure could lead to risky behaviours like substance abuse or 

dangerous stunts. The desire for independence might result in conflicts with parents over 

curfews or responsibilities. They want to be treated as adults, and when they feel misunderstood 

or restricted, they often react rebelliously. 

Peer acceptance becomes crucial during this stage. Teenagers often prioritize their social 

groups, sometimes even engaging in risky behaviours just to fit in. Their actions may seem 

impulsive or irrational to adults, but they stem from the intense need to be recognized and 

valued by their peers. Despite the turmoil, this period is crucial for self-discovery and growth. 

A supportive environment—whether through family, mentors, or friends—plays a crucial role 

in helping adolescents navigate these challenges, providing reassurance and reducing anxiety. 

Middle Adulthood: The Midlife Crisis and Its Challenges 

As people transition into middle adulthood (typically between ages 40 and 60), they may 

experience what is commonly referred to as a 'midlife crisis.' This period is often marked by 

deep self-reflection, questioning life choices, and sometimes dissatisfaction with one's 

achievements. Contrary to popular belief, a midlife crisis is not necessarily a period of reckless 

behaviour or drastic life changes. It is more about profoundly reassessing one's life and 

searching for deeper meaning and fulfilment. 

A midlife crisis is not a universal experience, but the emotions can be overwhelming for those 

who go through it. Various factors, including the realization of mortality, unfulfilled dreams, 

or significant life events, such as the loss of loved ones, can trigger it. The following factors 

contribute significantly to this crisis: 
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1. Realization of Mortality 

When people are younger, death seems like a distant reality. However, they start noticing 

physical changes as they reach middle age—reduced stamina, greying hair, or even health 

issues. Witnessing the ageing or passing of loved ones also brings mortality into sharper focus. 

This realization often leads to deep reflection about one's purpose and achievements in life. 

2. Balancing Responsibilities 

Middle-aged adults often find themselves sandwiched between responsibilities—caring for 

ageing parents while also supporting their growing children. Managing these responsibilities 

can be emotionally and physically draining, leaving little room for personal growth or 

relaxation. The constant pressure of being a provider and caretaker can make individuals feel 

trapped, leading to frustration and restlessness. 

3. Unfulfilled Dreams and Missed Opportunities 

By middle age, people start assessing their lives, comparing their achievements with the dreams 

they once had. Some may feel they have accomplished much, while others may regret missed 

opportunities. Financial constraints, family obligations, or societal pressures may have kept 

them from pursuing their passions. This realization can create dissatisfaction and the desire to 

make drastic changes. 

Coping with Midlife Challenges 

While the midlife crisis is often seen as a time of turmoil, it can also be a period of positive 

transformation. Instead of being overwhelmed by regrets, individuals can take proactive steps 

to turn this phase into a time of growth and self-discovery. 

1. Practicing Self-Care and Setting Boundaries 

People often neglect themselves while fulfilling responsibilities toward their families. 

However, self-care is not selfish—it is essential. Engaging in enjoyable activities like hobbies, 

exercise, or travel can help reduce stress and restore balance. Setting boundaries and allowing 

time for personal well-being is crucial for maintaining mental and emotional health. 

2. Setting Realistic Career and Personal Goals 

Many individuals face career stagnation during midlife. While ambitious goals often drive 

younger years, middle adulthood should focus on setting realistic and fulfilling career and 

personal aspirations. Instead of dwelling on what has not been achieved, focusing on what can 

still be accomplished brings a sense of purpose. 

3. Accepting Change and Moving Forward 

While working hard toward achieving dreams is essential, it is equally important to accept life's 

realities. Some aspirations may not be attainable, and that is okay. Learning to appreciate what 

has been accomplished and making peace with what remains beyond reach can lead to 

contentment. Rather than dwelling on the past, midlife should be seen as an opportunity for 

reinvention and embracing new possibilities. 

Seeking Support and Guidance 
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Navigating midlife changes can be overwhelming, but no one has to go through it alone. 

Seeking support from family, friends, or professionals can provide valuable guidance and 

encouragement. Talking to a therapist or counsellor can offer insights and coping strategies to 

handle emotional turmoil effectively. 

Additionally, engaging in social groups or community activities can provide a sense of 

belonging and fulfilment. Surrounding oneself with positive influences and like-minded 

individuals helps overcome this phase's challenges with resilience and optimism. 

Conclusion: Embracing Change and Growth 

Both adolescence and middle adulthood are crucial stages of psychological development, each 

bringing its own set of challenges. Adolescence is marked by self-discovery and peer influence, 

while middle adulthood is often defined by self-reflection and the need for purpose. 

Understanding these phases and their impact allows individuals to navigate them with 

awareness and resilience. 

While the midlife crisis is often viewed negatively, it can be a transformative period that leads 

to personal growth and renewed purpose. Instead of fearing these life stages, embracing them 

with a positive mindset and proactive approach can make the journey smoother and more 

fulfilling. This perspective can instil hope and optimism in the audience, encouraging them to 

see these stages as opportunities for positive change. 

By prioritizing self-care, setting achievable goals, and seeking support when needed, 

individuals can turn these life stages into opportunities for growth and happiness. Life's 

challenges are inevitable, but they can become stepping stones toward a more meaningful and 

contented life with the right mindset and support system. 
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The Present Stage of Mathematics: Current Trends and Future Directions 
 

Alok Raj  

B.Ed. Trainee (2024-2026) 
 

 

Introduction 

 

Mathematics continues to evolve as a dynamic and multifaceted field, integrating new theories 

and applications while addressing complex problems across various disciplines. As we progress 

further into the 21st century, several emerging trends and advancements are shaping the 

landscape of modern mathematics. 

1. Integration of Mathematics and Technology 

The integration of mathematics with technology is one of the most significant trends. Advanced 

computational tools and software, such as MATLAB, Mathematica, and Python libraries, are 

enabling mathematicians to tackle increasingly complex problems. Machine learning and 

artificial intelligence (AI) are also profoundly impacting mathematical research, particularly in 

areas like data analysis, algorithm development, and predictive modeling. 

Key Developments: 

- Algorithmic Advances: Improved algorithms are enhancing computational efficiency and 

solving problems previously deemed intractable. 

- Big Data: The ability to handle and analyze vast datasets is driving new discoveries in 

statistics, probability, and applied mathematics. 

2. Expanding Frontiers in Pure Mathematics 

Pure mathematics remains a vibrant area of research, with significant advancements in various 

subfields. 

Notable Areas of Focus: 

- Algebraic Geometry: This field is exploring new connections between geometric properties 

and algebraic structures, with applications in string theory and cryptography. 

- Number Theory: Research continues into properties of prime numbers and the distribution of 

primes, with connections to cryptography and random matrix theory. 

- Topology: The study of spatial properties that are preserved under continuous deformations 

is revealing insights into complex systems and shapes, with implications for understanding the 

universe's structure. 

3. Interdisciplinary Applications 

Mathematics is increasingly applied in interdisciplinary contexts, influencing fields such as 

biology, economics, and social sciences. 

Key Applications: 

- Quantitative Biology: Mathematical models are being used to understand biological 

processes, such as population dynamics and disease spread. 

- Financial Mathematics: Advanced mathematical models are critical in risk assessment, 

portfolio optimization, and economic forecasting. 

- Social Network Analysis: Mathematical techniques are applied to understand and optimize 

social networks, influencing everything from marketing strategies to epidemic control. 
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4. Emerging Theories and Concepts 

Several new theories and concepts are gaining traction in the mathematical community. 

Recent Innovations: 

- Quantum Computing: The development of quantum algorithms promises to revolutionize 

problem-solving in areas like cryptography and complex simulations. 

- Homotopy Type Theory: This new approach to type theory and logic is providing fresh 

perspectives on the foundations of mathematics. 

- Mathematics of Complex Systems: The study of complex, nonlinear systems is uncovering 

new patterns and behaviors in everything from climate models to neural networks. 

5. Challenges and Open Problems 

Despite these advancements, mathematics is confronted with several enduring challenges and 

open problems. 

Key Challenges: 

- Unresolved Conjectures: Problems such as the Riemann Hypothesis and the Navier-Stokes 

Existence and Smoothness problem continue to stimulate research and debate. 

- Computational Limitations: As problems grow in complexity, computational limitations and 

the need for more powerful algorithms remain pressing issues. 

6. The Future of Mathematics 

Looking ahead, the future of mathematics is likely to be shaped by several factors. 

Future Directions: 

- Increased Collaboration: Greater interdisciplinary and international collaboration is expected 

to drive innovation and tackle global challenges. 

- Educational Advances: Advances in mathematical education and outreach will play a crucial 

role in nurturing the next generation of mathematicians. 

- Ethical Considerations: As mathematical models influence critical areas like AI and public 

policy, ethical considerations will become increasingly important. 

 

Conclusion 

 

Mathematics is in a vibrant and transformative stage, with significant advancements shaping 

its future. The interplay between theory and application, combined with technological 

innovations and interdisciplinary research, is driving the field forward. As a result, the 

influence of mathematics on improving human understanding, driving technological progress, 

and addressing global issues will become increasingly significant, underscoring its 

fundamental role in shaping the future. 
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